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Cautions on the Use of Aggregate SAT Scores*

As measures of developed verbal and mathematical abilities important for success in college, SAT scores are
useful in making decisions about individual students and in assessing the academic preparation of individual
students.  Using these scores in aggregate form as a single measure to rank or rate teachers, educational
institutions, districts, or states is invalid because it does not include all students.  And in being incomplete, this
use is inherently unfair.

For example, in order for one to make useful comparisons between states of students’ performance, a
common test given to all students would be required.  Because the percentage of SAT-takers varies widely
among the states and because the test-takers are self-selected, the SAT is inappropriate for this purpose.

The most significant factor in interpreting SAT scores is the proportion of eligible students taking the exam -
the participation rate.  In general, the higher the percentage of students taking the test, the lower will be the
average scores.

In some states, for example, a very small percentage of the college-bound seniors take the SAT.  Typically,
these students have strong academic backgrounds and are applicants to the nation’s most selective colleges
and scholarship programs.  Therefore, it is to be expected that the SAT verbal and mathematical averages
reported for these states will be higher than is the national average.  In states where a greater proportion of
students with a wide range of academic backgrounds take the SAT, and where most colleges in the state
require the test for admission, the scores are closer to the national average.

In looking at average SAT scores, the user must understand the context in which the particular test scores
were earned.  Other factors variously related to performance on the SAT include academic courses studied
in high school, family background, and education of parents.  These factors and others of a less tangible
nature could very well have a significant influence on average scores.

That is not to say, however, that scores cannot be used properly as one indicator of educational quality.
Average scores analyzed from a number of years can reveal trends in the academic preparation of students
who take the test and can provide individual states and schools with a means of self-evaluation and self-
comparison.

By studying other indicators—such as retention/attrition rates, graduation rates, the number of courses taken
in academic subjects, or scores on other standardized tests—one can evaluate the general direction in which
education in a particular jurisdiction is headed.  A careful examination of other conditions impinging on the
educational enterprise, such as pupil/teacher ratios, teacher credentials, expenditures per student, and minor-
ity enrollment, is also important.

Summaries of scores and other information by state, college, or school district can be used in curriculum
development, faculty staffing, student recruitment, financial aid assessment, planning for physical facilities,
and student services such as guidance and placement.  Aggregate data can also be useful to state, regional,
and national education policymakers, especially in tracking changes during a period of time.

________________________
*  Excerpted from Guidelines on the Uses of College Board Test Scores and Related Data. Copyright 1988 by the
College Entrance Examination Board. All rights reserved.
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Background

Scholastic Assessment Test (SAT) scores measure developed verbal and mathematical abilities necessary
for success in college. Toward this end, SAT scores are useful in assessing the academic preparation of
individual students and in making decisions about individual students. Using SAT scores in aggregate form
as a single measure to rank or rate states, educational institutions, school systems, schools, or teachers is
invalid because not all students take the SAT and those who do are self-selected.  Comparisons of this
kind are incomplete which makes their use inherently unfair. Consequently, rankings or residual rankings
are not used in this report in compliance with The College Board and with professional standards for
educational and psychological testing.

Aggregate scores can, however, indicate the preparation of groups of students who aspire to attend col-
lege. In addition, average scores analyzed for a number of years can reveal trends in the academic prepa-
ration of students who take the SAT. Consequently, this report includes the SAT performance of North
Carolina’s students who took the test in 2000 and recent historical data on the SAT performance of North
Carolina’s students.

Results

This report presents SAT results for students scheduled to graduate in 2000 and represents students’ most
recent scores, regardless of when they last took the test. The scores of public and non-public school
students in North Carolina and the United States are reflected in this report, except where otherwise
noted.

With a three percent increase in total test takers, North Carolina’s mean total SAT score (988) in 2000
increased two points from 1999 (see Figure 1). The state has improved its score each year since 1990,
except in 1994 when there was no change from the previous year.  Moreover, from 1990 to 2000, North
Carolina gained more points (40) than any other state where more than 40 percent of students took the test
(see Table 9 in the Appendices).  The nation’s students scored 1019 in 2000 (three points more than in
1999) and outgained North Carolina’s students by one point from the previous year. The Southeast mean
(990) in 2000 was an increase of four points from the previous year (see Figure 1).  The 31 points
difference between North Carolina’s mean and the nation’s mean in 2000, although one point more than in
the previous year, still represents considerable progress when compared to the 83-point gap in 1972 and
the 53-point gap in 1990 (see Table 2 in the Appendices).

The gap between SAT scores in North Carolina and in the Southeast has closed dramatically since 1990
(see Figure 1).  After equaling the Southeast score in 1999 at 986, North Carolina’s score (988) in 2000
was two points less than the Southeast score (990).

North Carolina’s public schools continued to narrow the gap on the nation’s public schools in 2000. The
mean total SAT score for the nation’s public school students (1011) was a one point increase from 1999,
while the score for North Carolina’s public school students (986) was a three-point increase from the
previous year.  The difference between SAT scores for the nation’s public schools and North Carolina’s
public schools decreased from 30 points in 1998 to 25 points in 2000 (The College Board, 2000).

The North Carolina 2000 Scholastic Assessment Test (SAT) Report
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Historically, North Carolina’s students have scored closer to the nation on the verbal portion of the
SAT than on the mathematics portion (see Table 2 in the Appendices).  In 2000, the nation’s score on
the verbal portion (505) was 13 points higher than North Carolina’s score (492), but it was 22 points
higher in 1990.  The nation’s mean score (514) on the mathematics portion of the SAT exceeded
North Carolina’s score (496) by 18 points in 2000, compared to 31 points in 1990.

Gender

In North Carolina and the nation, males historically have attained higher mean SAT scores than females
(see Figure 2).  In 2000, North Carolina’s females scored 976, a gain of seven points from the previous
year.  Conversely, the mean total score for males (1005) was one point less than the previous year’s score
resulting in a net reduction of eight points in the gender gap.  Thus, the 37 point difference between North
Carolina’s male and female mean total SAT scores in 1999 was reduced to 29 points in 2000.  Prior to
2000, the average gap between North Carolina’s males and females since 1990 had been 39 points as
shown in Figure 2.

The primary difference in mean SAT scores for males and females in North Carolina and the nation has
consistently been in mathematics as  shown in Table 1.  For example, the typical difference between the
mean scores of males and females in North Carolina from 1996 to 2000 has been about 30 points on the
math portion of the SAT but only about three points on the verbal portion.  Nationally, the gender gap has
followed a similar trend with males scoring about 35 points higher in math but only about five points higher
on the verbal portion of the SAT from 1996 to 2000.
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In 2000, North Carolina’s males lagged males nationally by 35 points (one point more than the previous
year), while females lagged their national counterparts by 26 points (two points fewer than the previous
year) as shown in Table 5 (Appendices).  Males in the nation scored 1040  in 2000, the same as the two
previous years; North Carolina’s males scored 1005, one point less than the previous year.  In 2000, the
nation’s females scored 1002, five points higher than in 1999, while North Carolina’s females scored 976,
seven points higher than in the previous year.
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Year M F GAP M F GAP M F GAP M F GAP
1996 492 489 3 507 503 4 502 472 30 527 492 35
1997 491 489 2 507 503 4 505 474 31 530 494 36
1998 493 488 5 509 502 7 509 479 30 531 496 35
1999 496 490 6 509 502 7 510 479 31 531 495 36
2000 493 492 1 507 504 3 512 484 28 533 498 35

Table 1.  Mean Verbal and Math SAT Scores for North Carolina and the Nation
by Gender, 1996-2000

SAT Verbal
North Carolina Nation

SAT Math
North Carolina Nation

1
All Scholastic Assessment Test scores are reported on the recentered score scale (1995).



Race/Ethnicity

White and Asian students in North Carolina and in the nation typically score higher than other racial/ethnic
groups (see Figure 3).  This trend continued in 2000 with North Carolina’s White students attaining the
highest mean total SAT score (1035), followed by Asians who scored 1024 (see Table 4 in Appendices).
Nationally, Asians scored 1064, followed closely by Whites who scored 1058.

Hispanic students were the only racial/ethnic students in North Carolina scoring higher than their national
counterparts in 2000 and previous years.  North Carolina’s Hispanics scored 970 in 2000, 52 points
higher than their national counterparts.  The table shows however that Hispanics comprised a  very  small
proportion of the total SAT test takers in North Carolina in 2000, representing only two percent com-
pared to nine percent nationally.

Black students scored 835 in 2000, two points below the previous year’s score (see Table 5 in Appendi-
ces).  The 2000 performance represented the second consecutive year of declining scores for Black
students who fell from 839 to 837 between 1998 and 1999.  Conversely, the mean total SAT score for
Black students in the nation (860) increased by four points from 1999.
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In 2000, North Carolina’s American Indians scored 897, which was 66 points lower than the score (963)
attained by their national counterparts.  As was the case with North Carolina’s Black students, the reduc-
tion in mean total SAT scores for American Indian students in 2000 marked the second consecutive year
of such declines.  The 2000 score for North Carolina’s American Indian students represented the largest
scoring difference from a national counterpart of all racial/ethnic groups.  American Indians also repre-
sented the smallest percent of SAT test takers (1 percent) in North Carolina and the nation as shown in
Table 4 (Appendices).

Family Income

In North Carolina and in the nation, the higher the family income the higher the student’s mean total SAT
score (see Figure 4).  There is very little change from year to year in the mean total SAT within each family
income category.  The relative difference in mean total SAT score between family income categories is also
fairly stable from year to year.  Figure 5 shows that although mean total SAT scores increase for all racial/
ethnic groups with increasing family income in 2000, White students whose families were below the pov-
erty line scored higher than Black students whose families earned over $70,000 per annum.
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Academic Preparation

The more academic credits students have in six subject areas (Arts and Music; English; Foreign and
Classical Languages; Mathematics; Natural Sciences; Social Sciences and History), the higher their mean
SAT scores (see Figure 6).  While the mean SAT scores of students in each range of earned academic
credits have fluctuated over the last five years, the fluctuations are not consistent.  At the highest level of
academic credit earned (20 or More), the mean total SAT scores for North Carolina’s students increased
in 2000 for the second consecutive year.  On the other hand, North Carolina’s students in the lower
categories of academic credit (19 or Fewer) have generally had declining scores over the last five years,
although the lower three categories showed slight increases in 2000.
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Figure 5.  Mean Total SAT Scores for Students in North Carolina by Family Income
               and Racial/Ethnic Groups.



Typically, the higher a student’s high school grade point average (GPA), the higher the student’s mean total
SAT score (see Figure 7), and this is true in North Carolina.  However, North Carolina’s students with high
school GPAs of A+, A, or A- are further behind their national counterparts than North Carolina students
with B or C averages (see Table 4 in Appendices).  North Carolina students with high school GPAs of
A+, A, or A- trail their peers nationally by 43, 59, and 60 points, respectively.  Additionally, North
Carolina’s students with GPAs of A+, A, or A- represent 45 percent of North Carolina’s SAT takers
compared to 40 percent nationally.

North Carolina’s students with GPAs of B are 37 points behind their peers nationally and represent 43
percent of North Carolina SAT takers compared to 47 percent nationally.  Students in North Carolina with
GPAs of C are 33 points behind their peers nationally and represent 12 percent of SAT takers in North
Carolina and 12 percent in the nation.  Several explanations might account for these data:

• SAT test takers might misjudge or wrongly report their grade point averages
   on the SAT questionnaire.
•  SAT test takers might be receiving inflated grades.
•  A combination of the two might be operative.
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There is a strong positive relationship between the average performance of schools on the North Carolina
end-of-course tests in a high school and the mean total SAT score for that school (see Figure 8). The
Pearson correlation between the performance composite and mean total SAT score by high school was
0.78 on a scale of –1.0 to +1.0.  This relationship was determined by plotting a high school’s performance
composite against its mean total SAT score.  The performance composite is the weighted average of the
percent of students at or above level III on end-of-course tests (i.e., students mastering the course con-
tent). The performance composite is based on student performance on eleven end-of-course tests (Alge-
bra I; Algebra II; Chemistry; Biology; Economic, Legal, and Political Systems [ELPS]; English I; English
II; Geometry; Physical Science; Physics and U.S. History) and the High School Comprehensive Test of
Reading and Mathematics.

North Carolina and the University of North Carolina System

The mean total SAT score of North Carolina’s students graduating in 1999 was 986, while the mean total
for freshmen entering the University of North Carolina system was 1068, four points more than the previ-
ous year (The University of North Carolina, 2000).  The most current year for which comparable data are
available for the University of North Carolina System was 1999 (data released in 2000).  It is not surpris-
ing that students entering the University of North Carolina system have higher mean total SAT scores than
students graduating from high school in general, since many students who do not perform well on the SAT
choose other post-secondary options, including community college and full-time employment.  While 41,209
of the 1999 North Carolina seniors took the SAT during high school, 56,128 North Carolina students
applied to the University of North Carolina System institutions.  Of the total number of North Carolina
applicants, 40,186 (72 percent) were accepted and 20,482 (36 percent) enrolled (The University of
North Carolina, 2000).
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                    Figure 7.  Mean Total SAT Scores for North Carolina by High School GPA, 1994-2000.
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Schools within the University of North Carolina System serve a wide variety of student abilities as evi-
denced by the mean total SAT scores of those institutions, which range from 823 at Elizabeth City State
University to 1245 at the University of North Carolina at Chapel Hill (The University of North Carolina,
2000).  Figure 9 shows the range of total SAT scores for the middle 50 percent of North Carolina’s
college-bound seniors in 2000 and for entering freshmen at the University of North Carolina System
institutions and selected other institutions in 1999.

Figure 9 shows that each of the University of North Carolina System institutions serves some students who
score like the middle 50 percent of college-bound seniors in North Carolina and the nation.  Duke, Wake
Forest, and Harvard are more likely to serve students who score like the top 25 percent of the 2000
college-bound seniors in North Carolina and the nation.  Conversely, these institutions are not likely to
serve students who score like the lower 50 percent of 2000 college-bound seniors in North Carolina.  On
the other hand, Howard University, recognized as one of the elite Historically Black Colleges and Univer-
sities, is unique in that it serves a wide range of student abilities and might serve students from the upper 75
percent of 2000 college-bound seniors in North Carolina.
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Figure 9.  The 25th, 50th, and 75th Percentile of SAT Mean Total Scores for National College-Bound
Seniors, North Carolina’s College-Bound Seniors, Entering Freshmen at Institutions of the University of
North Carolina System and Selected Private Universities, Fall 1999.



North Carolina’s School Systems and Schools

Most people assume there is a negative association between the percent of students taking the SAT and
the mean SAT score. This is true when the percent of students taking the SAT and the mean total SAT
scores for states are compared (see Figure 10). However, the opposite association occurs when the
percent of students taking the SAT and the mean total SAT score for public school systems and public
schools in North Carolina are correlated (see Figures 10 and 11).  The Pearson correlation between the
percent of students taking the SAT and the mean total SAT score is 0.38 for public school systems in North
Carolina and similarly the correlation is 0.42 for North Carolina public schools. These results suggest that
schools and school systems in North Carolina cannot assume that their scores were better or worse
because the percent of students taking the SAT changed.  In fact, 50% of all schools and school systems
in the nation had a change in their mean verbal or math SAT of plus or minus 10 points (The College Board,
2000).  This fluctuation in mean SAT scores means that school systems and schools should take into
account other factors such as course-taking patterns, content of the curriculum, and course standards
when attempting to explain changes in mean SAT scores.
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Background on Recentering the SAT I Scores

The College Board recentered the score scale of the SAT I, re-establishing the original mean score of 500
on the 200-800 scale in order to maintain the SAT’s statistical integrity and predictive validity. The scale
had not been recalibrated since 1941 when it reflected the norm of some 10,000 students from predomi-
nantly private secondary schools who applied to the nation’s most selective private colleges and universi-
ties. As mean scores shifted below 500, the score distribution became stretched in the upper half and
compressed in the lower half.

Now that scores are recentered on the renormed SAT I, they reflect the more than two million students
who take the test today. They also reflect a more diverse college-bound population than the group who
took the SAT in 1941.

Although a student’s score may change after recentering, the rank order of individual scores, expressed as
percentiles, remains the same. What is more, a specific score on the verbal test now has the same relative
position and meaning as the same score on the math test. For example, a 450 on verbal and math signifies
comparable performance in both areas. Before recentering, a score of 450 represented above-average
performance on verbal and below-average performance on math. While recentering permits legitimate
comparisons of verbal and math scores and reduces earlier confusion, it has no effect on historical score
trends, or on the difficulty level of the test and the relative standing of students to each other.

Sources of Data for the Report

The data in this report are from three primary sources: (1) National Report 2000 College-Bound Se-
niors: A Profile of SAT Program Test Takers and profiles from earlier years (The College Board);
(2) North Carolina Report 2000 College-Bound Seniors: A Profile of SAT Program Test Takers and
profiles from earlier years (The College Board); and (3) a data file of individual student scores for the
state’s 117 public school systems, charter schools, North Carolina School of the Arts, and North Carolina
School of Science and Mathematics. The data file was prepared by Educational Testing Service in coop-
eration with The College Board.  SAT scores are reported each year for students scheduled to graduate.
Only the most recent scores of these students are reported, regardless of when they last took the test.
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Table 2.  Mean (Average) SAT Scores for North Carolina and the Nation, 1972-2000

19

National Mean North Carolina Mean

Year Verbal Math Total Verbal Math Total
2000 505 514 1019 492 496 988
1999 505 511 1016 493 493 986
1998 505 512 1017 490 492 982
1997 505 511 1016 490 488 978
1996 505 508 1013 490 486 976
1995 504 506 1010 488 482 970
1994 499 504 1003 482 482 964
1993 500 503 1003 483 481 964
1992 500 501 1001 482 479 961
1991 499 500 999 478 474 952
1990 500 501 1001 478 470 948
1989 504 502 1006 474 469 943
1988 505 501 1006 478 470 948
1987 507 501 1008 477 468 945
1986 509 500 1009 477 465 942
1985 509 500 1009 476 464 940
1984 504 497 1001 473 461 934
1983 503 494 997 472 460 932
1982 504 493 997 474 460 934
1981 502 492 994 469 456 925
1980 502 492 994 471 458 929
1979 505 493 998 471 455 926
1978 507 494 1001 468 453 921
1977 507 496 1003 472 454 926
1976 509 497 1006 474 452 926
1975 512 498 1010 477 457 934
1974 521 505 1026 488 466 954
1973 523 506 1029 487 468 955
1972 530 509 1039 489 467 956

 Observations 

• The 2000 mean total SAT for the nation increased by three points over 1999 to 1019.
•  The 2000 mean total SAT for North Carolina increased by two points over 1999 to 988, 
    the highest it has been in 28 years.     
•  The verbal mean for the nation has not changed for five years.

No tes :
• In  t hi s tab l e, U n ite d  State s a nd  N orth  C aro l ina a verage  sc ores  inc lude bo th  publ ic a nd  non -pub lic

s choo l  st udents .
• In  19 72 , t he C o ll ege B o ard  began  repo rti ng  the m ost  rece nt S cho l as tic  A ssess m ent  Tes t sc ores  o f

s en io rs, re gard le ss  o f w hen the  st uden t las t took  t he te st .  Da ta pr i o r to  1972  are  no t com parab le.
• A ll  Sc ho las ti c A ssessm ent Tes t s co re s are  repo rt ed  on  the  rece ntere d  sc o re scale (1995).
• F or 1972-1986, the  conv ersi on  tab le  p rov ided b y Educ ati onal Te st ing  Se rvi ce w as  app lie d  t o  the

ori ginal  No rth C aro li na me ans  to  conve rt tho se m eans  to  t he rec en te red  s cale.
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Table 3.  Frequency Distribution of North Carolina’s Public School Students’
Verbal and Mathematics SAT Scores, 2000

S core 

N u m b er R an k N u m b er

8 9 0 .2 9 9 8 0 0 7 1 0 .2 9 9
3 0 0 .1 9 9 7 9 0 1 0 1 0 .3 9 9
2 7 0 .1 9 9 7 8 0 9 0 .0 9 9
5 3 0 .1 9 9 7 7 0 4 4 0 .1 9 9
8 1 0 .2 9 9 7 6 0 1 0 6 0 .3 9 9

1 0 0 0 .3 9 9 7 5 0 3 9 0 .1 9 9
4 5 0 .1 9 9 7 4 0 1 2 8 0 .3 9 9

1 0 4 0 .3 9 9 7 3 0 6 5 0 .2 9 9
1 3 3 0 .4 9 8 7 2 0 1 7 6 0 .5 9 8
1 8 8 0 .5 9 8 7 1 0 2 5 7 0 .7 9 8
2 5 0 0 .7 9 7 7 0 0 2 6 2 0 .7 9 7
2 0 7 0 .5 9 7 6 9 0 3 3 4 0 .9 9 6
3 5 8 0 .9 9 6 6 8 0 3 3 6 0 .9 9 5
3 5 4 0 .9 9 5 6 7 0 3 7 8 1 .0 9 4
3 5 9 0 .9 9 4 6 6 0 4 5 0 1 .2 9 3
4 7 5 1 .2 9 3 6 5 0 5 3 9 1 .4 9 2
5 6 3 1 .5 9 2 6 4 0 5 8 0 1 .5 9 1
6 0 8 1 .6 9 0 6 3 0 8 7 8 2 .3 8 9
6 6 5 1 .7 8 9 6 2 0 7 0 8 1 .9 8 7
6 2 1 1 .6 8 7 6 1 0 7 4 4 2 .0 8 5
7 0 4 1 .8 8 5 6 0 0 6 5 2 1 .7 8 3

1 0 4 1 2 .7 8 3 5 9 0 1 1 8 6 3 .1 8 0
1 0 2 6 2 .7 8 0 5 8 0 9 7 2 2 .6 7 8

9 4 0 2 .5 7 8 5 7 0 8 6 5 2 .3 7 5
1 2 9 3 3 .4 7 5 5 6 0 1 3 4 7 3 .5 7 2

8 3 5 2 .2 7 2 5 5 0 1 0 1 6 2 .7 6 9
1 5 0 0 3 .9 6 9 5 4 0 1 1 8 7 3 .1 6 6
1 5 4 0 4 .0 6 5 5 3 0 1 3 3 9 3 .5 6 3

9 8 7 2 .6 6 2 5 2 0 1 3 1 2 3 .4 6 0
1 3 7 1 3 .6 5 8 5 1 0 1 3 7 4 3 .6 5 6
1 5 3 2 4 .0 5 5 5 0 0 1 0 7 0 2 .8 5 3
1 2 0 9 3 .2 5 1 4 9 0 1 6 3 3 4 .3 4 9
1 6 4 7 4 .3 4 7 4 8 0 1 3 7 7 3 .6 4 5
1 5 6 6 4 .1 4 3 4 7 0 1 4 3 3 3 .8 4 2
1 1 6 7 3 .1 4 0 4 6 0 1 3 0 9 3 .4 3 8
1 4 1 5 3 .7 3 6 4 5 0 1 2 1 1 3 .2 3 5
1 6 0 6 4 .2 3 2 4 4 0 1 4 8 6 3 .9 3 1
1 1 2 2 2 .9 2 9 4 3 0 1 2 2 1 3 .2 2 8
1 2 1 9 3 .2 2 6 4 2 0 1 3 1 0 3 .4 2 4
1 1 7 0 3 .1 2 2 4 1 0 1 1 2 2 2 .9 2 1
1 0 8 7 2 .9 1 9 4 0 0 9 4 1 2 .5 1 9

9 8 7 2 .6 1 7 3 9 0 8 4 7 2 .2 1 6
8 8 6 2 .3 1 4 3 8 0 9 1 5 2 .4 1 4
8 4 1 2 .2 1 2 3 7 0 7 1 1 1 .9 1 2
6 7 5 1 .8 1 0 3 6 0 6 3 3 1 .7 1 0
5 4 0 1 .4 8 3 5 0 6 0 4 1 .6 8
5 4 1 1 .4 7 3 4 0 5 1 5 1 .4 7
4 2 6 1 .1 6 3 3 0 4 9 2 1 .3 6
3 2 9 0 .9 5 3 2 0 3 7 0 1 .0 5
3 8 2 1 .0 4 3 1 0 3 2 3 0 .9 4
2 6 4 0 .7 3 3 0 0 2 1 2 0 .6 3
1 3 8 0 .4 3 2 9 0 2 6 5 0 .7 2
1 2 6 0 .3 2 2 8 0 1 3 7 0 .4 2
1 6 2 0 .4 2 2 7 0 1 2 8 0 .3 1
1 2 9 0 .3 1 2 6 0 7 3 0 .2 1

7 9 0 .2 1 2 5 0 1 1 5 0 .3 1
1 1 2 0 .3 1 2 4 0 4 2 0 .1 1

1 4 0 .0 1 2 3 0 7 4 0 .2 1
6 9 0 .2 1 2 2 0 3 2 0 .1 1
3 1 0 .1 1 2 1 0 4 3 0 .1 1

1 7 2 0 .5 1 2 0 0 9 1 0 .2 1
3 8 ,1 9 0 1 0 0 .0 3 8 ,1 9 0 1 0 0 .6

     N o tes:   • S ch o lastic  A ssessm en t T est sco res are  repo rted  o n  th e recen tered  sco re sca le  (19 9 5 ). 
              •  D u e to  ro u n d ing, th e percen tages m ay  n o t ad d  up to  ex actly  1 0 0 .

R an k
P ercen tile

P ercen t P ercen t
P ercen tile

V erb a l (M ean  =  492) M a th em atics (M ean  =  496)
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Figure 13.  Distribution of North Carolina Public Schools Mathematics SAT Scores 2000
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Figure 14.  Distribution of North Carolina Public Schools Verbal SAT Scores 2000

Note:  All Scholastic Assessment Test scores are reported on the recentered score scale (1995).

Mathematics Mean = 496

Verbal Mean = 492
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Table 4.  Mean Total SAT Score by Student Profile Characteristics, 1999-2000

D if fe ren ce
U n ited  S ta tes N o r th  C a ro lin a fro m  U . S .
M ea n % N M ea n %

A ll S tuden ts 1 0 1 9 1 0 0 4 3 ,0 7 7 9 8 8 1 0 0 -3 1

Sex
    M a le 1 0 4 0 4 6 1 9 ,1 9 9 1 0 0 5 4 5 -3 5
    F em a le 1 0 0 2 5 4 2 3 ,8 7 8 9 7 6 5 5 -2 6

R ace/E thn ic ity
    A m er ican  In d ian 7 6 5 8 9 6 3 1 4 8 8 8 9 7 1 -6 6
    A s ian  A m er ican 9 6 7 1 7 1 0 6 4 9 1 ,2 3 0 1 0 2 4 3 -4 0
    B lack 1 1 9 5 9 1 8 6 0 1 1 8 ,0 2 6 8 3 5 2 1 -2 5
    H isp an ic 9 7 8 7 2 9 1 8 9 6 9 0 9 7 0 2 5 2
    W h ite 7 1 2 1 0 5 1 0 5 8 6 6 2 7 ,7 1 7 1 0 3 5 7 1 -2 3
    O th e r 3 8 6 3 4 1 0 2 3 4 6 7 8 1 0 1 6 2 -7

1072577 38,829

P aren t E duca tion  L evel
    N o  h ig h  sch o o l d ip lo m a 4 6 5 8 8 8 5 5 4 8 1 5 8 5 0 2 -5
    H ig h  sch o o l d ip lo m a 3 4 8 6 9 2 9 4 9 3 3 1 3 ,8 3 4 9 2 3 3 6 -2 6
    A sso c ia te  d eg ree 9 1 6 7 5 9 7 9 9 4 ,6 4 8 9 4 8 1 2 -3 1
    B ach e lo r 's  d eg ree 3 0 4 0 5 5 1 0 5 8 2 9 1 1 ,5 2 7 1 0 2 4 3 0 -3 4
    G rad u a te  d eg ree 2 6 9 8 4 9 1 1 2 4 2 5 7 ,8 5 3 1 1 0 2 2 0 -2 2

1060859 30,824

F am ily  Incom e (in  U .S . do lla rs)
    L ess  th an  1 0 ,0 0 0 3 9 2 2 1 8 7 2 4 1 ,1 4 8 8 2 6 3 -4 6
    1 0 ,0 0 0  -  2 0 ,0 0 0 7 7 7 3 4 9 0 7 8 2 ,9 4 6 8 8 2 9 -2 5
    2 0 ,0 0 0  -  3 0 ,0 0 0 9 5 4 5 2 9 4 9 1 0 3 ,8 6 7 9 2 4 1 1 -2 5
    3 0 ,0 0 0  -  4 0 ,0 0 0 1 1 4 5 5 7 9 8 3 1 2 4 ,8 4 2 9 6 0 1 4 -2 3
    4 0 ,0 0 0  -  5 0 ,0 0 0 9 6 9 1 9 1 0 0 8 1 0 3 ,9 7 6 9 8 2 1 2 -2 6
    5 0 ,0 0 0  -  6 0 ,0 0 0 1 0 0 1 1 9 1 0 2 6 1 1 3 ,9 5 2 9 9 5 1 1 -3 1
    6 0 ,0 0 0  -  7 0 ,0 0 0 8 3 2 7 8 1 0 3 9 9 3 ,2 7 7 1 0 1 5 9 -2 4
    7 0 ,0 0 0  -  8 0 ,0 0 0 7 6 2 4 6 1 0 5 4 8 2 ,8 7 6 1 0 3 2 8 -2 2
    8 0 ,0 0 0  -  1 0 0 ,0 0 0 9 7 1 4 3 1 0 7 9 1 0 3 ,3 0 7 1 0 5 6 1 0 -2 3
    M o re  th an  1 0 0 ,0 0 0 1 4 6 3 1 9 1 1 2 9 1 6 4 ,3 4 8 1 0 9 7 1 3 -3 2

926988 34,539

T ota l C red its in  S ix  A cadem ic Sub jects
    2 0  o r  m o re 4 7 8 0 8 5 1 0 9 5 5 0 1 5 ,4 0 6 1 0 6 3 4 7 -3 2
    1 9  to  1 9 .5 1 1 0 5 0 8 1 0 1 1 1 2 3 ,9 0 0 9 8 8 1 2 -2 3
    1 8  to  1 8 .5 1 0 0 4 2 1 9 8 4 1 1 3 ,7 1 9 9 5 8 1 1 -2 6
    1 7  to  1 7 .5 7 8 6 9 6 9 5 7 8 3 ,0 2 0 9 3 2 9 -2 5
    1 6  to  1 6 .5 6 2 2 4 9 9 4 4 7 2 ,2 9 6 9 2 0 7 -2 4
    1 5  to  1 5 .5 4 6 9 3 1 9 3 6 5 1 ,6 8 0 9 1 0 5 -2 6
    F ew er th an  1 5 7 1 7 5 7 8 9 8 8 2 ,8 5 6 8 9 4 9 -4

948647 32,877

H igh  Schoo l G rade P o in t A verage
    A +  (9 7 -1 0 0 ) 7 5 9 1 3 1 2 3 8 7 4 ,0 2 4 1 1 9 5 1 0 -4 3
    A    (9 3 -9 6 ) 1 7 5 2 8 4 1 1 4 9 1 6 7 ,3 3 7 1 0 9 0 1 9 -5 9
    A -   (9 0 -9 2 ) 1 8 1 7 8 3 1 0 9 3 1 7 6 ,0 9 5 1 0 3 3 1 6 -6 0
    B    (8 0 -8 9 ) 5 1 4 0 9 1 9 6 8 4 7 1 6 ,6 4 0 9 3 1 4 3 -3 7
    C    (7 0 -7 9 ) 1 3 2 0 1 1 8 5 4 1 2 4 ,5 7 7 8 2 1 1 2 -3 3
    D  o r  b e lo w 4 2 9 6 8 1 1 0 1 4 5 7 6 3 0 -4 8

1083378 38,818

H igh  Schoo l C lass R ank
    T o p  T en th 2 1 0 0 6 7 1 1 9 7 2 2 7 ,1 6 6 1 1 7 5 2 0 -2 2
    S eco n d  T en th 2 1 3 3 1 2 1 0 7 1 2 3 7 ,6 2 8 1 0 4 6 2 2 -2 5
    S eco n d  F if th 2 5 0 3 3 6 9 9 3 2 7 9 ,6 2 4 9 6 3 2 7 -3 0
    T h ird  F if th 2 1 7 0 3 6 9 0 8 2 3 8 ,9 0 9 8 7 7 2 5 -3 1
    F o u rth  F if th 3 6 5 5 3 8 4 4 4 1 ,5 3 8 8 1 7 4 -2 7
    L o w est F if th 7 8 0 6 8 0 9 1 3 1 4 7 5 6 1 -5 3

935110 35,179

N o tes:  •  A l l  S ch o las tic  A ssessm en t T es t sco res  a re  repo rted  o n  th e  recen te red  sco re  sca le  (1 9 9 5).
             •  In  th is  tab le , U n ited  S ta tes  an d  N o rth  C aro l in a  av e rag e  sco res  in c lu d e  b o th  p u b lic  an d  n o n -p u b lic  sch o o l stu d en ts .
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Table 5. United States and North Carolina Mean Total SAT Scores by Student Profile Characteristics
             1997-2000

1997

U S N C D iff. U S N C D iff. U S N C D iff. U S N C D iff.

A ll S tuden ts 1 0 1 6 9 7 8 -3 8 1 0 1 7 9 8 1 -3 6 1 0 1 6 9 8 6 -3 0 1 0 1 9 9 8 8 -3 1

Sex
    M a le 1 0 3 7 9 9 6 -4 1 1 0 4 0 1 0 0 2 -3 8 1 0 4 0 1 0 0 6 -3 4 1 0 4 0 1 0 0 5 -3 5
    F e m a le 9 9 7 9 6 3 -3 4 9 9 8 9 6 7 -3 1 9 9 7 9 6 9 -2 8 1 0 0 2 9 7 6 -2 6

R ace/E thn ic ity
    A m er ic an  In d ian 9 5 0 9 0 0 -5 0 9 6 3 9 0 6 -5 7 9 6 5 9 0 0 -6 5 9 6 3 8 9 7 -6 6
    A s ian  A m e rica n 1 0 5 6 1 0 2 3 -3 3 1 0 6 0 1 0 1 4 -4 6 1 0 5 8 1 0 2 6 -3 2 1 0 6 4 1 0 2 4 -4 0
    B la ck 8 5 7 8 3 4 -2 3 8 6 0 8 3 9 -2 1 8 5 6 8 3 7 -1 9 8 6 0 8 3 5 -2 5
    H isp an ic 9 1 7 9 5 6 3 9 9 1 6 9 8 4 6 8 9 1 5 9 6 6 5 1 9 1 8 9 7 0 5 2
    W h ite  1 0 5 2 1 0 2 3 -2 9 1 0 5 4 1 0 2 6 -2 8 1 0 5 5 1 0 3 1 -2 4 1 0 5 8 1 0 3 5 -2 3
    O th er 1 0 2 6 1 0 1 3 -1 3 1 0 2 5 9 9 8 -2 7 1 0 2 4 1 0 0 5 -1 9 1 0 2 3 1 0 1 6 -7

P arent E duca tion  L evel
    N o  h ig h  sc h o o l d ip lo m a  8 5 3 8 3 2 -2 1 8 5 2 8 4 1 -1 1 8 5 0 8 4 3 -7 8 5 5 8 5 0 -5
    H ig h  sc h o o l d ip lo m a 9 5 0 9 1 9 -3 1 9 5 0 9 2 2 -2 8 9 5 0 9 2 4 -2 6 9 4 9 9 2 3 -2 6
    A sso c ia te  d e g re e 9 7 7 9 4 0 -3 7 9 8 0 9 4 8 -3 2 9 7 9 9 4 4 -3 5 9 7 9 9 4 8 -3 1
    B ac h e lo r 's  d eg re e 1 0 5 4 1 0 1 6 -3 8 1 0 5 7 1 0 1 6 -4 1 1 0 5 6 1 0 2 1 -3 5 1 0 5 8 1 0 2 4 -3 4
    G ra d u a te  d eg re e 1 1 1 6 1 0 8 8 -2 8 1 1 1 9 1 0 9 5 -2 4 1 1 2 1 1 0 9 4 -2 7 1 1 2 4 1 1 0 2 -2 2

F am ily  Incom e (in  U .S. do lla rs)
    L ess  th a n  1 0 ,0 0 0 8 7 3 8 3 2 -4 1 8 7 3 8 3 6 -3 7 8 7 1 8 3 0 -4 1 8 7 2 8 2 6 -4 6
    1 0 ,0 0 0 -1 9 ,9 9 9 9 1 8 8 8 4 -3 4 9 1 4 8 8 5 -2 9 9 0 7 8 8 3 -2 4 9 0 7 8 8 2 -2 5
    2 0 ,0 0 0 -2 9 ,9 9 9 9 6 2 9 3 1 -3 1 9 5 9 9 2 9 -3 0 9 5 4 9 2 5 -2 9 9 4 9 9 2 4 -2 5
    3 0 ,0 0 0 -3 9 ,9 9 9 9 9 3 9 5 9 -3 4 9 9 2 9 6 1 -3 1 9 8 6 9 6 3 -2 3 9 8 3 9 6 0 -2 3
    4 0 ,0 0 0 -4 9 ,9 9 9 1 0 1 5 9 8 2 -3 3 1 0 1 5 9 8 3 -3 2 1 0 1 1 9 8 5 -2 6 1 0 0 8 9 8 2 -2 6
    5 0 ,0 0 0 -5 9 ,9 9 9 1 0 3 3 1 0 0 0 -3 3 1 0 3 2 1 0 0 0 -3 2 1 0 3 0 1 0 0 2 -2 8 1 0 2 6 9 9 5 -3 1
    6 0 ,0 0 0 -6 9 ,9 9 9 1 0 4 8 1 0 1 4 -3 4 1 0 4 6 1 0 1 8 -2 8 1 0 4 3 1 0 1 4 -2 9 1 0 3 9 1 0 1 5 -2 4
    M o re  th a n  7 0 ,0 0 0 1 0 9 8 1 0 6 3 -3 5   
    7 0 ,0 0 0 -8 0 ,0 0 0 A d d it io n a l 1 0 5 9 1 0 2 7 -3 2 1 0 5 8 1 0 2 8 -3 0 1 0 5 4 1 0 3 2 -2 2
    8 0 ,0 0 0 -1 0 0 ,0 0 0  c a tego rie s 1 0 8 5 1 0 6 0 -2 5 1 0 8 2 1 0 5 4 -2 8 1 0 7 9 1 0 5 6 -2 3
    M o re  th a n  1 0 0 ,0 0 0  b egin n ing in  1 9 98 1 1 3 1 1 1 0 0 -3 1 1 1 3 0 1 1 0 2 -2 8 1 1 2 9 1 0 9 7 -3 2

T ota l C red its in  S ix  Sub jec ts
    2 0  o r  m o re 1 1 0 1 1 0 6 2 -3 9 1 0 9 6 1 0 5 7 -3 9 1 0 9 6 1 0 6 1 -3 5 1 0 9 5 1 0 6 3 -3 2
    1 9  o r  1 9 .5 1 0 3 7 1 0 0 7 -3 0 1 0 1 6 9 9 3 -2 3 1 0 1 2 9 8 7 -2 5 1 0 1 1 9 8 8 -2 3
    1 8  o r  1 8 .5 9 9 9 9 6 4 -3 5 9 8 2 9 5 7 -2 5 9 8 0 9 5 6 -2 4 9 8 4 9 5 8 -2 6
    1 7  o r  1 7 .5 9 6 1 9 2 9 -3 2 9 4 8 9 2 3 -2 5 9 4 7 9 2 7 -2 0 9 5 7 9 3 2 -2 5
    1 6  o r  1 6 .5 9 3 6 8 9 6 -4 0 9 2 6 8 9 8 -2 8 9 2 7 8 9 6 -3 1 9 4 4 9 2 0 -2 4
    1 5  o r  1 5 .5 9 2 1 9 0 1 -2 0 9 1 3 8 8 7 -2 6 9 1 8 8 9 6 -2 2 9 3 6 9 1 0 -2 6
    F e w er th an  1 5 8 8 3 8 8 3 0 8 9 0 8 8 8 -2 8 8 5 8 8 6 1 8 9 8 8 9 4 -4

H igh  School G rade P o in t A verage
    A +   (9 7 -1 0 0 ) 1 2 4 3 1 1 9 5 -4 8 1 2 4 2 1 1 9 1 -5 1 1 2 4 0 1 1 9 1 -4 9 1 2 3 8 1 1 9 5 -4 3
    A     (9 3 -9 6 ) 1 1 5 3 1 0 8 9 -6 4 1 1 5 1 1 0 9 1 -6 0 1 1 4 9 1 0 9 1 -5 8 1 1 4 9 1 0 9 0 -5 9
    A -   (9 0 -9 2 ) 1 0 9 5 1 0 3 3 -6 2 1 0 9 6 1 0 3 1 -6 5 1 0 9 2 1 0 3 0 -6 2 1 0 9 3 1 0 3 3 -6 0
    B      (8 0 -8 9 ) 9 7 1 9 2 6 -4 5 9 7 0 9 2 9 -4 1 9 6 8 9 2 8 -4 0 9 6 8 9 3 1 -3 7
    C      (7 0 -7 9 ) 8 6 0 8 2 4 -3 6 8 5 8 8 3 0 -2 8 8 5 5 8 2 7 -2 8 8 5 4 8 2 1 -3 3
    D  o r b e lo w  (< 7 0 ) 8 2 0 7 8 6 -3 4 8 1 9 7 6 8 -5 1 8 1 8 7 8 5 -3 3 8 1 1 7 6 3 -4 8

H igh  School C lass R ank
    T o p  T e n th 1 1 9 5 1 1 6 2 -3 3 1 1 9 7 1 1 7 0 -2 7 1 1 9 7 1 1 7 2 -2 5 1 1 9 7 1 1 7 5 -2 2
    S e co n d  T en th 1 0 7 0 1 0 3 2 -3 8 1 0 7 3 1 0 3 8 -3 5 1 0 7 1 1 0 4 4 -2 7 1 0 7 1 1 0 4 6 -2 5
    S e co n d  F i f th 9 9 2 9 5 5 -3 7 9 9 4 9 5 8 -3 6 9 9 3 9 6 1 -3 2 9 9 3 9 6 3 -3 0
    T h ird  F i f th 9 0 6 8 6 9 -3 7 9 0 7 8 7 4 -3 3 9 0 7 8 7 7 -3 0 9 0 8 8 7 7 -3 1
    F o u rth  F if th 8 4 8 8 0 7 -4 1 8 4 8 8 1 3 -3 5 8 4 6 8 1 1 -3 5 8 4 4 8 1 7 -2 7
    L o w e st F i f th 8 1 5 7 6 6 -4 9 8 1 1 7 7 4 -3 7 8 1 2 7 6 9 -4 3 8 0 9 7 5 6 -5 3

N otes:  1 . A l l S ch o la st ic  A sse ssm en t T e s t sc o re s  a re  repo rte d  o n  th e  rec en tere d  sc o re  sc a le  (1 9 9 5).
             2 . A  c o n v e rs io n  tab le  p ro v id e d  b y  E d u c at io n a l T es tin g  S erv ice  w a s a p p l ie d  to  th e  n a tio n a l an d  s ta te  su b g ro u p  m ea n s to  
                  c o n v e rt  th e  o r ig in a l m ea n s to  th e  re ce n te re d  sc a le  as  d esc r ib ed  in  th e  In tro d u c tio n .

1999

}

20001998
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Performance of the 117 Public School Systems, Charter Schools,
North Carolina School of the Arts, and North Carolina School of

Science and
Mathematics
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N u m ber        P ercen t     V erb a l     T o ta l
Sch oo l S ystem T ested        T ested      Sco re      Sco re
U n ited  S ta tes T o ta l 1 ,2 60 ,2 7 8 4 4 .0 5 14 5 05 1 01 9
N orth  C aro lina  T o ta l 4 3 ,07 7 6 4 .0 4 96 4 92 9 88
A lam an ce-B ur lin g ton  6 71 6 7 .1 4 89 4 78 9 67
   R iv er  M ill C h arter  7 1 00 .0 4 66 4 93 9 59
A lex an de r C o u n ty  1 27 4 4 .1 4 72 4 60 9 32
A lleg hany  C o u n ty  4 8 5 5 .8 4 79 4 81 9 60
A n so n  C ou n ty  9 5 4 0 .9 4 48 4 39 8 87
A sh e C ou n ty  1 05 6 0 .0 4 96 5 00 9 96
A v ery  C o un ty  8 1 5 8 .7 5 19 4 88 1 00 7
B eau fo rt C o u n ty  2 06 5 6 .3 4 79 4 82 9 61
B ertie  C ou n ty  1 37 5 7 .8 4 11 3 99 8 10
B lad en  C ou n ty  1 65 5 6 .7 4 42 4 32 8 74
B ru n sw ick  C ou n ty  2 15 4 8 .0 4 82 4 83 9 65
B u ncom b e C ou n ty  8 25 6 0 .5 5 32 5 27 1 05 9
   A sh ev ille  C ity  1 74 7 4 .4 5 17 5 21 1 03 8
B u rk e C ou n ty  3 13 5 1 .3 4 95 4 88 9 83
C ab arru s C o u n ty  6 68 6 5 .0 5 12 5 01 1 01 3
   K ann ap o lis C ity  8 2 5 0 .9 4 54 4 56 9 10
C ald w ell C o u n ty  2 36 3 8 .3 5 03 4 98 1 00 1
C am d en  C o u n ty  4 6 5 9 .0 4 99 4 78 9 77
C artere t C o u n ty  2 96 6 7 .6 4 95 4 99 9 94
C asw ell C ou n ty  8 6 5 0 .3 4 30 4 38 8 68
C ataw b a C ou n ty  4 23 5 1 .5 5 18 4 92 1 01 0
   H ick o ry  C ity  1 48 8 1 .8 5 34 5 24 1 05 8
   N ew to n -C o no v er 8 1 5 5 .9 5 25 5 11 1 03 6
C h ath am  C o u n ty  2 05 6 4 .7 4 94 4 89 9 83
   W o o ds C ha rter  4 5 7 .1 * * *
C h erok ee  C o un ty  1 18 5 7 .0 5 01 5 15 1 01 6
E den to n /C h ow an  C o un ty 6 2 4 1 .1 4 78 4 93 9 71
C lay  C ou n ty  4 2 6 2 .7 5 19 5 13 1 03 2
C lev e lan d  C ou n ty  2 18 5 2 .7 4 79 4 76 9 55
   K ing s M o un ta in  1 11 5 2 .6 4 69 4 60 9 29
   S h e lb y  C ity  1 03 6 8 .7 5 05 5 02 1 00 7
C o lu m b u s C o un ty  1 65 3 9 .7 4 37 4 35 8 72
   W h itev ille  C ity  9 6 7 1 .1 4 41 4 53 8 94
C rav en  C o un ty  4 25 6 5 .8 4 84 4 87 9 71
C u m berlan d  C o un ty  1 ,3 22 5 0 .9 4 75 4 85 9 60
C u rr itu ck  C o un ty  6 6 4 4 .0 4 90 4 77 9 67
D are  C o un ty  1 78 7 6 .7 4 97 4 97 9 94
D av idso n  C o un ty  5 40 5 8 .4 4 89 4 89 9 78
   L ex ing to n  C ity  6 5 4 5 .8 4 70 4 86 9 56
   T ho m asv ille  C ity  3 7 4 3 .0 4 38 4 32 8 70
D av ie  C o u n ty  1 72 6 1 .6 5 03 4 99 1 00 2

M ath
Sco re

N o tes : * S cores  are no t rep or t ed  w h ere n u m b e r tes te d  wa s fe we r th an  f i v e.
• A ll  S ch o la st ic A ss es sm en t  Tes t s co re s a re rep ort ed  o n  th e  rece n tere d  sc o re s cale (1 9 9 5 ).
• P erce n t t es ted  i s c alc u lat ed  as  the  nu m b er o f s tu d ent s t ak ing  th e S A T in  th e LEA  d iv i ded  b y  t he eig h th

m o n th , tw el fth  g rad e  m em b ersh ip  in  th e  L EA .

Table 6.  Mean SAT Scores for North Carolina’s Public Schools, 2000
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N u m ber        P ercen t      M a th     V erb a l     T o ta l
Sch oo l S ystem T ested        T ested       Score      Sco re      Sco re
U n ited  S ta tes T o ta l 1 ,2 60 ,2 7 8 4 4 .0 5 14 5 05 1 01 9
N C  S ta te T o ta l 4 3 ,07 7 6 4 .0 4 96 4 92 9 88
D u p lin  C o un ty  2 46 6 0 .3 4 39 4 39 8 78
D u rham  C ou n ty 9 56 7 5 .5 5 00 4 94 9 94
E dg ecom b e C o u n ty  1 67 4 5 .3 4 48 4 54 9 02
W in sto n -S a lem /F orsy th  C ou n ty  1 ,5 08 6 8 .9 5 02 5 01 1 00 3

F ran k lin  C ou n ty  1 67 4 5 .0 4 77 4 83 9 60
G aston  C ou n ty  8 40 5 5 .6 4 75 4 74 9 49
G a tes C o u n ty  7 1 6 8 .9 4 40 4 62 9 02
G rah am  C o u n ty  4 3 5 9 .7 5 19 4 61 9 80
G ran v ille  C ou n ty  1 44 4 5 .1 4 87 4 84 9 71
G reene  C o un ty  7 1 4 5 .5 4 54 4 60 9 14
G reensb o ro  M ath  an d  S c ien ce C n tr 7 N A 4 14 4 84 8 98
G u ilfo rd  C o un ty  2 ,3 09 7 3 .8 5 04 4 95 9 99
H a lifax  C ou n ty  1 46 4 9 .2 3 83 3 77 7 60
   R o an ok e R ap id s C ity  9 4 5 4 .7 4 95 4 85 9 80
   W eldo n  C ity  3 7 5 3 .6 3 56 3 68 7 24
H arn ett C ou n ty  3 14 4 7 .4 4 79 4 81 9 60
H ayw o od  C o u n ty  2 07 5 2 .3 5 10 4 99 1 00 9
H end erso n  C ou n ty  4 04 6 3 .8 5 20 5 18 1 03 8
H ertfo rd  C o un ty  1 16 4 9 .4 3 78 3 92 7 70
H o k e C o u n ty  1 00 4 0 .2 4 27 4 27 8 54
H y d e C o u n ty  2 2 5 1 .2 4 38 4 73 9 11
Ired e ll-S ta tesv ille  3 85 4 8 .5 5 02 4 93 9 95
   M oo resv i lle  C ity  1 35 6 1 .1 5 28 5 26 1 05 4
Jackso n  C o un ty  1 28 6 6 .7 4 98 4 97 9 95
Jo hn sto n  C ou n ty  4 72 5 3 .0 4 92 4 78 9 70
Jo nes C o un ty  4 9 5 4 .4 4 04 4 30 8 34
L ee C ou n ty  2 32 5 1 .8 4 95 4 68 9 63
L en o ir  C o u n ty  2 64 6 0 .0 4 79 4 71 9 50
L inco ln  C o u n ty  3 15 5 2 .8 4 72 4 69 9 41
M aco n  C o un ty  1 49 6 6 .8 5 05 4 92 9 97
M ad ison  C o u n ty  6 5 5 2 .4 4 72 4 92 9 64
M artin  C ou n ty  1 73 5 9 .9 4 44 4 38 8 82
M cD o w e ll C o u n ty  1 65 4 5 .7 5 07 4 95 1 00 2
C h ar lo tte -M eck lenb u rg  C o u n ty  3 ,5 69 7 1 .9 4 97 4 92 9 89
M itch e ll C ou n ty  6 1 4 5 .2 5 04 5 13 1 01 7
M on tg om ery  C o un ty  8 5 3 6 .8 4 67 4 64 9 31
M oo re  C o u n ty  3 32 5 4 .6 4 95 4 95 9 90
N ash-R o ck y  M o u n t 4 42 5 1 .6 4 82 4 75 9 57
N ew  H an o ve r C o u n ty  8 09 6 6 .4 5 04 5 03 1 00 7
N C  S ch o o l o f  S c ien ce an d  M ath 2 45 N A 6 71 6 49 1 32 0
N C  S ch o o l o f  th e  A rts 8 8 N A 5 36 5 81 1 11 7
N o rtham p to n  C o un ty  1 02 5 1 .5 3 96 4 02 7 98

N otes : * S cores  are no t rep or t ed  w h ere n u m b e r tes te d  wa s fe we r th an  f i v e.
• A ll  S ch o la st ic A ss es sm en t  Tes t s co re s a re rep ort ed  o n  th e  rece n tere d  sc o re s cale (1 9 9 5 ).
• P erce n t t es ted  i s c alc u lat ed  as  the  nu m b er o f s tu d ent s t ak ing  th e S A T in  th e LEA  d iv i ded  b y  t he eig h th

m o n th , tw el fth  g rad e  m em b ersh ip  in  th e  L EA .

Table 6 (Continued).  Mean SAT Scores for North Carolina’s Public Schools, 2000
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Table 6 (Continued).  Mean SAT Scores for North Carolina’s Public Schools, 2000

N u m ber        P ercen t      M a th     V erb a l     T o ta l
Sch oo l S ystem T ested        T ested       Score      Sco re      Sco re
U n ited  S ta tes T o ta l 1 ,2 60 ,2 7 8 4 4 .0 5 14 5 05 1 01 9
N C  S ta te T o ta l 4 3 ,07 7 6 4 .0 4 96 4 92 9 88
O n slo w  C ou n ty  5 94 5 3 .5 4 92 4 83 9 75
O ran g e C o u n ty  2 18 7 1 .2 5 01 4 93 9 94
   C h ap e l H ill-C arrb o ro 4 60 9 0 .6 5 92 5 83 1 17 5
   N ew  C en tu ry  C h arte r 8 5 3 .3 5 75 5 45 1 12 0
P am lico  C o un ty  5 4 3 9 .4 4 89 4 92 9 81
E lizab eth  C ity /P asq uo tan k  C o u n ty  1 64 6 2 .6 4 43 4 50 8 93
P en d er C o un ty  1 80 5 4 .2 4 62 4 74 9 36
P erq u im ans C ou n ty  5 4 5 0 .5 4 43 4 60 9 03
P erso n  C ou n ty  1 55 5 7 .4 4 70 4 71 9 41
P itt C o un ty  6 56 6 3 .6 5 08 4 94 1 00 2
   R ig h t S tep  A cadem y  2 1 4 .3 * * *
P o lk  C o un ty  5 9 5 0 .4 4 79 4 94 9 73
R an d o lph  C o u n ty  3 04 4 1 .8 4 93 4 86 9 79
   A sh eb o ro  C ity  1 32 7 0 .2 5 17 5 00 1 01 7
R ich m o nd  C o u n ty  1 96 5 0 .6 4 48 4 43 8 91
R o beson  C o u n ty  4 69 4 4 .3 4 31 4 27 8 58
R o ck in gh am  C o u n ty  3 86 5 6 .0 4 87 4 79 9 66
R o w an -S alisb u ry  5 09 4 7 .6 4 94 4 92 9 86
R u th erfo rd  C o un ty  2 75 5 2 .2 4 76 4 72 9 48
S am p so n  C ou n ty  1 92 5 0 .4 4 32 4 40 8 72
   C lin to n  C ity  1 23 7 1 .9 4 54 4 41 8 95
S co tland  C o u n ty  2 01 6 4 .0 4 63 4 45 9 08
   L au rin bu rg  C ha rte r 3 1 3 .6 * * *
S tan ly  C o u n ty  3 80 6 3 .0 4 86 4 61 9 47
S to k es C o u n ty  1 25 3 7 .3 4 83 4 73 9 56
S u rry  C o un ty  1 57 4 3 .7 4 92 4 86 9 78
   E lk in  C ity  4 3 5 9 .7 5 06 5 01 1 00 7
   M ou n t A iry  C ity  5 8 5 2 .3 5 22 5 09 1 03 1
S w ain  C o un ty  5 4 5 6 .3 4 86 5 01 9 87
T ran sy lvan ia  C o u n ty  1 54 6 4 .2 4 96 5 08 1 00 4
T y rre l l C o un ty  2 7 5 0 .9 4 57 4 53 9 10
U n io n  C o un ty  6 63 6 5 .5 4 92 4 99 9 91
V ance C o u n ty  1 64 5 7 .1 4 27 4 31 8 58
W ak e C o un ty  3 ,8 60 7 7 .9 5 39 5 22 1 06 1
   Q u est A cad em y 2 1 00 .0 * * *
W arren  C ou n ty  7 9 6 1 .7 4 40 4 46 8 86
W ash in g ton  C o u n ty  1 03 5 9 .9 4 15 4 21 8 36
W atau ga  C o un ty  2 24 7 1 .3 5 30 5 24 1 05 4
W ay n e C ou n ty  5 39 5 1 .0 4 67 4 66 9 33
W ilk es C ou n ty  2 36 5 0 .3 5 02 4 89 9 91
W ilso n  C o un ty  3 10 5 1 .0 4 74 4 69 9 43
Y adk in  C o u n ty  1 56 4 8 .6 4 69 4 67 9 36
Y ancey  C o un ty  6 4 4 4 .4 5 18 5 08 1 02 6

N otes : * S cores  are n o t rep ort ed  wh ere n u m b e r tes te d  wa s fe we r th an  f i v e.
• A ll  S cho la st ic A sses sm en t  Tes t s co re s a re rep ort ed  on  th e  rece n tere d  sc o re s cal e (1995 ).
• P erce n t t es ted  i s c alc u lat ed  as  the  nu m b er o f s tu d ent s t ak ing  t h e S A T in  th e L EA  d iv i d ed  b y  t he ei g h th

m o n th , tw el f th  g rad e  m em b ersh ip  in  th e  LE A .
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Table 7.  Distribution of North Carolina Public School Systems by Mean SAT Scores, 2000

N o r th  C a ro lin a  M ea n S ch o o l S y stem
13 20 N .C . Scho o l o f Sc ience an d M athem atics

…

11 80 C hapel H il l-C arrb oro  C ity

...

11 20 N ew  C entu ry * * , N .C . Scho o l o f the A rts

...

10 70 W ake

10 60 B un com be , H ick ory  C ity , M o oresv il le  C ity , W atauga

...

10 40 A sh ev ille  C ity , C lay , H en derso n , M o un t A iry  C ity , N ew to n  C o no ver C ity

10 30 Y an cey

20 00  U n ited  S tates 10 20 A sh ebo ro  C ity , C ab arrus, C h ero kee, M itch e ll

10 19 10 10 A v ery , C ald w ell, C ataw ba, D av ie , E lk in  C ity , H ay w o od , M cD ow ell, N ew  H an ov er, P itt, Sh elby  C ity , T ransy lv an ia ,

   W in ston -Salem /Forsy th

10 00 A sh e, C arte ret, D are , D u rh am , G u ilfo rd , Irede ll-S tatesv il le , Jackso n, M aco n, O range , U n ion , W ilkes

20 00  N o rth  C aro lina 99 0 B urke, C harlo tte /M eck len bu rg, C hath am , M o ore, Pam lico , R ow an-Salisbury , Sw ain

98 8 98 0 C am d en , C rav en , D av idso n, E dento n /C ho w an , G raham , G ran v il le , O n slo w , Po lk , R and o lph , R o an ok e R apid s C ity , Su rry

97 0 A lam an ce-B urlington , B eau fo rt, B run sw ick , C u rrituck , Jo hn sto n , L ee , M ad ison , R ock ingham

96 0 A lleghany , C leve lan d , C um berland , F rank lin , H arnett, L ex ingto n  C ity ,  N ash-R o cky  M ou nt, R iv er M ill C h arte r* * , S to kes

95 0 G asto n , L en o ir, L in co ln , Person , R uth erfo rd , S tan ly , W ilson

94 0 A lex and er, M o ntgom ery , Pend er, W ayn e, Y adk in

93 0 K ings M o un ta in  C ity

92 0 G reene , Hy de

91 0 E dgecom be, G ates, K an napo lis C ity , Perqu im ans, Sco tlan d , Ty rre ll

90 0 C lin ton  C ity , E lizab eth  C ity /Pasqu otan k , G reensbo ro  M a th  an d  Sc ience  C enter, R ich m o nd , W hitev il le  C ity

89 0 A n son , M artin , W arren

88 0 B laden , C o lum bu s, D uplin , Sampso n

87 0 C asw ell, T ho m asv ille  C ity

86 0 H o ke, R ob eson , V an ce

...

84 0 Jon es, W ash ingto n

...

81 0 B ertie

80 0 N o rth ampton

...

77 0 H ertfo rd

76 0 H alifax

...
73 0 W eldo n C ity

N otes: • A ll S ch o las tic  A ssessm en t T es t sco res a re  rep o rted  o n  the  recen te red  sco re  scale  (19 9 5 ).
            • D ata w ere  no t rep o rted  fo r L au rin b u rg, Q u es t A cad emy , R igh t S tep  A cad emy , an d  W o o ds C harter b ecau se  th e  n um b er tested  w as less th an  f ive .

            * * D en o tes a  ch arte r sch oo l.
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Table 8.  Mean Verbal, Mathematics, and Total SAT Scores by State, 2000

P ercen t M ean
Sta te T ested* V erba l M athem atics T o ta l

A labam a 9 559 555 1114
A laska 50 519 515 1034
A rizona 34 521 523 1044
A rkansas 6 563 554 1117
C alifo rn ia 49 497 518 1015
C o lo rado 32 534 537 1071
C onnecticu t 81 508 509 1017
D elaw are 66 502 496 998
D istr ic t o f C o lum b ia 89 494 486 980
F lo rida 55 498 500 998
G eorg ia 64 488 486 974
H aw aii 53 488 519 1007
Idaho 16 540 541 1081
Illino is 12 568 586 1154
Ind iana 60 498 501 999
Iow a 5 589 600 1189
K ansas 9 574 580 1154
K en tucky 12 548 550 1098
L ou isiana 8 562 558 1120
M aine 68 504 500 1004
M ary land 65 507 509 1016
M assachusetts 78 511 513 1024
M ich igan 11 557 569 1126
M inneso ta 9 581 594 1175
M ississipp i 4 562 549 1111
M issou ri 8 572 577 1149
M on tana 23 543 546 1089
N ebraska 9 560 571 1131
N evada 34 510 517 1027
N ew  H am psh ire 72 520 519 1039
N ew  Jersey 81 498 513 1011
N ew  M ex ico 12 549 543 1092
N ew  Y o rk 77 494 506 1000
N orth  C aro lina 64 492 496 988
N orth  D ako ta 4 588 609 1197
O h io 26 533 539 1072
O k lahom a 8 563 560 1123
O regon 54 527 527 1054
Pennsy lvan ia 70 498 497 995
R hode Island 71 505 500 1005
Sou th  C aro lina 59 484 482 966
Sou th  D ako ta 4 587 588 1175
T ennessee 13 563 553 1116
T exas 52 493 500 993
U tah 5 570 569 1139
V erm on t 70 513 508 1021
V irg in ia 67 509 500 1009
W ash ing ton 52 526 528 1054
W est V irg in ia 19 526 511 1037
W isconsin 7 584 597 1181
W yom ing 12 545 545 1090
U n ited  S ta tes 44 505 514 1019

N otes:  *  P ercen t tested  is  fro m  T h e C o llege B o ard

             •  S ch o lastic  A ssessm en t T est sco res are  repo rted  o n  th e recen tered  sco re sca le  (1 9 9 5).

             •  In  th is tab le , U n ited  S ta tes an d  N o rth  C aro lin a av erag e sco res in c lu d e b o th  p u b lic  and  p riv a te  sch o o

N otes: * P ercen t tested  is  fro m  T h e C o llege B o ard  repo rts. T h e C o llege B o ard  b ased  p ercen t tested  on  th e
p ro jec tion  o f h igh  sch oo l g rad u ates in  2 00 0  b y th e W estern  In te rsta te  C o m m issio n  on  H igh er
E d u ca tion , an d  n u m b er o f stu d en ts in  th e C lass o f 20 00  w h o  too k th e S A T  I: R easo n in g  T est.
U p d ated  p ro jec tio n s m ake it in ap prop ria te  to  co m p are percen tag es fo r th is year w ith  th o se o f
p rev io u s years.

• S ch o lastic  A ssessm en t T est sco res are  rep o rted  on  th e  recen tered  sco re sca le  (1 995 ).
• In  th is tab le, U n ited  S ta tes an d  N orth  C aro lin a average sco res in clu d e b o th  p ub lic  and  p riva te

sch o o l stu d en ts.
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Table 9.  Change in Mean Total SAT Score by State, 1990-2000

Sta te
P ercen t 
T ested*

M ean  T o ta l 
SA T  Score 

1990

M ean  T o ta l 
SA T  Score 

2000
C hange from  1990  

to  2000

A labam a 9 1079 1114 35
A laska 50 1015 1034 19
A rizona 34 1041 1044 3
A rkansas 6 1077 1117 40
C alifo rn ia 49 1002 1015 13
C o lo rado 32 1067 1071 4
C onnecticu t 81 1002 1017 15
D elaw are 66 1006 998 -8
D istr ic t o f C o lum b ia 89 950 980 30
F lo rida 55 988 998 10
G eorg ia 64 951 974 23
H aw aii 53 985 1007 22
Idaho 16 1066 1081 15
Illino is 12 1089 1154 65
Ind iana 60 972 999 27
Iow a 5 1172 1189 17
K ansas 9 1129 1154 25
K en tucky 12 1089 1098 9
L ou isiana 8 1088 1120 32
M aine 68 991 1004 13
M ary land 65 1008 1016 8
M assachusetts 78 1001 1024 23
M ich igan 11 1063 1126 63
M inneso ta 9 1110 1175 65
M ississipp i 4 1090 1111 21
M issou ri 8 1089 1149 60
M on tana 23 1082 1089 7
N ebraska 9 1121 1131 10
N evada 34 1022 1027 5
N ew  H am psh ire 72 1028 1039 11
N ew  Jersey 81 993 1011 18
N ew  M ex ico 12 1100 1092 -8
N ew  Y o rk 77 985 1000 15
N orth  C aro lina 64 948 988 40
N orth  D ako ta 4 1157 1197 40
O h io 26 1048 1072 24
O k lahom a 8 1095 1123 28
O regon 54 1024 1054 30
Pennsy lvan ia 70 987 995 8
R hode Island 71 986 1005 19
Sou th  C aro lina 59 942 966 24
Sou th  D ako ta 4 1150 1175 25
T ennessee 13 1102 1116 14
T exas 52 979 993 14
U tah 5 1121 1139 18
V erm on t 70 1000 1021 21
V irg in ia 67 997 1009 12
W ash ing ton 52 1024 1054 30
W est V irg in ia 19 1034 1037 3
W isconsin 7 1111 1181 70
W yom ing 12 1072 1090 18
U n ited  S ta tes 44 1001 1019 18
N otes: * P ercen t tested  is  fro m  T h e C o llege B o ard  repo rts. T h e C o llege B o ard  b ased  p ercen t tested  on  th e

p ro jec tion  o f h igh  sch oo l g rad u ates in  2 00 0  b y th e W estern  In tersta te  C om m issio n  on  H igh er
E d u cation , an d  n u m b er o f stu d ents in  th e C lass o f 20 00  w ho  too k  th e S A T  I: R easo n in g  T est.
U p d ated  p ro jec tio n s m ake it in ap prop ria te  to  co m p are p ercen tages fo r th is  year w ith  th o se o f
p rev io u s years.

• S ch o lastic  A ssessm en t T est sco res are  rep o rted  on  th e recen tered  sco re sca le  (1 99 5 ).
• In  th is tab le , U n ited  S ta tes an d  N orth  C aro lin a average sco res in c lu d e b o th  p ub lic and  p riva te

sch o o l stu d en ts.


