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Introduction

Introduction

This document is prepared to serve as criterion for the planning, design, implementation and on-going evaluation of alternative learning programs and schools (ALPS) in North Carolina.  Many of the Public School Laws and Policies are cited for guidance on mandatory issues.  The standards, suggestions and implementation strategies provided in this document shall be considered requirements for new program development or for modification of existing programs. The information that follows shall be used to create programs that are flexible and effective in assisting students with overcoming challenges which may place them “at-risk” of academic failure and disruptive behavior, so they can learn, graduate and become productive members of society. 

The purpose of the document is to identify standards of implementation and operational procedures for alternative learning sites and to ensure proper placement and removal of students in and out of alternative learning programs and schools.  Such procedures strengthen programs, and enhance the opportunity for increased student achievement and success.  Additionally, the standards will provide the following:

a. operational guidance for alternative learning programs;

b. clear procedures and standards for transferring students from traditional schools to alternative programs;

c. clear procedures and standards for transitioning students from alternative programs to traditional schools or other services;

d. clear procedures for increasing and strengthening services provided by alternative learning programs;

e. clear procedures for strengthening the articulation and coordination of services for students assigned to ALPS;

f. clear elements of effective programs and schools;

Alternative education has grown significantly over the years.  The concept has been interpreted, developed, implemented and expanded in many different ways by various systems and organizations.  This diversity speaks to the ingenuity and creativity with which individuals have sought to overcome barriers that may impede the delivery of quality services to students who are at-risk of school failure due to a lack of academic success, behavior problems and various other reasons.  

However, alternative learning programs as used throughout this document refer to programs or schools which meet the definition of alternative learning programs as identified through legislation and State Board of Education regulations and policies.  

Executive Summary

The State Board of Education approved a set of procedures for Safe Schools and Alternative Learning Programs in 1999.  One of the goals is to establish minimum standards of implementation, operation and maintenance of safe, orderly, and learning environments for alternative learning programs and schools (ALPS) throughout the state (refer to Appendix for definition of Alternative Learning Programs and Schools).

In January 2000, the Alternative and Safe Schools/Instructional Support Section was given the task of clarifying the state’s guidelines and laws based on Senate Bill 1099.  This document represented the initial phase of addressing challenges of many of the Alternative Learning Programs and was used as an operational resource of minimum standards for implementing and evaluating ALPS. 

In addition, the Alternative and Safe Schools Section provided a follow-up report during the 2001-2002 school year with specific recommendations for establishing modified guidelines for ALPS, focusing on the unique settings and populations provided for students placed at-risk (see Appendix for definition of students placed “at-risk”).  This lead to the development of the policies and standards associated with the establishment and maintenance of effective alternative learning programs (ALPS) in each local educational agency (LEA).  As a result, the “Policies and Procedures for Alternative Learning Programs Grades K-12” were adopted in September 2003. 

In May 2005, House Bill 1076 directed the State Board to adopt standards, instead of policies and standards, for ALPS and schools.  Local boards would be required to comply with these standards beginning with any new ALP or school implemented beginning with the 2006-2007 school year.  Local boards are strongly encouraged to apply the standards to ALPS implemented before that time. The School Safety and Climate Section was charged with the development of the standards.  As with the previous documents, the standards are based on information gathered from the following sources:

a. interpretations of current legislation;

b. feedback elicited from alternative learning program faculty members during focus sessions;

c. research-based information on best practices for improving student outcomes in achievement and behavior; and 

d. “Clarification of Standards for Alternative Learning Programs.”

Standards

ALPS STANDARDS

The Seven Standards of Alternative Learning Programs

The following describes the seven standards identified for Alternative Learning Programs in North Carolina.  Emphasis on school accountability has led to the development and use of state standards. These standards create an expectation of the level of effectiveness of alternative learning programs.  The standards for alternative learning programs and definitions in this document are based on a review of the research, the historical implementation and operation of alternative programs throughout the country, and are aligned with the proposed national alternative education standards.
Clear Mission
A clear mission demonstrates a school belief system where staff shares an understanding of commitment to the instructional goals, priorities, assessment procedures and accountability. The staff accepts responsibility for students’ learning of the school’s essential curricular goals.

Leadership
Leadership demonstrates understanding and application of the characteristics of instructional effectiveness through shared decision making, organizational direction, establishment of high expectations, positive learning culture and facilitation of a collaborative process to identify resources including highly qualified instructional and support staff, provide staff support and school/program performance and needs.

Culture and Climate
Culture and Climate demonstrates a safe, orderly, caring school environment conducive to learning for all with collaboration among all stakeholders in the areas of mission statement, goals, objectives, belief system, rules, routines, achievement, and high expectations. The school and program accountability clearly define classroom instruction, student behavior and academic management in order to develop strong positive relationships that nurture success.

Professional Development
Professional development utilizes growth plans used to identify school and individual needs to improve teaching and learning for administrators, teachers and support staff, with emphasis on research-based best practices and performance based evaluations.

Parent/Community Involvement
Parent and community involvement focuses on the establishment of authentic partnerships between school, home, community agencies, industry, government, faith-based organizations and law enforcement based on mutual respect and collaboration which will result in improved student and school performance.  

Curriculum and Instruction
Curriculum and instruction demonstrates the belief that all students can attain mastery of the essential school skills; staff self-efficacy in helping students achieve mastery through academic rigor, relevance and relationship building while engaging students in the use of  differentiated instruction, authentic/traditional assessment, technology and curriculum adjustment in preparing students for the skills necessary for 21st Century Global Learning.

Monitoring and Assessment
Monitoring and assessment consists of frequent monitoring of student academic progress through a variety of assessment procedures in order to improve individual student performance and also to improve the instructional and school program.

 Quality Indicators and Examples

	Standards
	Quality Indicators
	Examples

	Clear Mission
	· Staff advocates the shared vision that all students can learn at high levels with appropriate support

· Mission, goals and expected outcomes are documented, published and clearly visible to and embraced by staff, students, and parents.

· Student success is central to all management of learning

· Mission is consistent with district goals and state standards

· The whole student (personal, social, emotional, intellectual, life skills, safety and security) is of concern, not just academic endeavors

· Individual learning differences are recognized and embraced


	· Written mission, beliefs and goals

· Communication of mission

· Meeting agendas

· Student handbook activities



	Leadership
Leadership


	· Shared vision communicated through the school’s mission, beliefs and goals
· Collaborative process for determining school or program decisions
· Decisions are made regarding program operation according to state legislation and local policies and procedures
· Staffing of instructional and support personnel
· Collaborates with and involves the community, school and home to foster an effective learning environment 
· Establish clear articulated procedures and guidelines for staff and students
· Awareness of all stakeholder needs
· Provide a safe, caring and orderly environment based on state and local policies, procedures and legislation
· Use data to guide instructional practices and student performance
· Provide transportation, food services and health support 
· Utilize operational procedures 
· Provide sufficient and appropriate resources (equipment, supplies and materials) to include technology
· Provide effective evaluation of teacher performance

	· School rules 

· Routines for classroom management, transportation, food service, discipline, scheduling

· School Data

· School Calendar

· State regulations on instruction, curriculum, attendance, testing, graduation,

· Measurable goals and objectives

· School based Teams – School Improvement, Grade Level, Department

· Faculty Meetings Agendas, Memos, Newsletters

· Instructional Resources – textbooks, curriculum guides, standard course of study

· Support Staff – special education teachers, teacher assistants

· School Improvement Plan, Safe Schools Plan, Crisis Management Plans 

· Teacher Evaluation Instrument

· Student enrollment processes and procedures

· Student Accountability Plans – Remediation, Acceleration

	Culture and Climate
Culture and Climate
	· Student performance is the basis of school accountability 
· School’s purpose is based on academic and non-academic needs
· Rules exist which are written, clearly understood and accepted by staff, students, and parents and are applied consistently to guide student behavior, monitor progress, and manage the learning experience

· Each student participates in reviewing and shaping the learning environment and activities of the school and feels he/she belongs

· Short and long term goals address the needs of the student, staff, parent and community

· Program objectives are measurable and used to evaluate the school program

· Program effectiveness evaluations include student performance outcomes for core content, non core content areas, and non academic variables 

· Cultural differences are accommodated and understood  in order to meet student, home and school needs

· Communication of high expectations for student academics, behavior and teacher performance with opportunities for student success demonstrated on a regular basis


	· Mission, beliefs and vision statements
· Student Code of Conduct
· High Expectations – assemblies, incentives, awards
· Student and Faculty Handbooks
· Use of Data
· Posted Rules and Consequences
· Routine Practices – Cultural Ceremonies, graduation

	Professional Development
Professional Development
	· Specific focus on long-term student and learning growth outcomes, identified for support with on-going formal professional development

· Surveys of program content, support, and staff needs are recommended to establish on-going formal professional development

· Each staff member develops a plan to facilitate personal and professional growth

· Each staff member participates in professional development for self and school improvement 

· Professional Development includes information related to effectively collaborating with community support services and how to connect students and families 

· Professional Development reflects use of internal and external resources 

· Sufficient resources, such as time, substitutes and incentives, allow all staff to participate in workshops, conferences and seminars

·  Builds staff capacity through the use of research based strategies appropriate to instructional objectives and students  

· Uses a variety of professional development approaches, including technology, to accomplish the goals of improving instruction and student success.

· Opportunities are given to foster staff collaboration for ownership and reinforcement of Professional Development which will lead to the three phases of the change process: initiation, implementation and institutionalization


	· Professional Development Rosters, Agendas
· Professional Development Plans
· Staff Individual Growth Plans
· Meeting Agendas Reflect Sharing of PD
· Surveys
· Mentoring
· Data Analysis
· Professional Development Resources and Materials


	Parent/Community Involvement
Parent/Community Involvement
	· Leadership assures effective communication and interaction between parents and school personnel
· Parents are involved in the decision for student placement in the ALPS
· Parents are involved in making decisions and supporting the personalized education plan
· Parents receive personal contacts and training regarding how to support their child to achieve maximum learning and personal success
· Privacy is provided in working with parents regarding student success and needed support services
· Parents are involved in the decision making processes of the school 
· Parents are involved with evaluating the effectiveness of the program and providing suggestions to improve conditions for students
· Parents are afforded opportunities to become involved in their child’s education
· Parents are continuously appraised of their student’s and provide support services to benefit the student
· School planning incorporates community and other support services
· Leadership involves the community in school through partnerships
· Partnerships are designed to support and enrich the school learning environment by including the community as an educational resource
· Partnerships exist with community service organizations, agencies, cultural groups, faith-based representatives, industry and businesses  
· There is a collaborative process based on trust, open communication and shared responsibility which links the home, school and community
· Support staff collaborates with the teachers and community agencies to facilitate services

	· Volunteer Logs, Activities Log
· Meeting Agendas
· Business Partnership Log
· Written Communication - Letters, Memos to Parents/Community Members
· Newspaper Articles
· Progress Reports, Report Cards
· Phone Logs
· Conference Logs
· Home Visits
· Mentoring/Shadowing Logs 
· Surveys


	Curriculum and Instruction
Curriculum and Instruction
	· All students have access to the academic core curriculum
· Teachers use the North Carolina Standard Course of Study to facilitate instruction
· Teachers are high qualified in content area based on NCLB
· All students have opportunities to learn and/or participate in arts, health and physical education, life skills, character education and other non-core content areas
· Teachers collaborate, plan and review curriculum in order to eliminate and close learning gaps
· Curriculum options are available to students that assist in meeting graduation requirements and are linked to school-to-work opportunities
· Technology is part of the curriculum delivery process
· The needs of students related to personal, social, emotional, behavioral, career development and essential learning are addressed in the curriculum
· Differentiated Instruction is provided to accommodate student learning styles, multiple intelligence, and emotional intelligence
· Instruction offers opportunities for individual and group delivery systems in addition to direct and indirect methods of  instruction
· Teachers have identified and considers personal/social and other life skills for personalized planning, instructional delivery and support services for all students along with utilization of the student’s PEP

	· Standard Course of Study

· Textbooks, Workbooks

· Learning Styles Inventory

· Multiple Intelligence Inventory

· Test Data Analysis

· Lesson Plans – Reflect Differentiated Instruction, Technology Integration

· Personalized Education Plans

· Schedule

· Team/Department Meeting Agendas

· Thematic Units

· Homework Policies

· Grading Scales

· Sample Assessments

· Tutorial Schedules

· Remediation Schedules



	Monitoring and Assessment
Monitoring and Assessment
	· The purpose of assessments is clearly defined and communicated to the student, staff and home

· Teachers use multiple evaluation and assessment strategies that are frequent, rigorous, and aligned with curriculum and instruction

· Teachers use assessments to analyze student work and identify achievement gaps

· Teachers use traditional and non-traditional methods of assessment to track student performance and progress

· Assessment, curriculum and instruction are directly linked to planning for accommodation of varied learning styles and multiple intelligence

· A variety of scoring devices are used to measure and specify performance expectations

· Multiple assessment measures are aligned with district-wide measures to identify student progress as prescribed by the state

· Results of assessments are used to inform the student and parent(s) of progress, guide instruction, modify curriculum, progress and their support of the student and services
	· Sample Assessments – portfolios, traditional 
· Test Data
· Performance Goals
· Scoring Devices – rubrics

· Test Data Analysis




	The following matrix aligns the seven standards with legislation adopted and approved in 1999



	#
	Standard
	Component
	General Statute

	1
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction
	Establish the program’s mission, goals, and expected outcomes
	115C12(24)

	2
	Clear Mission

Leadership

Culture & Climate
	Identify the target population


	115C12(24)

	3
	Clear Mission

Leadership

Culture & Climate
	Develop process for assigning and enrolling students into the alternative program
	115C12(24)

 115C-105.48 (b)

115C-397.1

	4
	Clear Mission

Leadership

Culture & Climate

Professional Development

Monitoring & Assessment
	Access to the documentation used to establish the need for the assignment
	115C12(24)

115C-105.48(b)

	5
	Clear Mission

Leadership

Culture & Climate

Professional Development

Parent/Community Involvement
	Provide the steps in the appeals process to the parent
	115C12(24)

	6
	Clear Mission

Leadership

Culture & Climate
	Identify the documents to be transferred to the alternative program;
	115C12(24)

	7
	Clear Mission

Leadership

Culture & Climate
	Indicate how students are transported to the program
	115C12(24)

	8
	Clear Mission

Leadership

Culture & Climate

Curriculum & Instruction
	Describe the curricular, instructional day, and courses to be offered
	115C12(24)

	9
	Clear Mission

Leadership

Culture & Climate

Professional Development

Parent/Community Involvement
	Ensure a safe, orderly, caring, and inviting environment
	115C12(24)

115C-105.48(b)

	10
	Clear Mission

Leadership

Culture & Climate

Professional Development

Parent/Community Involvement
	Primarily provide choice in enrollment
	115C12(24)

	11
	Clear Mission

Leadership

Culture & Climate

Professional Development

Parent/Community Involvement
	Provide for active parent/guardian participation in the assignment decision
	115C12(24)

115C-105.48 (3)(b)

	12
	Clear Mission

Leadership

Culture & Climate
	Include least one representative to participate in the assignment decision for enrollment
	115C12(24)

	13
	Clear Mission

Leadership

Culture & Climate

Curriculum & Instruction

Monitoring & Assessment
	Access to and utilize information from the referring entity that identifies previous interventions, strategies, or actions taken
	115C12(24)

115C-105.48 (b)

	14
	Clear Mission

Leadership

Culture & Climate

Monitoring & Assessment
	Access to student information data prior to the arrival of the student
	115C12(24)

	15
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction

Monitoring & Assessment
	Implement effective preparation and plans to increase positive student outcomes


	115C12(24)

115C-105.48(b)

	16
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction

Monitoring & Assessment
	Effective in-take procedures that address the preparation and plans for the student
	115C12(24)

	17
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction

Monitoring & Assessment
	Effective transition procedures that address the preparation and plans for the student
	115C12(24)

	18
	Clear Mission

Leadership

Culture & Climate

Parent/Community Involvement
	Strongly encourage the participation of parents in the enrollment and transition phases
	115C12(24)

	19
	Clear Mission

Leadership

Culture & Climate

Professional Development
	Highly qualified and effective faculty and staff
	115C-47(32a)

115C-105.47(a)

	20
	Clear Mission

Leadership

Culture & Climate
	Sufficient faculty and staff to carry-out the mission of the program
	115C-47(32a)

	21
	Clear Mission

Leadership

Culture & Climate
	Small student to teacher ratio, 10:1 or smaller, but not more than 15:1
	ALP Policy & Procedures  Document for Grades K-12

Adopted September 2003

	22
	Clear Mission

Leadership

Culture & Climate
	Minimal disparity in the percent of exceptional children in comparison to the district
	ALP Policy & Procedures Document for Grades K-12  

Adopted September 2003

	23
	Clear Mission

Leadership

Culture & Climate

Professional Development
	Ensure that special education and related services for students with disabilities are provided according to the student’s individualized education program
	IDEA

115C-113

	24
	Clear Mission

Leadership

Culture & Climate
	Encouraged to have teacher assistants in classes with more than ten students
	115C12(24)

	25
	Clear Mission

Leadership

Culture & Climate
	Encouraged to have teacher assistants assigned to all courses that have EOGs/EOCs, or other competency-based tests that are required by the State for promotion or graduation
	115C12(24)

	26
	Clear Mission

Leadership

Professional Development

Curriculum & Instruction

Monitoring & Assessment
	Use the North Carolina Standard Course of Study as the primary framework for instruction
	115C12(24)

	27
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction
	Flexibility in implementing strategies and methods that positively impact the delivery of curriculum and instruction, and student growth and development
	115C12(24)

	28
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction
	Supplement the curriculum and instruction with life skills, character education, conflict management, and career preparation
	115C12(24)

115C-105.48(b)

	29
	Clear Mission

Leadership

Culture & Climate

Professional Development

Monitoring & Assessment
	Positive and effective whole school systems for student management


	115C12(24)

	30
	Clear Mission

Leadership

Culture & Climate

Professional Development

Curriculum & Instruction
	Learning environments that promote high expectations and encourages learning
	115C12(24)

115C-47(32a)

	31
	Clear Mission

Leadership

Culture & Climate

Professional Development
	Access to continuous growth and development opportunities for faculty and staff
	115C12(24)

115C-47(32a)

	32
	Clear Mission

Leadership

Culture & Climate

Parent/Community Involvement
	Provide staff, parents, and students with copies of the handbook that includes the policies, procedures, and standards of the school or program
	115C12(24)

	33
	Clear Mission

Leadership

Culture & Climate

Parent/Community Involvement
	Cultivate a collaborative and supportive relationship with referring agencies and encourage them to maintain a demonstrated investment in the success of the students and the program
	115C12(24)

	34
	Clear Mission

Leadership

Culture & Climate

Professional Development

Parent/Community Involvement
	Cultivate a collaborative and supportive relationship with parents that enhance the success of the students and the program
	115C-105.48(3b)

	35
	Clear Mission

Leadership

Culture & Climate

Parent/Community Involvement
	Cultivate a collaborative and supportive relationship with the community that enhances the success of the students and the program
	115C12(24)

	36
	Clear Mission

Leadership

Culture & Climate

Monitoring & Assessment
	Evaluate their programs and procedures to ensure the on-going effectiveness of the program and success of the students
	115C12(24)

	37
	Clear Mission

Leadership

Culture & Climate

Professional Development

Parent/Community Involvement

Curriculum & Instruction

Monitoring & Assessment
	Evaluate the effectiveness of their programs based on: the mission and goals; school/program improvement plan; school/program safety/crisis plan; needs assessment; parent, student, staff surveys; assessment of student outcomes; assessment of program outcomes; and, ABC’s Accountability Model for Alternative Schools
	115C12(24)

115c-47(32a)


ABCs

Accountability Model for Alternative Learning Schools and Programs

Alternative Schools:

The accountability model for Alternative Schools will be based on achievement and the degree of success that the school has in meeting certain objectives contained in its school improvement plan. The plan must contain elements listed below and the local superintendent and board of education must approve the plan.  The plan must be approved before November 15 of the current school year.

I. Two Components Based on State Testing.

A. High School Only:    

1. End of Course Test(s) Results; and 

2. Change in Competency passing rate (from the end of 8th grade to the end of 10th grade).

B. Combination of High School and Lower Grades:

i. End of Course Test(s) results and End of Grade Test(s) results; and

ii. Change in Competency passing rate (from the end of 8th grade to the end of 10th grade).

C. Grade 8 or Lower:

1& 2 End of Grade Test(s) and End of Course Test(s) results (shall count twice).

II. The Performance Composite shall be reported when applicable.

    III.       Menu of Local Options

The local accountability options are numbered one through eight (1-8). An Alternative School will select three different local options, one of which must be number four (4) or number (5).
Menu of Local Options

1. Attendance  

2. Dropouts

3. School Safety/Student Conduct

4. Higher Expectations for Student Achievement

5. Student Progress and Proficiency
6. Parent Involvement

7. Community Involvement

8. Customer Satisfaction

 (See Appendices for complete State Board of Education Policy)

Alternative Programs:

The accountability model for alternative programs will be based on a series of accountability reports showing student growth in the academic areas tested. Included will be proficiency, growth, average growth, change ratio of the program.  Additional disaggregations will be provided – annually LEAs will receive data on the rate of dropouts for students served by the program.  LEA school improvement plans must show that a review of this data has been incorporated into the plan for the program.  Data will be submitted about students in the alternative program as collected by the Alternative Learning Programs and Schools Student Data Roster.  

Data Collection for the Alternative Learning Programs and Schools

Introduction

The State Board of Education is required by law to produce two reports each year involving disciplinary data:  The Annual Report on School Violence and the Annual Study of Suspensions and Expulsions.  Collection of student demographic data in Alternative Learning Schools and Programs (ALP Student Data Roster) is included in the Suspensions and Expulsions Report.  The process for collecting and reporting this data is the Uniform System of Discipline Data Collection.

Legislation

Reporting Dropout Rates, Suspensions, Expulsions, and Alternative Placements – The State Board shall report annually to the Joint Legislative Education Oversight Committee and the Commission on Improving the Academic Achievement of Minority and At-Risk Students on the numbers of students who have dropped out of school, been suspended, been expelled, or been placed in an alternative program.  The data shall be reported in a disaggregated manner and be readily available to the public.  The State Board shall not include students that have been expelled from school when calculating the dropout rate.  The Board shall maintain a separate record of the number of students who are expelled from school. 115C-12(27)

Guidelines for Collecting and Reporting Data for the Student Roster: 

Refer to the following online web-based manual:  https://usddc.ncpublicschools.org
Impact of Successful Alternative Learning Programs

Successful alternative learning programs will develop the capacity to maintain learning environments that are nurturing and have protective factors that assist students in being resilient.  These resiliency factors counter situations that put students at risk of school failure. Therefore, alternative learning programs are to be assisted in their efforts to decrease school failure by increased positive student outcomes through effective planning, implementation and evaluation of prevention, intervention, and recovery strategies that:

· maintain emotionally and physically safe, orderly, and caring learning environments;

· increase student achievement as measured by state and local accountability requirements;

· increase parental input and involvement; 

· reduce dropout, suspension, expulsion, and student retention rates;

· increase student attendance and graduation rates;

· provide a smaller teacher/student ratios;

· maintain sensitive and responsive learning environment;

· involve families and communities in achieving the mission and goals of the program as measured by student outcomes;

· advance the concept of alternative learning programs as avenues of opportunity for positive student outcome; and

· enable students to make successful choices.

Components for Consideration

(When Establishing an Alternative Learning Program or School)

Effective Program Design

A general review of the research suggests that the following characteristics contribute to effective alternative programs:

· strong, highly effective, visionary, and supportive leaders;

· warm and caring teachers and other staff;

· high level of student and staff engagement;

· high expectations for staff and students; 

· allow staff  choice to work in the program;

· permit student choice  to enroll in the program;

· designed to provide long term intervention;

·  holistic approach in the delivery of services to students;

· small teacher to student ratios;

· flexible and individualized in their design and delivery of instruction;

· sufficient support staff and a comprehensive counseling component;

· establish a sense of “community and family”;

· safe, orderly, caring, and inviting learning environment is the priority;

· school-wide standards for conduct, interaction, and engagement; and

· fair and equitable policies and procedures that are free of arbitrary and capricious features.

Ineffective Program Design

A general review of the research suggests that the following characteristics contribute to ineffective alternative programs:

· mission not clearly defined; 

· target population not clearly determined;

· “choice” is not a factor in the assignment of students;

· “choice”  is not a factor in the assignment of administrator or staff; 

· purpose and mission of the program is punitive;

· design and operation of the program is punitive; 

· programs is punitive by the deprivation of or lack of access to needed resources;

· rigid implementation and application of existing policies, rules, regulations, and procedures; 

· non-responsive to the needs of the students;

· insufficient staff development opportunities;

· insufficient opportunities for continuous growth and support of staff;

· insufficient resources to support the mission and goals of the program;

· programs are “hidden” without sufficient guidance, review, or support;

· student assignments are made based on inconsistent and inequitable decisions; and

· policies, procedures, and practices are arbitrary and capricious. 

Procedures for Alternative Learning Programs and Schools

PROCEDURES FOR ALTERNATIVE LEARNING PROGRAMS AND SCHOOLS

Individual Student Considerations for Student Referrals 
A Personal Education Plan (PEP) must be developed for each student, by the ALP staff in consultation with parents and the sending school. The PEP must address the presenting academic and/or behavioral problem(s) and include the following:

· academic and/or behavioral goals to be met in the ALP,
· projected timelines for meeting the goals,

· criteria to be used in evaluating student progress, and

· signatures of the student, his/her parent(s), and representatives from the sending school 

            and the ALP

· The student and his/her parents must also sign a contract, which specifies that they

            accept placement in the ALP and that they will abide by the academic, behavioral, and 

            social expectations established by the ALP.

If the student has been suspended from school prior to placement in an alternative learning program/school, the PEP must be developed during the period of suspension and prior to the student’s admission to the ALP. If the placement does not involve a suspension from school (e.g. administrative placement, court referral) the PEP will be developed and implemented within the first week the student is assigned to the ALP. The PEP must be reviewed at least annually by the ALP’s Student Services Management Team (SSMT) and revised as needed. Parents must be invited to participate in this review.

· When a student is placed in the alternative school or program, ALP staff members will meet to review the records forwarded by the referring school.

· The staff will determine the students academic and behavioral needs of the student and the support services and intervention strategies needed (Effective January 1,2000, SB 1099— GS 115C-105.48 (b).

· The staff will develop/amend a Personalized Education Program for the student in cooperation with his/her parents and staff members from the sending school,

· Parents will be provided a copy of the PEP upon request.

· Parents shall be encouraged to provide input regarding their child’s needs while they are enrolled in an alternative learning school or program.

· The Student Service Management Teams in both the sending school and the Alternative Learning Program will cooperate in the development of exit criteria for the student.

· If the student does not meet the goals of the PEP, a decision about the need to revise the PEP, continuing placement in the ALP, referral to another program, or reassignment to the sending school, will be made in cooperation with parents and the receiving school or program.

· identify additional intervention strategies that include, but are not limited to, 

1. a revision of the plan, 

2. referral to another program,

3. acquire community-based support, and  

4. reassign to a traditional school.  

Data Sources for Needs Assessment

Listed below are some sources of data that may use in determining the need for an alternative placement: 

· SIMS or other electronic sources of data, including discipline and attendance records;

· demographic Information;

· number of years the student is behind in grade placement for his/her age;

· student’s cumulative record, including grades and state EOG or EOC scores;

· exceptional Children’s records, if applicable;

· interviews with the student, teacher(s) and parents/guardian;

· home visits conducted by teacher, social worker or other school personnel;

· observations made in the student’s regular education setting by an appropriate third party

· student’s self-report;

· portfolio of student’s work in the regular classroom;

· medical records, if applicable;

· academic and behavioral screening information, if available; and

· other available sources of information not currently identified.

Referral Process:

The following considerations shall be made when establishing the referral process for the Alternative Learning Program or School:

• evaluate all of the available data, within timelines specified in the LEA’s alternative     

   learning program guidelines,

• make a decision about additional information needed,

• make recommendations for other interventions that may be implemented in the regular

   classroom, or make a referral to another program or service (e.g. remedial reading/math) 

   in the school’s continuum of services for at-risk students,

• provide all possible support, and, if the committee determines, based on all available

   data, that the school cannot provide any further meaningful or effective assistance, a 

   referral to the alternative learning program or school (ALP/S) may be recommended 
Multidisciplinary Management Team:

It is suggested that a multi-disciplinary team made up of three or more informed individuals in addition to the parents be established for the purpose of the following:

· receive and review the referral; 

· schedule a placement meeting;

· provide written notification to the parents/guardian of the time, place,  and date of the meeting;

· document the extent and effectiveness of the interventions identified in the plan for the student; 

· document evidentiary information used to  support the reasons for the referral; 

· document parental participation, or the lack thereof;

· document the individuals involved in the decision; 

· provide to the alternative school or program all relevant student records, including anecdotal information if a decision is made to place the student;

· advise the parents or guardians of the student’s due process rights and the appeals process; 

· provide written notification to the parent/guardian, referring school, and ALP of the decision to assign or not to assign the student to the alternative program; and

· provide written notification to the parent/guardian about the appeals process and right of due process.

When the ALP is designed as a program or school within a school, the principal will have the authority to approve the placement, in accordance with ALP and LEA guidelines. If the ALP is a separate school or facility, representatives from the central office and the ALP shall be included on the school-based committee making the placement decision. The central office representative must approve the placement.

Parent Involvement:

Engaging the parents/guardians in the learning process is critical to the success of the students.

· parents are to be informed of their child’s progress and the lack thereof;

· parents are to be invited to participate in decisions that effect the placement of their child;

· parents are to be invited to participate in decisions that pursue or seek to enlist the student in additional services; and

· parents are to be informed in writing of the placement or lack of placement of their child in an alternative program.

Parents must be informed about the difficulty their child is experiencing, and involved in the development of modifications to be made in the student’s placement and/or educational program (S.B. 1099, 11 5C-1 05.48(3)(b):

• Parents shall be included in team’s discussion about modifications to be 

   implemented in their child’s regular education program.

• Parents must be informed about and involved in the decision to refer and place a student 

   in a therapeutic program and/or alternative educational setting.

• The school shall ensure that parent(s) are present at each meeting or are afforded 

   the opportunity to participate, including notification early enough to ensure that they   

   will have the opportunity to participate, and scheduling meeting(s) at mutually agreed 

   upon times and places. If parent cannot be present for meetings, schools shall  

   keep them informed about the committee’s recommendations through written 

   communications and individual or conference telephone calls.

• The LEA shall take actions needed to ensure that parent(s) understand the 

   proceedings at a meeting, including arranging for an interpreter for parents who are 

   deaf or whose native language is other than English.

• Parents who do not agree with the Committee’s recommendations must be advised of 

   and adhere to the LEA’s due process procedures.

Special considerations for children who are suspected of having a disability

· If the student subject to consideration for assignment to an alternative education program (ALP) is suspected of being a child with a disability in accordance with 1501 Procedures Governing Programs and Services for Children with Disabilities, the Local Education Agency (LEA) must conduct a full and individual initial evaluation of the child to determine eligibility and placement.

· If the child is determined to be eligible for special education and related services, an Individualized Education Program (IEP) must be developed for the child within specified timelines. Education placement of a child with a disability in an alternative program must be based on his or her IEP.

· Each LEA must conduct a meeting for the purpose of developing, reviewing, or revising an IEP for each child with a disability. Prior to consideration of assignment of any child with a disability in an ALP, it must be determined that all required content of the IEP as delineated in .1507 C Procedures can be provided to the student in the ALP.

·  Any revisions in the child’s IEP must be done by the IEP team with all procedural safeguards and due process afforded parents, guardians or surrogate parents in the process of such revision.

Long Term Suspended (suspensions extending beyond a ten day period) and Expelled Students:

G. S. 115C-366 (a5) authorizes an LEA to deny placement to students who have been suspended and expelled in accordance with G.S. 115C-391.  However, research and demonstrated results indicate that suspensions place students at a higher risk for school failure.  Students who are placed at-risk through long-term suspension from a traditional school should be offered an alternative placement.  Students whose behavior is in violation of the weapons 365-day rule should be offered enrollment in an alternative program if the student does not pose a continued threat to the safety and welfare of themselves or others.  Students who are long term suspended from an alternative program should be assisted in locating community-based alternatives placement through mental health, juvenile justice, or other service provider if an alternative placement within the school system is unavailable. 

 If a board denies admission to a student who has been expelled or convicted of a felony, the student may request the local board to reconsider that decision in accordance with G.S. 115C-391(d).

Student Assignments by Local Boards of Education

The local board of education or its designee has the authority to assign each student as qualified by law.  The local board of education’s decision regarding assignment of students to public schools is final and complete4.  However, students placed in specialized services for at risk students, such as alternative programs, should be placed in accordance with local board polices that align with State administrative policies and procedures.

Transitioning between Schools and Programs

Services should be available to facilitate students’ successful transition(s) from and to their regular school and Alternative Learning Programs, or other placements such as training schools and day treatment facilities. These services should ensure that:

· the student’s academic program is designed to keep him/her on the appropriate graduation track;

· exit criteria exist to assure that the student is returned to the most appropriate educational setting;

· appropriate assessments are provided as needed;

· counseling or other support services are available;

· interventions and support strategies are available to facilitate students’ success;

· positive communication between parents, students and schools is maintained.

When an Alternative Learning School and/or Program cannot meet a student’s needs and another type of placement/services is required, the following list of educational programs offered by other State agencies or LEAs should be considered:

· Day Treatment Programs, which can be accessed through a local mental health center or a local school system

· Day Reporting Centers, which are community based alternatives to training schools, and are accessed through court referrals

· Residential Programs including

· Eckerd Camp, accessed through any local agency or school system

· Multi-purpose Group Homes, which have in-house education program

· Residential Drug Treatment Programs

· Residential Programs for Mental Health, Developmental Disabilities, and Substance Abuse Services

· Residential Training Schools

· Regional Residential Detention Center

· Adolescent inpatient long-term treatment programs (e.g. Dorothea Dix)

· Tarheel Challenge (National Guard)

· Communities-in-Schools programs that provide educational settings for suspended and expelled students, such as the Pitt County Transition Center, are joint ventures with school districts, and are considered as district alternative learning programs

· Juvenile Court Counseling Services

· School-based programs including tutoring and extended day

· Group homes

· Charter schools

· Jail/prison

· Community Colleges

· Community-based programs and services
· Faith-based programs and services 

· Community Colleges

· Mental Health Services

· Juvenile Justice Services

· Programs that provide educational services for suspended and expelled students
Curriculum and Instruction 

Introduction

Students in an alternative learning program setting must be afforded equal opportunity to complete a core curriculum that takes into account the special needs of children and includes appropriate modifications for the learning disabled, the academically or intellectually gifted students, and the students with discipline and emotional problems. The course of study should also provide students with an opportunity to successfully meet EOG and EOC requirements, which leads to a high school diploma, school-to-work transition, or transition back to the regular (referring) school. 

Legislation

The strategies for improving student performance shall include a plan that specifies effective instructional practices and methods to be used to improve the academic performance of students identified as at risk of academic failure or at risk of dropping out of school (GS 115C-105.27 amended by SB 1099.) The strategies may include requests for waivers of State laws, rules, or policies for that school. A request for a waiver shall meet the requirements of G.S. 115C-105.26.

Local boards shall assess on a regular basis whether alternative schools / programs provide students with high quality and rigorous academic instruction and/or behavioral interventions (G.S. 115C-47(32a) amended by SB 1099, Alternative Education Legislation from 1999 Session of NC General Assembly, effective July 1, 1999).

Curriculum guidelines

Alternative learning programs shall use the following minimum guidelines when developing the curriculum for students enrolled in their school or program:

· NC Standard Course of Study focusing on the communication skills of reading, writing, speaking, viewing, and listening

· Thinking and problem-solving skills that would result in goal setting,

· Life and social skills that build self-concept and self-esteem personal and interpersonal skills,

· Core curriculum including math, social sciences, keyboarding, technology, vocational skills, PE, foreign language, music, and art

· In order to graduate and receive a high school diploma, alternative school students shall meet the “Graduation Requirements” as referenced in State statue and SBE policy manual.

· In order to receive “Course Credit,” alternative school students shall meet the requirements referenced in State statue and SBE policy manual 

· Alternative schools (those schools officially listed by NCDPI as alternative schools with LEA school code numbers) will participate in the ABCs accountability model as referenced in SBE policy 

Course credit

A credit course, one for which credit toward high school graduation is awarded and which qualifies as a part of the 5.5 hours instructional time policy:

· must consist of 150 clock hours of instruction;

· follows content guidelines in the North Carolina Standard Course of Study

· uses locally developed curriculum guides, Advanced Placement syllabi, or approved classes in a community college or college/university in which high school students are enrolled; and

· must be directed by a Department of Public Instruction licensed teacher.

State graduation requirements

In order to graduate and receive a high school diploma, public school students shall successfully complete 20 course units in grades 9-12, and shall attain passing scores competency tests adopted by the SBE and administered by the LEA. Students who satisfy all state and local graduation requirements but who fail the competency tests shall receive a certificate of achievement and transcript and shall be allowed by the LEA to participate in graduation exercises.

· The passing score for the competency test, which is the same as grade-level proficiency as set forth in Rule .0502 of this Subchapter, shall be level III or higher.

· Special education students may apply in writing to be exempted from taking the competency tests. Before it approves the request, the LEA must assure that the parents, or the child if aged 18 or older, understand that each student must pass the competency tests to receive a high school diploma.

· Any student who has failed to pass the competency tests by the end of the last school month of the year in which the student’s class graduates may receive additional remedial instruction and continue to take the competency tests during regularly scheduled testing until the student reaches maximum school age.

Testing requirements and opportunities

· All public school students enrolled in the grades for which the SBE adopts a test, including every child with disabilities, shall participate in the testing program unless excluded from testing as provided by 16 NCAC 6G .0305(g).

· All public students enrolled in the 10th, 11th, and 12th grade shall have at least one opportunity each school year to take the competency tests.

· LEAs shall administer the competency tests so that any student who does not pass the tests shall have an opportunity to receive remediation.

· A student who attains a passing score, as defined in 16 NCAC 6D.0103(a)(1), on a portion of the competency test does not need to retake that section of the test.

· The LEA shall develop plans to provide remedial services to students who fail

           any of the competency tests, or who are identified as having a high risk of failing.

The LEA shall design the plan to meet the needs of individual students (Reference

G.S. 115C-12(9)c.; Effective July 1, 1986; Amended Effective August 1, 1999;

January 1, 1998; June 1, 1996).

Procedures for Incorporating Alternative and Special Schools in the ABCs Analyses 

For the 1998-99 school year Alternative Schools, special schools, and special education schools will participate in the ABCs accountability following the same rules and procedures as 1997-98.
Starting with the 1999-2000 school year, Alternative Schools (those schools officially listed by NCDPI as Alternative Schools with LEA school code numbers) and "special schools" (any non-alternative schools with LEA school code numbers that have service relationships with others schools in the district) will participate in the ABCs accountability as follows:

Alternative Schools
The accountability model for Alternative Schools will be based on achievement and the degree of success that the school has in meeting certain objectives contained in its school improvement plan. The plan must contain elements listed below and the local superintendent and board of education must approve the plan.  The plan must be approved before November 15 of the current school year. (for complete policy SEE Appendices for ABC’s Accountability Model)

Alternative Programs

The accountability model for alternative programs will be based on a series of accountability reports showing student growth in the academic areas tested. Included will be proficiency, growth, average growth, change ratio of the program.  Additional disaggregations will be provided – annually LEAs will receive data on the rate of dropouts for students served by the program.  LEA school improvement plans must show that a review of this data has been incorporated into the plan for the program.  Data will be submitted about students in the alternative program as collected by the Alternative Learning Programs and Schools Student Data Roster.  

Special Education Schools (schools exclusively serving students with disabilities who are not following the North Carolina Standard Course of Study and do not take state tests); Career Centers and Vocational Schools; and Hospital Schools.

· Special Education Schools (those exclusively serving students with disabilities who are not following the Standard Course of Study and who are not tested); Career Centers and Vocational Schools, and Hospital Schools will follow the feeder pattern. These schools can receive incentive awards, but they will not be assigned a status for ABCs reporting purposes. Therefore they are not subject to low-performing status.

· Special Education Schools will continue to use the feeder option until a decision is made about how to use the alternative assessment portfolio in the ABCs.

· Other “special” schools do not qualify for the feeder pattern, but must follow the standard ABCs procedure.

Best practices for curriculum development and instructional strategies in Alternative

Learning Programs

· Thematic and product related

· Integrate the curriculum and use a multi-disciplinary approach

· Devise curriculum strategies and follow them

· Provide opportunities for Service Learning Projects

Instructional Strategies

· Provide instruction based on appropriately determined grade level(s) of students

· Recognize and reward achievement and growth using incentives and feedback

· Assist students in transitions internally (interpersonal relationships) and externally (transitioning from program to program)

· Use community services for mentoring, peer helpers, tutoring, volunteers, etc.

· Provide cultural enrichment sessions for staff and students

· Be innovative and developmental in instructional approach

· Use portfolios, hands-on demonstrations, real-life experiences

· Establish and enforce standards and rules for behavior

· Identify learning styles and differentiate instruction according to the needs of students

· Provide necessary attention and one-to-one interaction with students

· Utilize Personal Education Plans (PEPs)

· Use technology to enhance instruction

· Provide flexible scheduling

· Request waivers from state requirements to enhance ALP’s flexibility

Instructional Supports

· Easy access to health care. The establishment or use of existing school-linked or school-based health centers has been shown to be a worthwhile approach to helping students to have a healthy and productive school day.

· The inclusion of the Healthful Living curriculum within an alternative learning program or school has numerous benefits. A minimum of 30 minutes of daily physical activity has been shown to reduce student stress and the number of disruptive behaviors, as well as enhancing students’ ability to concentrate and general well being.

· By implementing a strong Healthful Living curriculum, students gain skills and abilities that help them to deal with peer pressure, avoidance of harmful drugs, management of interpersonal conflicts, and the ability to interact positively with others.

· Brain research has demonstrated the importance of daily physical activity and the on-going development of a young child’s brain.

· In addition, public school law (115C-307) also recognizes the importance of daily physical education, especially with younger students. The law states those teachers should provide for the general well being of their students. This is extremely important for students placed in alternative learning programs or schools. Teachers should promote the health of all pupils, especially of children in the first three grades, by providing “wholesome exercise for all children.”

· Optional instructional delivery systems:

· CUCME

· Virtual University

· Web Academy

· Distance Learning

· TI-IN

· Learn NC

· NovaNet

Student Accountability 

Process for Developing Personalized Education Plans (PEPs):

Principals are responsible for coordinating and overseeing the PEP process in their schools.

1. Require grade level/content area teachers or other selected personnel to identify students who failed to meet the Student Accountability Standards (scoring at Level I or II) and require PEP.  Schools are encouraged to develop a PEP for any student who is academically at risk

2. Establish a process to gather and organize the information specified on the PEP form.

3. Examine the information and thoroughly analyze the strengths and weaknesses of each student identifies as needing a PEP.

4. Arrange needs in priority order, if several are identified.  Keep in mind that the needs may not always be academic.  There may be other barriers contributing to a lack of academic performance.

5. Assemble the appropriate personnel (teacher, counselor, social worker, parent or guardian, principal, and/or assistant principal, etc.) based on each student’s needs to review the data and develop a PEP.  These persons, along with the parent/guardian, make up the PEP team and are responsible for reviewing the data and developing the PEP.  All parties sign off on the completed PEP.

6. Outline the individual responsibilities of each PEP team member, including the parent or guardian, in developing, implementing, and monitoring the PEP.

7. Assess each student’s process on a regular basis.  If strategies placed in the plan are not producing the desired results at the first checkpoint or any subsequent checkpoint, the PEP team should meet to discuss needed revisions.

8. Monitor PEP implementation on a regular basis.  Keep the PEP where it is accessible to the PEP team members.  Hold periodic update sessions with parents or guardians.

9. Include all documentation in the student’s permanent file when the intervention period is complete.

10. Develop procedures for transmission of information and files within the school or to the next school.

Staff Requirements 

Introduction

The success of any school or program, especially ones involving students at risk for academic or behavior problems, depends heavily on a qualified, caring faculty which is well trained. However, the current job market is siphoning off many potential and experienced teachers and the pool of applicants from which regular or alternative schools may choose is rapidly declining. Attracting sufficient numbers of well-qualified individuals into education, and specifically into alternative programs and schools, has become a major concern for the state.

Students in ALPs often, in addition to lacking motivation to learn, have very different learning styles and do not have the same types of educational support from their families and communities. They need teachers with strong content knowledge who are creative and persistent. The following are guidelines to assist in choosing appropriate staff members for an alternative school or program.

Legislation

Local boards shall assess on a regular basis whether alternative schools/programs incorporate best practices for improving academic performance and reducing disruptive behavior and staffed with professional public school employees who are well trained. (GS 115C-47(32a) amended by SB 1099)

Local boards are urged to adopt policies that prohibit assignment of any professional staff member who has received within the last three years a rating on a formal evaluation that is less than above standard (GS 115C-47(32a) amended by IHB168).

Guidelines for recruiting Alternative Learning Program staff

Alternative learning schools and programs should recruit teachers and administrators who are knowledgeable about and effectively practice the following:

· individualized instruction and instruction modification;

· management of student behavior;

· conflict management and resolution;                              

· differentiated learning and learning styles;

· principles of child development;

· diversity and cultural literacy and fluency;

· character education;

· effective oral and written communication skills; and

· North Carolina Standard Course of Study. 

The principal or director of the ALPS should have input into the selection of staff members.  The staff should have training in the philosophy and concept of alternative education.  Teachers should hold licensure appropriate to the areas in which they are assigned to teach.  Every attempt should be made to recruit experienced teachers with expertise in working with students experiencing academic and behavior difficulties.  If Initially Licensed teachers (ILTs), lateral entry teachers, or probationary teachers are employed, appropriate staff development and mentoring support shall be provided.

Best practices in recruiting staff to work in Alternative Learning Schools and Programs

Although legislation does not specifically address the issue of incentives for individuals working in alternative learning schools and programs, the following practices should be considered when recruiting new teachers and administrators and/or for retaining current staff members.

· Make teacher assistants available in the classrooms

· Provide a pleasant, efficient, and effective work environment

· Reduce class size and lower teacher/pupil ratio – preferably 10:1 not to exceed 15:1

· Ensure that a high level of instructional support services is available to provide support and guidance for students and other staff (e.g. counselors, social workers, psychologists, nurses)

· Provide a high level of technology and other instructional resources

· Ensure that the funding allocation is sufficient to meet the mission of the school

· Provide bonus pay and additional supplements

· Make schedules flexible and adaptable to meet the personal and professional needs of staff

· Provide financial support for relocation (e.g. moving, housing, security deposit)

· Provide financial assistance in paying off college loans

Instructional Support Services 

Introduction

Instructional Support personnel provide essential services to at-risk students. These professionals provide necessary support to promote academic and personal social development of students by helping to ensure a smooth transition into and from an Alternative Learning Program, alleviating and preventing problems that interfere with learning, and assisting staff to develop and implement necessary academic and behavioral modifications in students’ educational programs.

Legislation

When a student is placed the appropriate staff in the alternative school or program shall meet to review the records forwarded by the referring school and determine what support services and intervention strategies are recommended for the student. (SB 1099- GS 115C-105.48 (b), Effective January 1, 2000).

Local boards of education should adopt policies that prohibit assignment of any professional staff member who has received within the last three years a rating on a formal evaluation that is less than above standard (GS 115C-47(32a) amended by HB168).

Guidelines for Instructional Support Services and related staffing for Alternative

Learning Programs

The following should be considered minimal Instructional Support Services for

Alternative Learning Programs. These services may be available on a full or part-time

basis, depending on the size of the ALP and needs of the students and staff.

· Assistant Principal or Lead Teacher

· School Social Work Services

· School Counseling Services

· School Psychological Services

· School Nursing Services

· On-site therapeutic services

· Clerical support to assist with record keeping and communications

Best practices for providing Instructional Support Services in Alternative Learning Programs

· Employ well-trained staff 

· Make access to Instructional Support Services available to all students in ALPs

· Provide support staff to work with court involved students

· Coordinate resources between and among schools and community agencies

· Develop partnerships with agencies and organizations to meet the diverse needs of ALP students.

· Develop an interagency council to collaborate on student needs (e.g. mental health, DHHS, Juvenile Justice).

· Obtain services, as needed, from other professionals:

· Media Specialist

· Community Liaison/Volunteer Coordinator

· Behavioral Specialist

· Transition Coordinator

· School Resource Officer/Law Enforcement Office

Staff Development 
Introduction

Staff development should be viewed as an essential component for achieving the mission of the school and valued as an integral part of the school improvement plan. It should be designed to meet the specific needs of students, school staff, and LEA, as well as including components appropriate for parents. While staff development offered by the LEA strengthens teaching methods and helps develop strategies for incorporating best practices, additional staff development is necessary to address the unique or special needs of students in an alternative setting.

Legislation

The local board shall provide appropriate staff development. Alternative schools programs shall incorporate best practices for improving student academic performance and reducing disruptive behavior (GS 115-47(32a) amended by SB 1099).

Guidelines for providing staff development in Alternative Learning Programs

· Staff development should be guided by a clear, coherent strategic plan for the Alternative Learning Program.

· Staff development should focus on student needs and learning outcomes.

· Staff development requires and fosters the norm of continuous improvement.

· Staff development provides adequate time during the workday for staff members to learn and work together to accomplish the school’s mission and goals.

· Staff development uses a variety of staff development approaches to accomplish the goals of improving instruction and student success.

· Staff development provides for the three phases of the change process: initiation, implementation and institutionalization.

· Staff development prepares teachers to use research-based teaching strategies appropriate to their instructional objectives and their students.

· Staff development facilitates staff collaboration with and support of families for improving student performance (National Staff Development Standards, 1997).

Best practices for implementing staff development activities

Staff development programs should be established by using a set of assumptions grounded in research and best practice and include the following:

· carried out at the local school level,

· site specific,

· involve educators in the local school as planners, trainers, and participants,

· foster collegiality and collaboration (i.e. collegiality is more than congeniality. It means connecting on a professional level with other school staff— looking for new ideas, advice, and a forum to test models of teaching),

· increase knowledge, change attitudes, and build skills,

· have every possible support for the changes in work behavior required,

· help teachers to see a vision for how this impacts on the classroom,

· uses a research-based training model (e.g., observation, follow-up demonstration teaching, visitation, and coaching, debriefing sessions, re-teaching),

· take place over a long period of time,

· become automatic for educators — that they can do without study or effort as if they were on “automatic pilot”,

· based on adult learning theory, that facilitates the establishment of learning communities in the school (National Staff Development Standards, 1997).

Program Evaluation 

Legislation

SECTION 1.  G.S. 115C-12(24) reads as rewritten:

"§ 115C-12.  Powers and duties of the Board generally.

The general supervision and administration of the free public school system 

shall be vested in the State Board of Education. The State Board of Education 

shall establish policy for the system of free public schools, subject to laws 

enacted by the General Assembly. The powers and duties of the State Board of 

Education are defined as follows:

…The State Board shall evaluate the effectiveness of alternative learning 

programs and, in its discretion, of any other programs funded from the 

Alternative Schools/At Risk Student allotment.  
Local school administrative units shall report to the State Board of Education on how funds in the Alternative Schools/At Risk Student allotment are spent and shall otherwise cooperate with the State Board of Education in evaluating the alternative learning programs. As part of its evaluation of the effectiveness of these programs, the State Board shall, through the application of the accountability system developed under G.S. 115C-105.35, measure the educational performance and growth of students placed 

in alternative schools and alternative programs. If appropriate, the Board may 

modify this system to adapt to the specific characteristics of these schools. 

Also as part of its evaluation, the State Board shall evaluate its standards 

adopted under this subdivision and make any necessary changes to those standards 

based on strategies that have been proven successful in improving student 

achievement and shall report to the Joint Legislative Education Oversight 

Committee by April 15, 2006 to determine if any changes are necessary to improve 

the implementation of successful alternative learning programs and alternative 

schools.

SECTION 3.  G.S. 115C-47(32a) amended by adding the following at the end:
"§ 115C-47.  Powers and duties generally.

In addition to the powers and duties designated in G.S. 115C-36, local boards of 

education shall have the power or duty:


(32A)
…Local boards shall assess on a regular basis whether the unit's alternative 

schools and alternative learning programs comply with the State Board's 

standards developed under G.S. 115C-12(24) and whether they incorporate best 

practices for improving student academic performance and reducing disruptive 

behavior, are staffed with professional public school employees who are well 

trained and provided with appropriate staff development, are organized to 

provide coordinated services, and provide students with high quality and 

rigorous academic instruction.

Introduction — Part A:  Assessment of Program Needs
Given the need and requirement to serve ever-increasing numbers of students at risk of academic failure and/or disorderly/disruptive behavior, and to serve them with existent funding and resources, planning for such programs needs to be strategic, systematic and careful. Another factor that places a premium on quality planning is that alternative education is expected to be as accountable for its efforts as regular education.

Legislation and State Board of Education Policies

Each LEA shall develop a LEA safe schools plan designed to insure that every school is safe, secure and orderly (G.S. 115C-l05.47).

The local board of education and local education agency shall conduct a needs assessment that addresses all schools in the LEA, as a basis for developing goals and objectives of the safe schools plan (Fall 1999 SBE policy Guidelines for Developing the LEA Plan for Alternative Education and Safe Schools).

The local education agency shall assess and identify students who are at risk of academic or disruptive/disorderly behavior, and document the procedures used to identify such students (G.S. 115C-105.47, -105.48).

Each local board of education shall establish at least one alternative learning program (ALP) and guidelines for assigning students to these programs (G.S. 115C-47 (32a). The Alternative and Safe Schools/Instructional Support Services Section, Division of School Improvement, Department of Public Instruction, will monitor the development of these plans and provide technical assistance to schools and LEAs regarding the implementation and evaluation of ALP programs and schools.

Each school improvement plan shall include a plan that specifies effective instructional practices and methods to improve the academic performance of students identified as at risk of academic failure or at risk of dropping out of school (G.S. 115C.27).

Each local education agencies Safe School Plan shall include a clear statement of the services that will be provided to students who are assigned to an alternative school or program (G.S. 1 15C-105.47(b)(13a).

Guidelines for Assessing Program Needs

· From a combined list of all schools’ suspected at-risk student needs, the LEA should consolidate the list into categories of need, and then determine which needs present the greatest risk. Based on identified priority student/program needs, the LEA should develop goals and measurable objectives, identify the resources needed, and develop a program budget to address identified needs (Program Budget). This and the above guideline will assure that the LEA can demonstrate that its planning efforts are responsive to critical identified needs (e.g. suspended and expelled students).

· At the same time that student needs are identified, the LEA should conduct an assessment of all potential relevant resources that exist within the system and the school community, which could be subsequently utilized in addressing identified needs.

· While considering identified available resources, the LEA should begin to develop strategies that are necessary to achieving its projected alternative and safe schools objectives. As strategies are proposed that involve possible interventions for priority student needs, such interventions should be considered as part of a continuum of interventions that involves school or LEA placements for addressing student needs.

· As the LEA plans for its first or an additional ALP, such a program should respond to unmet student needs as well as complimenting and coordinating with other identified resources and intervention options. This will help to assure efficient and effective use and prevent duplication of essential resources.

· Once an ALP is conceived, all major components of the program must be planned, including:

· the physical environment: designation of a safe and secure program site

· appropriate curricula

· effective instructional practices

· appropriate staffing

· coordinated services

· positive school climate

· other necessary resources

Best practices in assessing program needs

· The mission and purpose of an ALP should be based on identified student needs that the program seeks to address, and the program’s relationship to other intervention programs.

· An effective way to accommodate and plan to address multiple student needs is to consolidate and prioritize such needs into manageable categories.

· Designing an ALP is most efficiently done by determining how the program can compliment and coordinate with other available and proposed interventions and resources.

· Insuring a safe and secure physical environment is an essential foundation for developing effective social and academic components of the program (Assessment Inventory).

· Curricula should be based on or integrated with the NC Standard Course of Study.

· The identified needs of the students to be served should guide the selection of ALP staff and the instructional methods they use.

Introduction — Part B: Evaluation of Staffing and Staff Development
As with regular education, the quality of teaching and instructional support services are

the lifeblood of the educational program. Just as ALPs should not be dumping grounds

or warehouses for students that regular schools don’t want to serve, neither should they be places to which poorly qualified or low performing professional staff are assigned. Critical to the success of ALPs will be the program administrator, teachers and instructional support staff.

Legislation and State Board of Education Policies

The State Board of Education, in consultation with local boards of education, shall develop uniform performance standards and criteria to be used in evaluating professional public school employees (G.S. 115C-335).

Local boards of education shall assess on a regular basis whether ALPs are staffed with professional employees who are well trained and provided with appropriate staff development (G.S. 115C-47(32a). The General Assembly urges local boards to adopt policies that prohibit superintendents from assigning to any alternative learning program any professional public school employee who has received within the last three years a rating on a formal evaluation that is less than above standard (G.S. 115C-47(32a)).  Teachers must have at least four years' teaching experience and have received an overall rating of at least above standard on a formal evaluation and are certified in the areas and grade levels being taught (115C-105.47A (5a)).

Each school shall incorporate into its School Improvement Plan effective instructional practices to improve the academic performance of students identified at risk of academic failure or dropping out of school (G.S. 115C-105.27).

Guidelines for the evaluation of Alternative Learning School or Program staff

· The ALP must be staffed with the most capable and appropriately trained professionals available, preferably those with experience in alternative or affective education.

· Staff who are selected should have adequate time and resources to prepare for their responsibilities.

· Staff development should be targeted to both effective operation of the overall ALP and specific needs of staff members.

· Best practices in the evaluation of staff

· Staff members hold can DPI licenses appropriate for the grade level or subjects they teach.

· Staff members have sufficient time during the daily-weekly operation of the ALP to permit necessary communication, planning and coordination to take place.

· Staff should be evaluated using the best available performance appraisal instruments.

Introduction — Part C: Evaluation of Student Outcomes
This is probably the most important of the evaluation criteria, given that ALPs exist to serve students--whether they are the students assigned to the ALP or the students who remain in the regular education program. Even though ALPs may be designed to focus on academic or behavioral needs of students, the reality is that both will have to be addressed because of the usual and necessary relationship between the two domains.

Legislation and State Board of Education Policies

Each school shall include in its School Improvement Plan a plan that specifies practices and methods that improve academic performance of students at risk of academic failure or dropping out of school (G.S. 115C-105.27).

Local boards of education shall assess on a regular basis whether the ALPs incorporate best practices for improving student academic performance and behavior (G.S. 115C- 47(32a).

Alternative Schools

The accountability model for Alternative Schools will be based on achievement and the degree of success that the school has in meeting certain objectives contained in its school improvement plan. The plan must contain elements listed below and the local superintendent and board of education must approve the plan.  The plan must be approved before November 15 of the current school year.

II.       Two Components Based on State Testing.

III.       The Performance Composite shall be reported when applicable

IV. Menu of Local Options

Alternative Programs:
The accountability model for alternative programs will be based on a series of accountability reports showing student growth in the academic areas tested. Included will be proficiency, growth, average growth, change ratio of the program.  Additional disaggregations will be provided – annually LEAs will receive data on the rate of dropouts for students served by the program.  LEA school improvement plans must show that a review of this data has been incorporated into the plan for the program.  Data will be submitted about students in the alternative program as collected by the Alternative Learning Programs and Schools Student Data Roster.  

Guidelines for evaluating student outcomes

· Assessing improvements in student performance is best grounded in determining the extent to which the measurable objectives of a student’s PEP are met.

· The student’s PEP should contain objectives or strategies that pertain to post-placement considerations (i.e. how the student will be prepared for placement possibilities that follow the ALP placement, and how the student will be exited from the ALP and transitioned to a subsequent placement.)

Best practices in evaluating student outcomes

· PEP objectives that involve academic measures may include consideration of measured proficiency in achieving Standard Course of Study (SCS) objectives, achievement of benchmarks based on the SCS, and performance on standardized tests.

· PEP objectives that involve behavior measures may include consideration of improved attendance, and improved behavior and discipline records.

Introduction — Part D: Evaluation of Program Process and Outcomes
The last major component of alternative education to be evaluated is the program itself.

While much of the success of an ALP is tied to realizing student outcomes, there are

organizational or operational aspects of the program that can and should be evaluated.

Legislation and State Board of Education Policies

Each LEA shall develop a safe school plan designed to provide that every school is safe, secure and orderly (G.S. 115C-105.47).

If, after other administrative interventions, a student continues to behave in way that interferes with his or other students’ academic achievement, his teacher may refer him to a school-based committee that can recommend further behavior interventions, behavior-related evaluations, or transfer to another class, program or school (G.S. 115C-397.1).

An LEA that receives federal Title IV Safe & Drug-Free Schools funding may consider any number of school and/or community programs of prevention and early intervention related to drug and violence prevention (Sec. 4116 of Title IV of the federal JASA).

Each local board of education shall document annually to the SBE how its At-Risk Student/Alternative Schools funding has been used to prevent academic failure and promote school safety (G.S. 115C-105.47).

Guidelines for evaluating program processes and outcomes

· Each ALP should have an alternative and safe school plan, which includes a crisis management plan.

· Teachers and other professional staff of referring schools should have access to a comprehensive school-based committee or Student Assistance Team that can guide consideration of all possible alternative methods of accommodating a referred student in the regular education program, or referral to an ALP.

· Student Assistance Teams or the Administrative Placement Team should determine the appropriateness and effectiveness of their identification, referral and placement of students relative to ALPs.

· As part of its accounting for at-risk students and alternative education funding, local boards of education should specify budget expenditures related to ALPs.

Best practices in evaluating program processes and outcomes

· The facilities of ALPs should be evaluated for safety and security (see Assessment Inventory), sufficiency and quality of computer and other technology, and other resources necessary to achieving student PEP objectives.

· The curriculum of the ALP should be audited for compliance with the NC Standard Course of Study.

· Services provided to students should also be evaluated as to the extent to which they are sufficient, appropriate, coordinated and cost-effective, and utilize the best of available community resources.

· Climate surveys of major stakeholders in the ALP should reveal both adequate parent involvement and increasing satisfaction with the ALP.

· The cost-effectiveness of transportation for students who require it should be evaluated, to include consideration of adapted or improved “efficiency ratings.”

Providing a Safe, Orderly and Caring

Alternative Learning Program
Introduction

Safe, orderly and caring schools are essential if positive and maximum learning is to take place. Students learn best and teachers teach most effectively when the school climate is safe and secure. When the climate of the school is trusting and safe, the entire school can then focus its efforts upon its intended purpose of teaching and learning. Students have a right to a safe school environment that promotes high quality and rigorous academic instruction.

Legislation

Each local education agency in the state of North Carolina is required to develop a safe school plan that provides for the safety and security of students and staff and promotes a climate of respect in every school in the administrative unit (G.S. 115C-105.47).

Each school in the state of North Carolina is required to develop a school improvement plan which includes a safe school plan (G.S. 115C-105.27).

The General Assembly finds that all schools should be safe, secure and orderly. All schools must have plans, policies, and procedures for dealing with disorderly and disruptive behavior. All schools and LEAs must have effective measures for assisting students who are at risk of academic failure or of engaging in disruptive and disorderly behavior (G.S.115C-105.45).

Guidelines for the Development of Safe, Orderly and Caring Alternative Programs

Assess the safety, orderliness, and climate of the school (see State Board of Education’s

Guidelines for Developing Local Unit Plans for Alternative Schools/Alternative Learning

Programs, and Maintaining Safe, Orderly and Caring Schools).

Develop a comprehensive Safe School Plan including a Crisis Management Plan

(G. S. 115C- 105.27, Guidelines for Rewarding School Administrators for Improving

School Safety and School Climate 
Develop comprehensive plans, policies and procedures for dealing with and assisting students who exhibit disorderly and disruptive behavior or who are at-risk of academic failure (G.S. 115C-105.45).

Best Practices

The Safe School Plan should include the following:

· developed by a team consisting of students (when appropriate), staff, teachers, and parents

· be based upon needs identified from the Needs Assessment

· include goals and objectives that measure the effectiveness of the plan

· include appropriate staff development

· reviewed and updated on a regular basis

The Crisis Management Plan should include the following:

· developed by a team consisting of parents, staff, teachers, and community agencies, including law enforcement

· procedures that are site specific for a variety of crisis situations including but not exclusive of intruders on campus, bomb threats, bus accidents, medical emergencies, fire, death of a staff member or student, toxic waste spill, and severe weather

· include appropriate staff development

· include post-crisis strategies

· include plans to conduct crisis drills

When conducting a needs assessment the following should be considered:

· student health records

· discipline referrals

· Annual School Crime and Violence Reports

· personnel files

· completion of the Safe, Orderly, and Caring Assessment Inventory

· conduct a background check on all employees

· conduct school climate surveys with all publics including students, parents and staff

· interview students, parents and staff

When developing plans, policies and procedures, the following should be considered:

· develop plans, policies, and procedures with input from all stakeholders

· communicate the adopted plans, policies, and procedures to students, teachers, parents, and the community

· consistently and equitably enforce consequences for inappropriate student behavior

· clearly communicate high expectations for student behavior

· include in the plans, policies, procedures, incentives for appropriate student behavior

· provide intensive instruction to students in the areas of life and social skills, anger management, conflict management, and character education

· provide intensive and consistent physical and psychological intervention for students who are exhibiting disorderly and/or disruptive behavior

· provide intensive remediation and acceleration guided by the N. C. Standard Course of Study.

APPENDICES

APPENDICES

 Responsibility in Establishing

Alternative Learning Programs

Safe, orderly, caring, and inviting schools are essential if maximum learning is to take place.  Students have a right to a safe school environment that promotes high quality and rigorous academic and safety standards.  This premise is the foundation of an effective alternative program or school.

Alternative learning programs are not in-school suspension programs, but are separate classrooms, buildings, or educational environments where students are assigned and can be provided the assistance to work on their individual needs.  They should not be designed as punitive programs where placement is a punishment, but as an additional resource to help students most at-risk and in need so they can succeed while in school and later in their communities.  The needs of the individual student, whether they are behavioral, social or academic should always be carefully considered when placement decisions are made so that individual needs are adequately addressed, making success more probable.  Many methods can be used to educate, and many different environments can allow education to occur successfully.  The basic belief is that not all students learn in the same structured way, and that each student has individual strengths, talents and interests that can be built upon. 

Legislation

The General Assembly finds that all schools [including ALPS]:

a. should be safe, secure, and orderly;  

b. must have plans, policies, and procedures for dealing with disorderly and disruptive behavior;

c. must have effective measures for assisting students who are at risk of academic failure; 

d. must have effective measures for assisting students who are at risk of engaging in disruptive and disorderly behavior; and

e. must have effective measures for assisting students who are at risk of academic failure and of engaging in disruptive and disorderly behavior (G.S. 115C-105.45).

Responsibilities of the State Board of Education and North Carolina

Department of Public Instruction
The responsibilities of the State Board of Education and the Department of Public Instruction shall minimally include:

a. establishing policies and procedures for alternative learning programs;

b. evaluating the operations and effectiveness of alternative learning programs; 

c. providing technical assistance and staff development;

d. reviewing district level policies and plans for alternative learning programs;

e. providing feedback to the school districts about their ALPS plan and program/s;

f. monitoring the implementation and effectiveness of the programs; and

g. assessing programs funded through and the use of funds for at-risk and alternative programs.

Responsibilities of the Local Education Agency/LEA

The responsibility of each local education agency shall minimally include the following:

a. establishing at least one alternative learning program for students who are at-risk of school failure due to academic or behavior needs;

b. establishing a fair and equitable process for assignment of students to ALPS that are free of capricious and arbitrary features; 

c. a written policy and plan approved by the local board of education for assigning students to an alternative learning program;  

d. developing the plan in conjunction with the state policies and procedures;

e. making plan, process, and procedures available to parents as needed; and

f. distributing the plan throughout the school district.

LEA Proposals to Establish Alternative Learning Programs and Schools

(115C-105.47A)

The local board of education shall develop a proposal to implement the program or school that includes all of the following:

(1)       The educational and behavioral goals for students assigned to the 

program or school.

(2)       The policies and procedures for the operation of the program or school 

based on the State Board's standards adopted under G.S. 115C-12(24). The 

policies and procedures shall address the assignment of students to the program 

or school.

(3)       Identified strategies that will be used to improve student achievement 

and behavior.

(4)       Documentation that similar programs and schools in or out of the 

State, or both, have demonstrated success in improving the academic achievement 

and behavior of students assigned to them.

(5)       The estimated actual cost of operating the program or school. To the 

extent practicable, this shall include the cost of:

a.         Staffing the program or school with teachers who have at least four 

years' teaching experience and who have received an overall rating of at least above standard on a formal evaluation and are certified in the areas and grade levels being taught;

b.         Providing optimum learning environments, resources and materials, and 

high quality, ongoing professional development that will ensure students who are placed in the program or school are provided enhanced educational opportunities in order to achieve their full potential;

c.         Providing support personnel, including school counselors, 

psychiatrists, clinical psychologists, social workers, nurses, and other 

professionals to help students and their families work out complex issues and problems; 

d.         Maintaining safe and orderly learning environments; and

e.         Providing transitional supports for students exiting the program or 

school and reentering the referring school.

(6)       Documented support of school personnel and the community for the 

implementation of the program or school.

After the local board completes the proposal under subsection (a) of This section, the board shall submit the proposal to the State Board of Education for its review. The State Board shall review the proposal expeditiously and, if appropriate, may offer recommendations to modify the 

proposal. The local board shall consider any recommendations made by the State 

Board before implementing the alternative learning program or alternative school."
Definitions

Alternative Learning Program 

APPROVED BY NCSBE (JANUARY 2000)
Alternative Learning Programs are defined as services for students at risk of truancy, academic failure, behavior problems, and/or dropping out of school. Such services should be designed to better meet the needs of students who have not been successful in the traditional school setting.

Alternative Learning Programs serve students at any level who are

· suspended and/or expelled, 

· at risk of participation in juvenile crime, 

· have dropped out and desire to return to school, 

· have a history of truancy, 

· are returning from juvenile justice settings or psychiatric hospitals, and 

· whose learning styles are better served in an alternative setting. 

Alternative learning programs provide individualized programs outside of a standard classroom setting in a caring atmosphere in which students learn the skills necessary to redirect their lives.

An alternative learning program must

· provide the primary instruction for selected at-risk students, 

· enroll students for a designated period of time, usually a minimum of one academic grading period, and

· offer course credit or grade-level promotion credit in core academic areas. 

Alternative learning programs may also address the following:

· behavioral or emotional problems that interfere with adjustments to or benefiting from the regular education classroom, 

· provide smaller classes and/or student/teacher ratios, 

· provide instruction beyond regular school hours, 

· provide flexible scheduling, and/or 

· assist students in meeting graduation requirements other than course credits. 

Alternative learning programs for at risk students typically serve students in an alternative school or alternative program within the regular school.

Alternative Learning School 

APPROVED BY NCSBE (JANUARY 2000)
Alternative Schools are defined as an option for an alternative learning program.  It serves at-risk students and has an organizational designation based on the DPI assignment of an official school code.  An alternative school is different from a regular public school and provides choices of routes to completion of school.  For the majority of students, the goal is to return to the regular public school.  Alternative schools may vary from other schools in such areas as teaching methods, hours, curriculum, or sites, and they are intended to meet particular learning needs.

Student “At-Risk” 

APPROVED BY NCSBE (JANUARY 2000)
A student at risk is a young person who, because of a wide range of individual, personal, financial, familial, social, behavioral or academic circumstances, may experience school failure or other unwanted outcomes unless interventions occur to reduce the risk factors. Circumstances which often place students at risk may include but are not limited to:
· not meeting state/local proficiency standards 

· grade retention 

· unidentified or inadequately addressed learning needs 

· alienation from school life 

· unchallenging curricula and/or instruction 

· tardiness and/or poor school attendance 

· negative peer influence 

· unmanageable behavior 

· substance abuse and other health risk behaviors 

· abuse and neglect 

· inadequate parental, family, and/or school support, and 

· limited English proficiency 
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SESSION LAW 2005-446

House Bill 1076
 

      AN ACT to direct the state board of education to adopt standards for alternative learning programs, and to require local boards of education to develop proposals that are submitted to the State Board of education before establishing any alternative learning program or alternative school.
 
The General Assembly of North Carolina enacts:
SECTION 1.  G.S. 115C-12(24) reads as rewritten:

"§ 115C-12.  Powers and duties of the Board generally.

The general supervision and administration of the free public school system 

shall be vested in the State Board of Education. The State Board of Education 

shall establish policy for the system of free public schools, subject to laws 

enacted by the General Assembly. The powers and duties of the State Board of 

Education are defined as follows:

…

(24)     Duty to Develop Standards for Alternative Learning Programs, Provide 
           Technical Assistance on Implementation of Programs, and Evaluate Programs. – 
The State Board of Education shall adopt standards for assigning students to alternative 
learning programs. These standards shall include (i) a description of the programs and 

services that are recommended to be provided in alternative learning programs and 
(ii) a process for ensuring that an assignment is appropriate for the student and that 
the student's parents are involved in the decision. The State Board also shall adopt 
policies that define what constitutes an alternative school and an alternative learning program.

The State Board of Education shall also adopt standards to require 

that local school administrative units shall use (i) the teachers allocated for 

students assigned to alternative learning programs pursuant to the regular 

teacher allotment and (ii) the teachers allocated for students assigned to 

alternative learning programs only to serve the needs of these students.

The State Board of Education shall provide technical support to local school 

administrative units to assist them in developing and implementing plans and 

proposals for alternative learning programs.

The State Board shall evaluate the effectiveness of alternative learning 

programs and, in its discretion, of any other programs funded from the 

Alternative Schools/At Risk Student allotment.  
Local school administrative units shall report to the State Board of Education on how funds in the Alternative Schools/At Risk Student allotment are spent and shall otherwise cooperate with the State Board of Education in evaluating the alternative learning programs. As part of its evaluation of the effectiveness of these programs, the State Board shall, through the application of the accountability system developed under G.S. 115C-105.35, measure the educational performance and growth of students placed 

in alternative schools and alternative programs. If appropriate, the Board may 

modify this system to adapt to the specific characteristics of these schools. 

Also as part of its evaluation, the State Board shall evaluate its standards 

adopted under this subdivision and make any necessary changes to those standards 

based on strategies that have been proven successful in improving student 

achievement and shall report to the Joint Legislative Education Oversight 

Committee by April 15, 2006 to determine if any changes are necessary to improve 

the implementation of successful alternative learning programs and alternative 

schools.
.…"

SECTION 2.  Article 8C of Chapter 115C of the General Statutes is amended by 

adding the following new section to read:

"§ 115C-105.47A.  Proposals to establish alternative learning programs or 

alternative schools.

(a)       Before establishing any alternative learning program or alternative 

school, the local board of education shall develop a proposal to implement the 

program or school that includes all of the following:

(1)       The educational and behavioral goals for students assigned to the 

program or school.

(2)       The policies and procedures for the operation of the program or school 

based on the State Board's standards adopted under G.S. 115C-12(24). The 

policies and procedures shall address the assignment of students to the program 

or school.

(3)       Identified strategies that will be used to improve student achievement 

and behavior.

(4)       Documentation that similar programs and schools in or out of the 

State, or both, have demonstrated success in improving the academic achievement 

and behavior of students assigned to them.

(5)       The estimated actual cost of operating the program or school. To the 

extent practicable, this shall include the cost of:

a.         Staffing the program or school with teachers who have at least four 

years' teaching experience and who have received an overall rating of at least above standard on a formal evaluation and are certified in the areas and grade levels being taught;

b.         Providing optimum learning environments, resources and materials, and 

high quality, ongoing professional development that will ensure students who are placed in the program or school are provided enhanced educational opportunities in order to achieve their full potential;

c.         Providing support personnel, including school counselors, 

psychiatrists, clinical psychologists, social workers, nurses, and other 

professionals to help students and their families work out complex issues and problems; 

d.         Maintaining safe and orderly learning environments; and

e.         Providing transitional supports for students exiting the program or 

school and reentering the referring school.

(6)       Documented support of school personnel and the community for the 

implementation of the program or school.

(b)       After the local board completes the proposal under subsection (a) of 

This section, the board shall submit the proposal to the State Board of 

Education for its review. The State Board shall review the proposal 

expeditiously and, if appropriate, may offer recommendations to modify the 

proposal. The local board shall consider any recommendations made by the State 

Board before implementing the alternative learning program or alternative school."
SECTION 3.  G.S. 115C-47(32a) reads as rewritten:

"§ 115C-47.  Powers and duties generally.

In addition to the powers and duties designated in G.S. 115C-36, local boards of 

education shall have the power or duty:

…

(32a)   To Establish Alternative Learning Programs and Develop Policies and 

           Standards. – Each local board of education shall establish at least one 

           alternative learning program and shall adopt standards for assigning students 

           to alternative learning programs. These standards shall include (i) a 

           description of the programs and services to be provided, (ii) a process for 

           ensuring that an assignment is appropriate for the student and that the 

           student's parents are involved in the decision, and (iii) strategies for 

           providing alternative learning programs, when feasible and appropriate, for 

           students who are subject to long term suspension or expulsion. In developing 

           these standards, local boards shall consider the State Board's policies and 

           standards developed under G.S. 115C-12(24). Upon adoption of policies and standards   

           under this subdivision, local boards are encouraged to incorporate them in their safe  

           school plans developed under G.S. 115C-105.47.

           

The General Assembly urges local boards to adopt policies that prohibit 

            superintendents from assigning to any alternative learning program any 

            professional public school employee who has received within the last three years 

            a rating on a formal evaluation that is less than above standard.

Notwithstanding this subdivision, each local board shall adopt policies based on the State Board's standards developed under G.S. 115C-12(24). These policies shall apply to any new alternative learning program or alternative school that is implemented beginning with the 2006-2007 school year. Local boards of 

            education are encouraged to apply these standards to alternative learning 

            programs and alternative schools implemented before the 2006-2007 school year.

Local boards shall assess on a regular basis whether the unit's alternative 

schools and alternative learning programs comply with the State Board's 

standards developed under G.S. 115C-12(24) and whether they incorporate best 

practices for improving student academic performance and reducing disruptive 

behavior, are staffed with professional public school employees who are well 

trained and provided with appropriate staff development, are organized to 

provide coordinated services, and provide students with high quality and 

rigorous academic instruction.

.…"
SECTION 4.  Before implementing success centers or any other alternative learning program or alternative school in New Hanover County, the New Hanover Board of Education shall comply with G.S. 115C-105.47A established in Section 2 of this act.  The State Board of Education shall submit to the Joint Legislative Education Oversight Committee a copy of the proposal submitted by the New Hanover Board of Education and a copy of any recommendations made by the State Board.

SECTION 5.  Nothing in this act requires the North Carolina General Assembly to 

appropriate funds for the implementation of alternative learning programs or 

alternative schools.
SECTION 6.  This act is effective when it becomes law. Except as provided in 

Section 4 of this act, this act applies to any new alternative learning program 

or alternative school to be implemented beginning with the 2006-2007 school year. 
School Improvement Plans and Alternative Learning Programs
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Senate Bill 1099
RATIFIED BILL
AN ACT to AMEND THE LAWS GOVERNING ALTERNATIVE SCHOOLS AND ALTERNATIVE LEARNING PROGRAMS SO AS TO IMPROVE THE QUALITY OF EDUCATIONAL SERVICES PROVIDED TO STUDENTS WHO ARE AT RISK OF ACADEMIC FAILURE AND TO INCREASE THE EDUCATIONAL EXPECTATIONS FOR THESE STUDENTS.

The General Assembly of North Carolina enacts:

§ 115C‑105.27.  Development and approval of school improvement plans.

In order to improve student performance, each school shall develop a school improvement plan that takes into consideration the annual performance goal for that school that is set by the State Board under G.S. 115C‑105.35. The principal of each school, representatives of the assistant principals, instructional personnel, instructional support personnel, and teacher assistants assigned to the school building, and parents of children enrolled in the school shall constitute a school improvement team to develop a school improvement plan to improve student performance. Representatives of the assistant principals, instructional personnel, instructional support personnel, and teacher assistants shall be elected by their respective groups by secret ballot. Unless the local board of education has adopted an election policy, parents shall be elected by parents of children enrolled in the school in an election conducted by the parent and teacher organization of the school or, if none exists, by the largest organization of parents formed for this purpose. Parents serving on school improvement teams shall reflect the racial and socioeconomic composition of the students enrolled in that school and shall not be members of the building‑level staff. Parental involvement is a critical component of school success and positive student achievement; therefore, it is the intent of the General Assembly that parents, along with teachers, have a substantial role in developing school improvement plans. To this end, school improvement team meetings shall be held at a convenient time to assure substantial parent participation. The strategies for improving student performance:

(1)       Shall include a plan for the use of staff development funds that may be made available to the school by the local board of education to implement the school improvement plan. The plan may provide that a portion of these funds is used for mentor training and for release time and substitute teachers while mentors and teachers mentored are meeting;

(1a)     Shall, if the school serves students in kindergarten or first grade, include a plan for preparing students to read at grade level by the time they enter second grade. The plan shall require kindergarten and first grade teachers to notify parents or guardians when their child is not reading at grade level and is at risk of not reading at grade level by the time the child enters second grade. The plan may include the use of assessments to monitor students' progress in learning to read, strategies for teachers and parents to implement that will help students improve and expand their reading, and provide for the recognition of teachers and strategies that appear to be effective at preparing students to read at grade level.

(2)       Shall include a plan to address school safety and discipline concerns in accordance with the safe school plan developed under Article 8C of this Chapter;

(3)       May include a decision to use State funds in accordance with G.S. 115C‑105.25;

(4)       Shall include a plan that specifies the effective instructional practices and methods to be used to improve the academic performance of students identified as at risk of academic failure or at risk of dropping out of school;

(5)       May include requests for waivers of State laws, rules, or policies for that school. A request for a waiver shall meet the requirements of G.S. 115C‑105.26.

Support among affected staff members is essential to successful implementation of a school improvement plan to address improved student performance at that school. The principal of the school shall present the proposed school improvement plan to all of the principals, assistant principals, instructional personnel, instructional support personnel, and teacher assistants assigned to the school building for their review and vote. The vote shall be by secret ballot. The principal shall submit the school improvement plan to the local board of education only if the proposed school improvement plan has the approval of a majority of the staff who voted on the plan.

The local board of education shall accept or reject the school improvement plan. The local board shall not make any substantive changes in any school improvement plan that it accepts. If the local board rejects a school improvement plan, the local board shall state with specificity its reasons for rejecting the plan; the school improvement team may then prepare another plan, present it to the principals, assistant principals, instructional personnel, instructional support personnel, and teacher assistants assigned to the school building for a vote, and submit it to the local board to accept or reject. If no school improvement plan is accepted for a school within 60 days after its initial submission to the local board, the school or the local board may ask to use the process to resolve disagreements recommended in the guidelines developed by the State Board under G.S. 115C‑105.20(b)(5). If this request is made, both the school and local board shall participate in the process to resolve disagreements. If there is no request to use that process, then the local board may develop a school improvement plan for the school. The General Assembly urges the local board to utilize the school's proposed school improvement plan to the maximum extent possible when developing such a plan.

A school improvement plan shall remain in effect for no more than three years; however, the school improvement team may amend the plan as often as is necessary or appropriate. If, at any time, any part of a school improvement plan becomes unlawful or the local board finds that a school improvement plan is impeding student performance at a school, the local board may vacate the relevant portion of the plan and may direct the school to revise that portion. The procedures set out in this subsection shall apply to amendments and revisions to school improvement plans.

Article 8C.

Local Plans For Alternative Schools/Alternative Learning Programs and Maintaining Safe and Orderly Schools.

§ 115C‑105.45.  Legislative findings.

The General Assembly finds that all schools should be safe, secure, and orderly. If students are to aim for academic excellence, it is imperative that there is a climate of respect in every school and that every school is free of disruption, drugs, violence, and weapons. All schools must have plans, policies, and procedures for dealing with disorderly and disruptive behavior.

All schools and school units must have effective measures for assisting students who are at risk of academic failure or of engaging in disruptive and disorderly behavior. (1997‑443, s. 8.29(r)(1).)
§ 115C‑105.46.  State Board of Education responsibilities.

In order to implement this Article, the State Board of Education:

(1)       Shall adopt guidelines for developing local plans under G.S. 115C‑105.47.

(2)       Shall provide, in cooperation with the Board of Governors of The University of North Carolina, ongoing technical assistance to the local school administrative units in the development, implementation, and evaluation of their local plans under G.S. 115C‑105.47.

(3)       May require a local board of education to withhold the salary of any administrator or other employee of a local school administrative unit who delays or refuses to prepare and implement local safe school plans in accordance with G.S. 115C‑105.47.

(4)       May revoke the certificate of the superintendent, pursuant to G.S. 115C‑274(c), for failure to fulfill the superintendent's duties under a local safe school plan.

(5)       Shall adopt policies that define who is an at‑risk student. (1997‑443, s. 8.29(r)(1); 1999‑397, s. 2; 2000‑140, s. 22.)
§ 115C‑105.47.  Local safe school plans.

(a)       Each local board of education shall develop a local school administrative unit safe school plan designed to provide that every school in the local school administrative unit is safe, secure, and orderly, that there is a climate of respect in every school, and that appropriate personal conduct is a priority for all students and all public school personnel. The board shall include parents, the school community, representatives of the community, and others in the development or review of this plan. The plan may be developed by or in conjunction with other committees.

(b)       Each plan shall include each of the following components:

(1)      Clear statements of the standard of behavior expected of students at different grade levels and of school personnel and clear statements of the consequences that will result from one or more violations of those standards. There shall be a statement of consequences for students under the age of 13 who physically assault and seriously injure a teacher or other individual on school property or at a school‑sponsored or school‑related activity. The consequences may include placement in an alternative setting.

(2)      A clear statement of the responsibility of the superintendent for coordinating the adoption and the implementation of the plan, evaluating principals' performance regarding school safety, monitoring and evaluating the implementation of safety plans at the school level, and coordinating with local law enforcement and court officials appropriate aspects of implementation of the plan. The statement of responsibility shall provide appropriate disciplinary consequences that may occur if the superintendent fails to carry out these responsibilities. These consequences may include a reprimand in the superintendent's personnel file or withholding of the superintendent's salary, or both.

(3)      A clear statement of the responsibility of the school principal for restoring, if necessary, and maintaining a safe, secure, and orderly school environment and of the consequences that may occur if the principal fails to meet that responsibility. The principal's duties shall include exhibiting appropriate leadership for school personnel and students, providing for alternative placements for students who are seriously disruptive, reporting all criminal acts under G.S. 115C‑288(g), and providing appropriate disciplinary consequences for disruptive students. The consequences to the principal that may occur shall include a reprimand in the principal's personnel file and disciplinary proceedings under G.S. 115C‑325.

(4)       Clear statements of the roles of other administrators, teachers, and other school personnel in restoring, if necessary, and maintaining a safe, secure, and orderly school environment.

(5)       Procedures for identifying and serving the needs of students who are at risk of academic failure or of engaging in disruptive or disorderly behavior.

(6)      Mechanisms for assessing the needs of disruptive and disorderly students and students who are at risk of academic failure, and providing them with services to assist them in achieving academically and in modifying their behavior, and removing them from the classroom when necessary.

(7)       Measurable objectives for improving school safety and order.

(8)      Measures of the effectiveness of efforts to assist students at risk of academic failure or of engaging in disorderly or disruptive behavior. The measures shall include an analysis of the effectiveness of procedures adopted under G.S. 115C‑105.48 for students referred to alternative schools and alternative learning programs.

(9)       Professional development clearly matched to the goals and objectives of the plan.

(10)    A plan to work effectively with local law enforcement officials and court officials to ensure that schools are safe and laws are enforced.

(11)    A plan to provide access to information to the school community, parents, and representatives of the local community on the ongoing implementation of the local plan, monitoring of the local plan, and the integration of educational and other services for students into the total school program.

(12)    The name and role description of the person responsible for implementation of the plan.

(13)    Direction to school improvement teams within the local school administrative unit to consider the special conditions at their schools and to incorporate into their school improvement plans the appropriate components of the local plan for:

a.  maintaining safe and orderly schools; and

b.  addressing the needs of students who are at risk of academic failure or who

     are disruptive or both.

(13a)   A clear statement of the services that will be provided to students who are assigned to an alternative school or an alternative learning program.

(14)     A clear and detailed statement of the planned use of federal, State, and local funds allocated for at‑risk students and alternative schools and alternative learning programs.

(15)     Any other information the local board considers necessary or appropriate to implement this Article.

A local board may develop its plan under this section by conducting a comprehensive review of its existing policies, plans, statements, and procedures to determine whether they: (i) are effective; (ii) have been updated to address recent changes in the law; (iii) meet the current needs of each school in the local school administrative unit; and (iv) address the components required to be included in the local plan. The board then may consolidate and supplement any previously developed policies, plans, statements, and procedures that the board determines are effective and updated, meet the current needs of each school, and meet the requirements of this subsection.

Once developed, the board shall submit the local plan to the State Board of Education and shall ensure the plan is available and accessible to parents and the school community. The board shall provide annually to the State Board information that demonstrates how the At‑Risk Student Services/Alternative Schools Funding allotment has been used to (i) prevent academic failure and (ii) promote school safety.

(c.)    A local board may amend the plan as often as it considers necessary or appropriate.  

         (1997‑443, s. 8.29(r)(1); 1999‑397, s. 2.)

Waivers

Waivers for Non-Participation in State Laws, Rules or Policies Governing Establishment of Alternative Learning Programs and Schools
Legislation:

G.S. 115C-105.26, Waivers of State Laws, rules, or policies, specifies that waivers may be submitted by local boards of education when included as part of an accepted school improvement plan.  Waivers will be granted only for the specific schools for which they are requested and must be used only under the specific circumstances for which they are requested.

How to Request Waivers:

Local boards of education may request waivers of state laws, rules, or policies on the behalf of specific schools using the procedures outlined below:

· Identify the school.

· Describe the laws, rules, or policies that inhibit the school’s ability to improve student performance.

· Identify the waiver requested.

· Specify how the waiver will be used.

· Explain how the waiver will permit the school to improve student performance.

When the superintendent and the local board of education have approved school improvement plans, waivers that require approval by the State Board of Education should be summarized on the School-Based Management and Accountability Program Summary of School-Based Waiver Requests form and submitted for review to:


Curriculum and School Reform Services


North Carolina Department of Public Instruction

6307 Mail Service Center

Raleigh, NC 27699-6307

The Curriculum and School Reform Services will determine if identified laws, rules, or policies, should be waived and to what extent.  The recommendation will then be sent to the State Board of Education for acceptance or rejection.  

The State Board of Education will approve or reject the request for waivers submitted by OIAS for the specific schools with justification to the local superintendent.

Upon notification of approval, the local school system must complete a Transfer of Funds form for approved waivers.  

The completed form must be submitted to:

Financial and Business Services

North Carolina Department of Public Instruction

6326 Mail Service Center

Raleigh, NC 27699-6326

Local school systems are then responsible for ensuring that the approved transfer goes to the specific school that requested it.

Waivers That
May Be Granted:

Waivers may be granted in the following areas:

· class size in grades 4-12 (this excludes class size limitations in grades K-3) and

· state rules and policies.

Waivers That
Will Not Be Granted:

Waivers will not be granted in the following areas:




-    state salary schedules and employee benefits;

· Instructional program required under the Basic Education Program (BEP);

· System of employment for public school teachers and administrators under G.S. 115C-287.1 and G.S. 115C-325;

· Health and safety codes;

· Compulsory attendance;

· Minimum lengths of the school day and year;

· Uniform Education Reporting System; and

· G.S. 115C-12(16)b. regarding the placement of state-allotted office support personnel, teacher assistants, and custodial personnel on the salary schedule adopted by the State Board of Education

Waivers That Affect the Central Office:

School systems may request waivers of state laws, rules, or
policies that affect the organization, duties, and assignment of central office staff only. 
None of the duties to be performed under G.S. 115C-436 (Duties of the School Finance Officer) may be waived.

Financial Central Office Principals:

Local boards of education may submit waiver requests related to the placement of principals on the state salary schedule for public school administrators.  These requests must be made to provide financial incentives to encourage principal to accept employment in schools identified as low performing under G.S. 115C-105.37.

Strengthening Alternative Learning Programs and Schools

It is the desire of the State Board of Education and the Department of Public Instruction to assist local education agencies with developing alternative learning programs that demonstrate rigorous and high quality programming.  Establishing these standards and expectations throughout the state requires a commitment of time, resources, continued support, and monitoring the development and growth in alternative learning programs.

Legislation:

Section 8.25. (a) G.S. 115C-47(32a) reads as rewritten:

“ 115C-47. Powers and duties generally.

In addition to the powers and duties designated in G.S. 115C-36, local boards of education shall have the power or duty:

(32a) To Establish Alternative Learning Programs and Develop Policies and Standards. Each local board of education shall establish at least one alternative learning program or school, and shall adopt standards for assigning students to alternative learning programs.  These standards shall include a description of the programs and services to be provided, a process for ensuring that the assignment is appropriate for the student, the student’s parents are involved in the decision, and strategies for providing alternative learning programs, when feasible and appropriate, for students who are subject to long-term suspension or expulsion.  In developing these standards, local boards shall consider the State Board’s policies and standards developed under G.S. 115C-12(24).  Upon adoption of policies and standards under this subdivision, local boards are encouraged to incorporate them in their safe school plans developed under G.S. 115C-105.47.

The General Assembly urges local boards to adopt policies that prohibit superintendents from assigning to any alternative learning program any professional public school employee who has received within the last three years a rating on a formal evaluation that is less than above standard.

Section 8.25.  (b) G.S. 115C-105.26 is amended by adding a new subsection to read: “(c1) The State Board also may grant requests received from local boards for waivers of State laws, rules, or policies that require that each local school administrative unit provide at least one alternative school or at least one alternative learning program.”

Section 8.25.  (c) G.S. 115C-105.25(b)(9) is amended by adding a new subdivision to read:


“(9) Funds allocated in the Alternative Schools/At-Risk Student allotment shall be spent only for alternative learning programs, at-risk students, and school safety programs.”

Section 8.25.  (d) G.S. 115C-12(24) reads as rewritten:

“115C-12.  General powers and duties of the Board

The general supervision and administration of the free public school system shall be vested in the State Board of Education.  The State Board of Education shall establish policy for the system of free public schools, subject to laws enacted by the General Assembly.  The powers and duties of the State Board of Education are defined as follows:

(24) Duty to Develop Policies and Standards for Alternative Learning Programs, Provide Technical Assistance on Implementation of Programs, and Evaluate Programs.  The State Board of Education shall adopt standards for assigning students to alternative learning programs.  These standards shall include (i) a description of the programs and services that are recommended to be provided in alternative learning programs and (ii) a process for ensuring that an assignment is appropriate for the student and that the student’s parents are involved in the decision.  The State Board also shall adopt policies that define what constitutes an alternative school and an alternative learning program.

The State Board of Education shall provide technical support to local school administrative units to assist them in developing and implementing alternative schools and alternative learning programs.

The State Board of Education shall also adopt standards to require that local school administrative units shall use (I) the teachers allocated for students assigned to alternative learning programs pursuant to the regular teacher allotment and (ii) the teachers allocated for students assigned to alternative learning programs only to serve the needs of these students.  The State Board shall evaluate the effectiveness of alternative learning programs and, in its discretion, of any other programs funded from the Alternative Schools/At-Risk Student allotment.  Local school administrative units shall report to the State Board of Education on how funds in the Alternative Schools/At-Risk Student allotment are spent and shall otherwise cooperate with the State Board of Education in evaluating the alternative learning programs.”

Section 8.25.  (e) The State Board of Education shall review the qualifications of teachers assigned to alternative schools and alternative learning programs.  The State Board shall include this information in the annual report to the Joint Legislative Education Oversight Committee on alternative schools and alternative learning programs prior to the convening of the 2000 Regular session of the 1999 General Assembly.

Section 8.25.  (f) The provisions in subjection (a) of this section that amend G.S. 115C-47(32a) to require at least one alternative school or alternative learning program in each local school administrative unit become effective July 1, 2000.  The remainder of this section becomes effective July 1, 1999.

Requested by: Representatives Boyd-McIntyre, Oldham, Rogers, Easterling, Hardaway, Redwine, Adams, Berry, Howard, McAllister, Senators Lee, Dalton, Plyler, Perdue, Odom

Referral and Placement in Alternative Learning Programs

Introduction

Pursuant to G.S. 115C-12(24)(a), the process recommended herein is for the purpose of

Establishing a set of guidelines for implementing a system for assigning students to

alternative learning programs including:

• a description of the programs and services that are recommended for ALPs;

• a process for ensuring that the assignment is appropriate for the student; and

• a process for ensuring that the student’s parents or guardians is involved in the decision.

When students are referred to an alternative learning program, schools must have a clear vision of what they want the ALP to accomplish. It cannot be merely a “holding tank” for disruptive students who are unable to function in the regular education setting. Alternative learning programs can provide a meaningful educational experience for students when the regular school is not appropriate at that period of time. However, there should be a goal of returning the student to the regular education setting as soon as the student is capable of doing so.

Legislation

§ 115C‑105.48.  Placement of students in alternative schools/alternative learning programs.

(a)       Prior to referring a student to an alternative school or an alternative learning program, the referring school shall:

(1)       Document the procedures that were used to identify the student as being at risk of academic failure or as being disruptive or disorderly.

(2)       Provide the reasons for referring the student to an alternative school or an alternative learning program.

(3)       Provide to the alternative school or alternative learning program all relevant student records, including anecdotal information.

(b)       When a student is placed in an alternative school or an alternative learning program, the appropriate staff of the alternative school or alternative learning program shall meet to review the records forwarded by the referring school and to determine what support services and intervention strategies are recommended for the student. The parents shall be encouraged to provide input regarding the students' needs. (1999‑397, s.2.)
Local boards of education shall adopt guidelines for assigning students to their alternative school(s)/program(s) and are encouraged to incorporate them in local safe school plans; and, consider the State Board’s policies and guidelines in the development of their own. (Reference: GS 115C-47 (32a) amended by HB 168. An Act to Amend the Laws Governing Alternative Schools and Alternative Learning Programs, 

Guidelines adopted by local boards of education for assigning students to a district’s alternative school(s) and/or program(s) shall include:

• a description of the programs and services to be provided,

• a process for ensuring that the assignment is appropriate for the student and that the 

  student’s parents are involved in the decision, and

• Strategies for providing alternative learning programs, when feasible and appropriate,         

   for students who are subject to long-term suspension or expulsion. (Reference: G.S. 1 

  15C-47 (32a) amended by HB 168).

Guidelines for referring students to Alternative Learning Programs

When a teacher, school administrator, or other school personnel recognizes that a student is experiencing academic or developmental difficulty, or social/behavioral problems, he/she should meet with the parent to develop a plan of action to address those issue(s). If the plan is implemented and interventions have not been successful, the teacher may refer the student to the school’s committee/team (i.e. Student Services Management Team, Student Assistance Program, Teacher Assistance Team, CORE Team). Referrals may also be made to the committee/team by parents, juvenile justice, courts, or other community agencies.

When a school has exhausted all avenues of interventions and services available to a student as identified through the schools school-based committee or student assistance team, the school may, in collaboration with the parent, refer the student to the entity that makes placement decisions for alternative learning programs.  A multi-disciplinary team is necessary to keep the decision-making process open, and it increases objectivity, fairness, and equity, as it reduces biased decisions.  

The school-based committee/team should minimally include the following persons:

• School principal or assistant principal

• Classroom teacher(s)

• Instructional support personnel (counselor, social worker, psychologist, nurse)

• Parent(s) or guardian(s)

• School Resource Officer (SRO)

• Representative from the Alternative Learning Program

• Central office representative

The student’s classroom teacher(s) or school administrator will give the referral to the committee chair, in writing, which includes:

• a description of the difficulties the student is experiencing, as well as current academic

  and/or behavioral strengths, weaknesses and needs;

• information about the student’s academic, developmental and social behavioral history;  

  and

• description of interventions that have been implemented to address academic and/or 

   behavioral concerns, and the result of those interventions.  Interventions should have 

   been designed in consultation with parents and other staff members, and included, but 

   were not limited to, modifications in the curriculum, parent conferences, referral to the 

   school counselor, referral to other agencies for mental health or other therapeutic 

   services, change in teachers, changes in the student’s class schedule, or other 

   intervention/remedial strategies designed to meet the individual needs of the student;

• when the primary reason for referral is social/behavioral, observation(s) in the learning 

   environment by an appropriate third party, which specifically records the incidences 

   and describes the nature of the behavior(s) leading to the referral is recommended.

• Note:  Criteria should be in place to identify those students whose behavior(s), both 

  chronic and isolated, could result in an involuntary assignment to an alternative school. 

  Assignment under these circumstances would require evidence of interventions tried,  

  and notices to parents that they have the right to the appeals process as stated in Section  

  115C-369 of the Public School Laws of North Carolina.

Policy 
Defining “Instructional Time”
Policy Identification


Priority: High Student Performance

Category: Basic Education Plan

Policy ID Number: HSP-G-001 

Policy Title: Policy establishing the instructional time pro- vision of the Basic Education Program 

Current Policy Date: 12/03/1985 

Other Historical Information: 

Statutory Reference: 

Administrative Procedures Act (APA) Reference Number and Category: 

Policy Establishing the Instructional Time Provision of the Basic Education Program 

INSTRUCTIONAL TIME

School systems throughout North Carolina will require a minimum of 5.5 hours of instructional time per student, per day.  Instructional time is that time during which students are assigned to a teacher for the primary purpose of instruction.  Instruction is any activity that leads toward the mastery of specific educational goals as stated in the North Carolina Standard Course of Study and local guides.  The North Carolina State Board of Education requires that the minimum instructional day for each child shall be 5.5 hours, except in those situations where a local board of education deems such an instructional day inappropriate for a child.  Local boards of education may also deviate from this standard in providing education for kindergartners and for handicapped children.

Though definitely parts of school life, some activities, such as the following, are not considered part of instructional time: changing classes, homeroom, lunch, pep rallies, and school dances.  Local boards of education will decide which other activities are instructional, and therefore part of the instructional day, in accordance with the second and third sentences of the first paragraph of this section.  Although the instructional day will last a minimum of 5.5 hours throughout the state, the length of the school day, which includes additional activities, can be expected to vary from school district to school district, from school to school, and even from student to student.

Defining "Course for Credit"

Policy Identification

Priority: High Student Performance

Category:  Course For Credit  

Policy ID Number: HSP-M-001 

Policy Title: Policy defining "Course for Credit" 

Current Policy Date: 02/07/2002 

Other Historical Information: Previous board dates: 05/05/1988, 08/02/2001 

Statutory Reference: GS 115C-81 

Administrative Procedures Act (APA) Reference Number and Category: 16 NCAC 6D .0101 

A credit course, one for which credit toward high school graduation is awarded and which qualifies as part of the instructional day:

· Must consist of 150 clock hours of instruction in a traditional schedule or

· Must consist of a minimum of 135 clock hours of instruction in a block schedule;

follow content standards in the North Carolina Standard Course Of Study, locally developed curriculum guides, Advanced Placement syllabi, or approved classes in a community college or college/university in which high school students are enrolled; and

· Must be directed by a teacher.

· Credit may not be awarded for school bus driving, office assistance, teacher assistance, or laboratory assistance.

This policy will become effective with the 2002-03 school year.

Accountability Standards/Graduation Requirements


Policy Identification


Priority: High Student Performance

Category: Student Accountability Standards/Graduation Requirements

Policy ID Number: HSP-N-004 

Policy Title: 16 NCAC 6D .0503 State graduation requirements 

Current Policy Date: 07/11/2002 

Other Historical Information: Previous board date: 12/01/1999, 05/04/2000, 06/01/2000, 07/12/2001, 10/04/2001, 03/07/2002, 05/02/2002 

Statutory Reference: GS 115C-12(9b); GS 115C-81(b)(4); NC Constitution, Article IX, Section 5 

Administrative Procedures Act (APA) Reference Number and Category: 16 NCAC 6D .0503 

.0503 STATE GRADUATION REQUIREMENTS
(a) In order to graduate and receive a high school diploma, public school students shall meet the requirements of paragraph (b) and shall attain passing scores on competency tests adopted by the SBE and administered by the LEA. 

Students who satisfy all state and local graduation requirements but who fail the competency tests shall receive a certificate of achievement and transcript and shall be allowed by the LEA to participate in graduation exercises.  The passing score for the competency test, which is the same as grade-level proficiency as set forth in Rule .0502 of this Subchapter, shall be level III or higher.

 Special education students other than students who are following the occupational course of study in paragraph (b)(1)(D) of this Rule may apply in writing to be exempted from taking the competency tests. Before it approves the request, the LEA must assure that the parents, or the child if aged 18 or older, understand that each student must pass the competency tests to receive a high school diploma.  Any student who has failed to pass the competency tests by the end of the last school month of the year in which the student's class graduates may receive additional remedial instruction and continue to take the competency tests during regularly scheduled testing until the student reaches maximum school age.

Special education students who are following the occupational course of study in paragraph (b)(1)(D) of this Rule shall not be required to pass the competency test or the exit exam referred to in 16 NCAC 6D .0502(d)(2) in order to graduate and receive a diploma.

(b) In addition to the requirements of Paragraph (a), students must successfully complete 20 course units in grades 9-12 as specified below.

(1) Effective with the class entering ninth grade for the first time in the 2000-2001 school year, students shall select one of the following four courses of study:

NOTE: All students are encouraged, but not required, to include at least one elective course in arts education. Unless included as career/technical education credits in the career preparation course of study, courses in R.O.T.C. qualify for credit as electives in any of the courses of study.

(A) Career preparation, which shall include:

i. Four credits in English language arts, which shall be English II, III, IV; and I

ii. Three credits in mathematics, one of which shall be algebra I (except as limited by G.S. 115C-81(b));

iii. Three credits in science, which shall include biology, a physical science, and earth/environmental science;

iv. Three credits in social studies, which shall be Civics and Economics; U.S. history; and world history:

v. One credit in health and physical education;

vi. Four credits in career/technical education, which shall be in a career concentration or pathway that leads to a specific career field and which shall include a second-level (advanced) course; or four credits in one of the four disciplines in arts education: theatre, music, visual arts, or dance; or four credits in R.O.T.C.;

vii. Two elective credits; and

viii. Other credits designated by the LEA.

(B) College technical preparation, which shall include:

i. Four credits in English language arts, which shall be English II, III, IV; and I

ii. Three credits in mathematics, which shall be either algebra I, geometry, and algebra II; or algebra I, technical mathematics I, and technical mathematics II; or integrated mathematics I, II, and III;

iii. Three credits in science, which shall include biology, a physical science, and earth/environmental science;

iv. Three credits in social studies, which shall be Civics and Economics; U.S. history; and world history:

v. One credit in health and physical education;

vi. Four credits in career/technical education, which shall be in a career concentration or pathway that leads to a specific career field and which shall include a second-level (advanced) course;

vii. Two elective credits; and

viii. Other credits designated by the LEA.

NOTE: A student who is pursuing this course of study may also meet the requirements of a college/university course of study by completing one additional mathematics course for which Algebra II is a prerequisite and, effective with the class entering the ninth grade for the first time in the 2002-03 school year, two credits in the same second language. 

(C) College/university preparation, which shall include:

i. Four credits in English language arts, which shall be English II, III, IV; and I

ii. Three credits in mathematics, which shall be algebra I, algebra II, and geometry or a higher level course for which algebra II is a prerequisite; or integrated mathematics I, II, and III; however, effective with the class entering the ninth grade for the first time in the 2002-03 school year, this requirement shall become four credits in mathematics, which shall be algebra I, algebra II, geometry, and a higher level course for which algebra II is a prerequisite; or integrated mathematics I, II, III, and one course beyond integrated mathematics III;

iii. Three credits in science, which shall include biology, a physical science, and earth/environmental science;

iv. Three credits in social studies, which shall be Civics and Economics; U.S. history; and world history:

v. One credit in health and physical education;

vi. Two credits in the same second language or demonstration of proficiency in a language other than English as determined by the LEA;

vii. Four elective credits, except that effective with the class entering the ninth grade for the first time in the 2002-03 school year, this shall be reduced to three elective credits; and 

viii. Other credits designated by the LEA.

(D) Occupational, which shall include:

i. Four credits in English language arts, which shall be Occupational English II, III, IV; and I

ii. Three credits in mathematics, which shall be Occupational Mathematics II, III; and I

iii. Two credits in science, which shall be Life Skills Science II; and I

iv. Two credits in social studies, which shall be Government/U.S. History and Self-Advocacy/Problem Solving;

v. One credit in health and physical education;

vi. Six credits in occupational preparation education, which shall be Occupational Preparation I, II, III, IV, 240 hours of community-based training, and 360 hours of paid employment;

vii. Four vocational education elective credits;

viii. Computer proficiency as specified in the student's IEP;

ix. A career portfolio; and

x. Completion of the student's IEP objectives.

1) LEAs may count successful completion of course work in the ninth grade at a school system which does not award course units in the ninth grade toward the requirements of this Rule.

2) LEAs may count successful completion of course work in grades 9-12 at a summer school session toward the requirements of this Rule.

3) LEAs may count successful completion of course work in grades 9-12 at an off-campus institution toward the locally-designated electives requirements of this Rule.  23 NCAC 2C .0305 shall govern enrollment in community college institutions.

(c) Effective with the class of 2001, all students must demonstrate computer proficiency as a prerequisite for high school graduation.  The passing scores for this proficiency shall be 47 on the multiple-choice test and 49 on the performance test.  This assessment shall begin at the eighth grade.  A student with disabilities shall demonstrate proficiency by the use of a portfolio if this method is required by the student's IEP.

(d) Special needs students as defined by G.S. 115C-109, excluding gifted and pregnant, who do not meet the requirements for a high school diploma shall receive a graduation certificate and shall be allowed to participate in graduation exercises if they meet the following criteria:

1) Successful completion of 20 course units by general subject area (4 English, 3 math, 3 science, 3 social studies, 1 health and physical education, and 6 local electives) under paragraph (b). These students are not required to pass the specifically designated courses such as Algebra I, Biology or United States history,

2) Completion of all IEP requirements.

History Note: Authority G.S. 115C-12(9b); 115C-81(b)(4); N.C. Constitution, Article IX, Sec. 5; Eff. December 1, 1999;

Amended Eff. September 1, 2002; December 1, 2001; December 1, 2000.icy Defining “Testing Requirements and Opportunities

Policy Identification

Priority: High Student Performance

Category:Testing
Policy ID Number: HSP-A-000 

Policy Title: 16 NCAC 6D.0301 Policy governing testing requirements and opportunities 

Current Policy Date: 05/06/1999 

Other Historical Information: Previous board dates: 10/16/1977, 03/14/1996, 01/01/1998, 11/05/1998 

Statutory Reference: GS 115C-12(9)c 

Administrative Procedures Act (APA) Reference Number and Category: 16 NCAC 6D. 0301 .0301 TESTING REQUIREMENTS AND OPPORTUNITIES

(a) All public school students enrolled in the grades for which the SBE adopts a test, including every child with disabilities, shall participate in the testing program unless excluded from testing as provided by 16 NCC 6G .0305(g).

(b) All public students enrolled in the 10th, 11th and 12th grade shall have at least one opportunity each school year to take the competency tests.  LEAs shall administer the tests so that any student who does not pass the tests shall have an opportunity to receive remediation.  A student, who attains a passing score, as defined in 16 NCAC 6D .0103(a)(1), on a portion of the competency test does not need to retake the test. The LEA shall develop plans to provide remedial services to students who fail any of the competency tests, or who are identified as having a high risk of failing. The LEA shall design the plan to meet the needs of individual students.

History Note: Statutory Authority G.S. 115C-12(9)c.;

Eff. July 1, 1986;

Amended Eff. August 1, 1999; January 1, 1998; June 1, 1996.

Defining “ABCs Accountability for Alternative Schools”

Policy Identification
Priority:  High Student Performance

Category:  ABCs Accountability Model

Policy ID Number:  HSP-C-013

Policy Title:  Policy for incorporating alternative and special schools in the ABCs

Current Policy Date:   09/11/2003

Other Historical Information:  Previous board dates:  04/02/1998, 06/03/1999, 05/04/2000, 10/05/2000, 9/13/2001

Statutory Reference:   

Administrative Procedures Act (APA) Reference Number and Category:   

For the 1998-99 school year Alternative Schools, special schools, and special education schools will participate in the ABCs accountability following the same rules and procedures as 1997-98.
Starting with the 1999-2000 school year, Alternative Schools (those schools officially listed by NCDPI as Alternative Schools with LEA school code numbers) and "special schools" (any non-alternative schools with LEA school code numbers that have service relationships with others schools in the district) will participate in the ABCs accountability as follows:

Alternative Schools
The accountability model for Alternative Schools will be based on achievement and the degree of success that the school has in meeting certain objectives contained in its school improvement plan. The plan must contain elements listed below and the local superintendent and board of education must approve the plan.  The plan must be approved before November 15 of the current school year.

I. Two Components Based on State Testing.

A. High School Only:    

3. End of Course Test(s) Results; and 

4. Change in Competency passing rate (from the end of 8th grade to the end of 10th grade).

B. Combination of High School and Lower Grades:

i. End of Course Test(s) results and End of Grade Test(s) results; and

ii. Change in Competency passing rate (from the end of 8th grade to the end of 10th grade).

C. Grade 8 or Lower:

1.& 2. End of Grade Test(s) and End of Course Test(s) results (shall count twice).

II. The Performance Composite shall be reported when applicable.
    III.       Menu of Local Options
The local accountability options are numbered one through eight (1-8). An Alternative School will select three different local options, one of which must be number four (4) or number (5).

Menu of Local Options
1. Attendance  

Goal: The attendance rate was ____________ and will increase to____________

(Factors to consider when addressing this goal:

· Absences

· Unexcused absences

· Violation of LEA attendance policies)

2. Dropouts

Goal: The dropout rate was __________ and will decrease to____________

(Factors to consider when addressing this goal:

· Students who were counted as dropouts returning to school

· Students making successful transitions to traditional schools or other positive settings)

3. School Safety/Student Conduct

Goal: The percentage of students receiving discipline referral was________ and 

          will decrease to _____________.

(Factors to consider when addressing this goal:

· Reportable criminal offenses

· Students receiving long and/or short term suspensions

· Acceptable inspection reports)

4. Higher Expectations for Student Achievement

Goal:  The percentage of students making better grades and/or enrolled in higher 

           level course(s) was ___________ and will increase to __________.

(Factors to consider when addressing this goal:

· Students enrolled in higher level courses

· Students whose GPA for the year improved by at least one letter grade

· Students promoted at the end of the regular school year)

5. Student Progress and Proficiency
Goal: The percentage of students making measurable progress was ___________ 

          and will increase to___________.

(Factors to be considered when addressing this goal:

· Students moving up to the next EOG or EOC achievement level

· Students scoring at proficiency on EOGs and/or EOCs

· Students passing other required tests)

6. Parent Involvement

Goal:  The percentage of parents actively involved now is _________and will 

           increase to___________.

 (Factors to consider when addressing this goal:

· Parents participating in referral/placement decisions

· Parents participating during the exit/transition process

· Parents participating in student/school activities)

7. Community Involvement

Goal:   The number of community members involved in the school is _______and  

             will increase to ___________.

(Factors to consider when addressing this goal:

· Students completing community-based activities 

· Students actively engaged with mentors and/or tutors

· Volunteer contact hours)

8. Customer Satisfaction

Goal:   Percentage of students, parents and staff expressing satisfaction with the 

            school was ________and will increase to ________.

(Factors to consider when addressing this goal:

· Responses to an annual climate survey

· Parents and students expressing satisfaction

· Staff expressing satisfaction

IV.       Award and Recognition Criteria
a. 5/5 — Analogous to High Growth

b. 3/5 or 4/5 — Analogous to Expected Growth

c. 2/5 — Analogous to No Recognition

d. 1/5 or below — Analogous to Low Performing

V.
Additional Reporting
Alternative Schools also must report the following to their local boards of education.  
a. Number and percentage of students referred to the Alternative School by each sending school (calculated by month)

b. Demographic information of students referred to the Alternative School by each sending school (calculated by month)

c. Number and percentage of students who return to their home school (calculated by month)

d. Demographic information of students who return to their home school (calculated by month)

e. Any other information that the local board of education deems necessary and pertinent to assess the success of students placed at risk.
VI.
Special Schools
Career Centers, Vocational Schools, and Hospital Schools

These schools will receive incentive awards based on the feeder patterns for the schools. The feeder pattern allows special schools that do not have sufficient data to be included in the ABCs to receive incentive awards based on the performance of students in the schools they serve. The awards for special schools will be based on the percentages of sending schools that receive awards. For example, a special school that serves six schools would receive 1/6 of its eligible amount for every sending school that makes expected or high growth. Special schools will not receive an ABCs status or recognition and be eligible for identification as low-performing schools.

Special Education Schools (Schools exclusively serving students with disabilities who are following the North Carolina Standard Course of Study and take state tests or who follow extensions of the North Carolina Standard Course of Study and take only alternate assessments) 

These schools will receive incentive awards based on the feeder patterns for the schools and their performance composite will be based on state tests and alternate assessments. Special education schools will not receive an ABCs status or recognition or be eligible for identification as low-performing schools.
State Public School Fund

 [Section 8.25.  (c) G.S. 115C-105.25(b)(9) is amended by adding a new subdivision to read: “(9) Funds allocated in the Alternative Schools/At-Risk Student allotment shall be spent only for alternative learning programs, at-risk students, and school safety programs.”]

PROGRAM REPORT CODE: 

068  (Effective Date: 7/02)

PROGRAM TITLE:
Alternative Programs and Schools

Fund
Purpose
PRC
Object
AcctDescription


1
5120
068
121
CTE - Salary - Teacher
 

1
5120
068
162
CTE - Substitute Pay - Reg. Absence
 

1
5120
068
163
CTE - Substitute Pay - Staff Dev.
 

1
5120
068
211
CTE - Employer's Soc Sec - Regular
 

1
5120
068
221
CTE - Employer's Retirement - Regular
 

1
5120
068
231
CTE - Employer's Hospitalization Ins
 

1
5210
068
133
EC - Salary - Psychologists
 

1
5210
068
144
EC - Salary - Interpreter/Braillist/Translator
 

1
5210
068
145
EC - Salary - Therapist
 

1
5210
068
163
EC - Substitute Pay - Staff Dev.
 

1
5210
068
166
EC - Tchr. Asst. Pay - Staff Dev.
 

1
5210
068
196
EC - Staff Dev. Participant Pay
 

1
5210
068
197
EC - Staff Development Instructor
 

1
5210
068
211
EC - Employer's Soc Sec - Regular
 

1
5210
068
221
EC - Employer's Retirement - Regular
 

1
5210
068
231
EC - Employer's Hospitalization Ins
 

1
5210
068
312
EC - Workshop Exp/Allowable Travel
 

1
5220
068
163
CTE-EC - Substitute Pay - Staff Dev.
 

1
5220
068
166
CTE-EC - Tchr. Asst. Pay - Staff Dev.
 

1
5220
068
167
CTE-EC - Tchr. Asst. Pay - Reg. Absence
 

1
5220
068
196
CTE-EC - Staff Dev. Participant Pay
 

1
5220
068
197
CTE-EC - Staff Development Instructor
 

1
5220
068
211
CTE-EC - Employer's Soc Sec - Regular
 

1
5220
068
221
CTE-EC - Employer's Retirement - Regular
 

1
5220
068
231
CTE-EC - Employer's Hospitalization Ins
 

1
5220
068
312
CTE-EC - Workshop Exp/Allowable Travel
 

1
5240
068
132
Speech & Language - Salary - Instruct. Support II - Adv.
 

1
5240
068
163
Speech & Language - Substitute Pay - Staff Dev.
 

1
5240
068
166
Speech & Language - Tchr. Asst. Pay - Staff Dev.
 

1
5240
068
196
Speech & Language - Staff Dev. Participant Pay
 

1
5240
068
197
Speech & Language - Staff Development Instructor
 

1
5240
068
211
Speech & Language - Employer's Soc Sec - Regular
 

1
5240
068
221
Speech & Language - Employer's Retirement - Regular
 

1
5240
068
231
Speech & Language - Employer's Hospitalization Ins
 

1
5240
068
311
Speech & Language - Contracted Services
 

1
5240
068
312
Speech & Language - Workshop Exp/Allowable Travel
 

1
5240
068
327
Speech & Language - Rentals/Leases
 

1
5240
068
332
Speech & Language - Travel Reimbursement
 

1
5240
068
411
Speech & Language - Supplies and Materials
 

1
5240
068
413
Speech & Language - Other Textbooks 
 

1
5240
068
414
Speech & Language - Library Books
 

1
5240
068
418
Speech & Language - Computer Software and Supplies
 

1
5240
068
422
Speech & Language - Repair Parts, Materials & Labor
 

1
5240
068
461
Speech & Language - Furniture and Equipment - Inventoried
 

1
5240
068
462
Speech & Language - Computer Equipment - Inventoried
 

1
5240
068
471
Speech & Language - Sales and Use Tax Expense
 

1
5240
068
541
Speech & Language - Equipment Purchase - Capitalized
 

1
5240
068
542
Speech & Language - Computer Hardware Purchase - Capitalized
 

1
5250
068
132
Audiology - Salary - Instruct. Support II - Adv.
 

1
5250
068
163
Audiology - Substitute Pay - Staff Dev.
 

1
5250
068
166
Audiology - Tchr. Asst. Pay - Staff Dev.
 

1
5250
068
196
Audiology - Staff Dev. Participant Pay
 

1
5250
068
197
Audiology - Staff Development Instructor
 

1
5250
068
211
Audiology - Employer's Soc Sec - Regular
 

1
5250
068
221
Audiology - Employer's Retirement - Regular
 

1
5250
068
231
Audiology - Employer's Hospitalization Ins
 

1
5250
068
311
Audiology - Contracted Services
 

1
5250
068
312
Audiology - Workshop Exp/Allowable Travel
 

1
5250
068
327
Audiology - Rentals/Leases
 

1
5250
068
332
Audiology - Travel Reimbursement
 

1
5250
068
411
Audiology - Supplies and Materials
 

1
5250
068
413
Audiology - Other Textbooks 
 

1
5250
068
414
Audiology - Library Books
 

1
5250
068
418
Audiology - Computer Software and Supplies
 

1
5250
068
422
Audiology - Repair Parts, Materials & Labor
 

1
5250
068
461
Audiology - Furniture and Equipment - Inventoried
 

1
5250
068
462
Audiology - Computer Equipment - Inventoried
 

1
5250
068
471
Audiology - Sales and Use Tax Expense
 

1
5250
068
541
Audiology - Equipment Purchase - Capitalized
 

1
5260
068
133
AIG - Salary - Psychologists
 

1
5260
068
167
AIG - Tchr. Asst. Pay - Reg. Absence
 

1
5260
068
211
AIG - Employer's Soc Sec - Regular
 

1
5260
068
221
AIG - Employer's Retirement - Regular
 

1
5260
068
231
AIG - Employer's Hospitalization Ins
 

1
5270
068
163
LEP - Substitute Pay - Staff Dev.
 

1
5270
068
166
LEP - Tchr. Asst. Pay - Staff Dev.
 

1
5270
068
167
LEP - Tchr. Asst. Pay - Reg. Absence
 

1
5270
068
196
LEP - Staff Dev. Participant Pay
 

1
5270
068
197
LEP - Staff Development Instructor
 

1
5270
068
211
LEP - Employer's Soc Sec - Regular
 

1
5270
068
221
LEP - Employer's Retirement - Regular
 

1
5270
068
231
LEP - Employer's Hospitalization Ins
 

1
5270
068
312
LEP - Workshop Exp/Allowable Travel
 

1
5310
068
121
Alternative K-12 - Salary - Teacher
 

1
5310
068
122
Alternative K-12 - Salary - Interim Teacher – Non Cert
 

1
5310
068
124
Alternative K-12 - Salary - VIF
 

1
5310
068
128
Alternative K-12 - Salary - Re-employed Retired Teacher
 

1
5310
068
131
Alternative K-12 - Salary - Instruct. Support I - Reg.
 

1
5310
068
133
Alternative K-12 - Salary - Psychologists
 

1
5310
068
135
Alternative K-12 - Salary - Lead Teacher
 

1
5310
068
142
Alternative K-12 - Salary - TA - NCLB
 

1
5310
068
143
Alternative K-12 - Salary - Tutor
 

1
5310
068
146
Alternative K-12 - Salary - Specialist (School-Based)
 

1
5310
068
162
Alternative K-12 - Substitute Pay - Reg. Absence
 

1
5310
068
163
Alternative K-12 - Substitute Pay - Staff Dev.
 

1
5310
068
164
Alternative K-12 - Salary - Full Time Sub - Non-Cert
 

1
5310
068
166
Alternative K-12 - Tchr. Asst. Pay - Staff Dev.
 

1
5310
068
167
Alternative K-12 - Tchr. Asst. Pay - Reg. Absence
 

1
5310
068
191
Alternative K-12 - Curriculum Development Pay
 

1
5310
068
196
Alternative K-12 - Staff Dev. Participant Pay
 

1
5310
068
197
Alternative K-12 - Staff Development Instructor
 

1
5310
068
198
Alternative K-12 - Tutorial Pay
 

1
5310
068
199
Alternative K-12 - Overtime Pay
 

1
5310
068
211
Alternative K-12 - Employer's Soc Sec - Regular
 

1
5310
068
221
Alternative K-12 - Employer's Retirement - Regular
 

1
5310
068
228
Alternative K-12 - Employer's Ret - Re-employed Tchrs - Exempt
 

1
5310
068
231
Alternative K-12 - Employer's Hospitalization Ins
 

1
5310
068
311
Alternative K-12 - Contracted Services
 

1
5310
068
312
Alternative K-12 - Workshop Exp/Allowable Travel
 

1
5310
068
314
Alternative K-12 - Printing and Binding Fees
 

1
5310
068
315
Alternative K-12 - Reproduction Costs
 

1
5310
068
327
Alternative K-12 - Rentals/Leases
 

1
5310
068
332
Alternative K-12 - Travel Reimbursement
 

1
5310
068
333
Alternative K-12 - Field Trips
 

1
5310
068
341
Alternative K-12 - Telephone
 

1
5310
068
342
Alternative K-12 - Postage
 

1
5310
068
411
Alternative K-12 - Supplies and Materials
 

1
5310
068
413
Alternative K-12 - Other Textbooks 
 

1
5310
068
414
Alternative K-12 - Library Books
 

1
5310
068
418
Alternative K-12 - Computer Software and Supplies
 

1
5310
068
422
Alternative K-12 - Repair Parts, Materials & Labor
 

1
5310
068
461
Alternative K-12 - Furniture and Equipment - Inventoried
 

1
5310
068
462
Alternative K-12 - Computer Equipment - Inventoried
 

1
5310
068
471
Alternative K-12 - Sales and Use Tax Expense
 

1
5310
068
541
Alternative K-12 - Equipment Purchase - Capitalized
 

1
5310
068
542
Alternative K-12 - Computer Hardware Purchase - Capitalized
 

1
5320
068
131
Social Work & Attendance - Salary - Instruct. Support I - Reg.
 

1
5320
068
196
Social Work & Attendance - Staff Dev. Participant Pay
 

1
5320
068
197
Social Work & Attendance - Staff Development Instructor
 

1
5320
068
199
Social Work & Attendance - Overtime Pay
 

1
5320
068
211
Social Work & Attendance - Employer's Soc Sec - Regular
 

1
5320
068
221
Social Work & Attendance - Employer's Retirement - Regular
 

1
5320
068
231
Social Work & Attendance - Employer's Hospitalization Ins
 

1
5320
068
311
Social Work & Attendance - Contracted Services
 

1
5320
068
312
Social Work & Attendance - Workshop Exp/Allowable Travel
 

1
5320
068
327
Social Work & Attendance - Rentals/Leases
 

1
5320
068
332
Social Work & Attendance - Travel Reimbursement
 

1
5320
068
411
Social Work & Attendance - Supplies and Materials
 

1
5320
068
413
Social Work & Attendance - Other Textbooks 
 

1
5320
068
414
Social Work & Attendance - Library Books
 

1
5320
068
418
Social Work & Attendance - Computer Software and Supplies
 

1
5320
068
422
Social Work & Attendance - Repair Parts, Materials & Labor
 

1
5320
068
461
Social Work & Attendance - Furniture and Equipment - Inventoried 

1
5320
068
462
Social Work & Attendance - Computer Equipment - Inventoried
 

1
5320
068
471
Social Work & Attendance - Sales and Use Tax Expense
 

1
5320
068
541
Social Work & Attendance - Equipment Purchase - Capitalized
 

1
5320
068
542
Social Work & Attendance - Computer Hardware Purchase - Capitalized 

1
5330
068
121
Remedial & Suppl K-12 - Salary - Teacher
 

1
5330
068
122
Remedial & Suppl K-12 - Salary - Interim Teacher – Non Cert
 

1
5330
068
128
Remedial & Suppl K-12 - Salary - Re-employed Retired Teacher
 

1
5330
068
142
Remedial & Suppl K-12 - Salary - TA - NCLB
 

1
5330
068
162
Remedial & Suppl K-12 - Substitute Pay - Reg. Absence
 

1
5330
068
163
Remedial & Suppl K-12 - Substitute Pay - Staff Dev.
 

1
5330
068
164
Remedial & Suppl K-12 - Salary - Full Time Sub - Non-Cert
 

1
5330
068
166
Remedial & Suppl K-12 - Tchr. Asst. Pay - Staff Dev.
 

1
5330
068
167
Remedial & Suppl K-12 - Tchr. Asst. Pay - Reg. Absence
 

1
5330
068
191
Remedial & Suppl K-12 - Curriculum Development Pay
 

1
5330
068
196
Remedial & Suppl K-12 - Staff Dev. Participant Pay
 

1
5330
068
197
Remedial & Suppl K-12 - Staff Development Instructor
 

1
5330
068
198
Remedial & Suppl K-12 - Tutorial Pay
 

1
5330
068
199
Remedial & Suppl K-12 - Overtime Pay
 

1
5330
068
211
Remedial & Suppl K-12 - Employer's Soc Sec - Regular
 

1
5330
068
221
Remedial & Suppl K-12 - Employer's Retirement - Regular
 

1
5330
068
228
Remedial & Suppl K-12 - Employer's Ret - Re-employed Tchrs - Exempt 

1
5330
068
231
Remedial & Suppl K-12 - Employer's Hospitalization Ins
 

1
5330
068
311
Remedial & Suppl K-12 - Contracted Services
 

1
5330
068
312
Remedial & Suppl K-12 - Workshop Exp/Allowable Travel
 

1
5330
068
314
Remedial & Suppl K-12 - Printing and Binding Fees
 

1
5330
068
315
Remedial & Suppl K-12 - Reproduction Costs
 

1
5330
068
327
Remedial & Suppl K-12 - Rentals/Leases
 

1
5330
068
332
Remedial & Suppl K-12 - Travel Reimbursement
 

1
5330
068
342
Remedial & Suppl K-12 - Postage
 

1
5330
068
411
Remedial & Suppl K-12 - Supplies and Materials
 

1
5330
068
413
Remedial & Suppl K-12 - Other Textbooks 
 

1
5330
068
414
Remedial & Suppl K-12 - Library Books
 

1
5330
068
418
Remedial & Suppl K-12 - Computer Software and Supplies
 

1
5330
068
422
Remedial & Suppl K-12 - Repair Parts, Materials & Labor
 

1
5330
068
461
Remedial & Suppl K-12 - Furniture and Equipment - Inventoried
 

1
5330
068
462
Remedial & Suppl K-12 - Computer Equipment - Inventoried
 

1
5330
068
471
Remedial & Suppl K-12 - Sales and Use Tax Expense
 

1
5330
068
541
Remedial & Suppl K-12 - Equipment Purchase - Capitalized
 

1
5330
068
542
Remedial & Suppl K-12 - Computer Hardware Purchase - Capitalized 

1
5350
068
121
Extended Day/Year Instr - Salary - Teacher
 

1
5350
068
122
Extended Day/Year Instr - Salary - Interim Teacher – Non Cert
 

1
5350
068
128
Extended Day/Year Instr - Salary - Re-employed Retired Teacher
 

1
5350
068
142
Extended Day/Year Instr - Salary - TA - NCLB
 

1
5350
068
162
Extended Day/Year Instr - Substitute Pay - Reg. Absence
 

1
5350
068
163
Extended Day/Year Instr - Substitute Pay - Staff Dev.
 

1
5350
068
164
Extended Day/Year Instr - Salary - Full Time Sub - Non-Cert
 

1
5350
068
166
Extended Day/Year Instr - Tchr. Asst. Pay - Staff Dev.
 

1
5350
068
167
Extended Day/Year Instr - Tchr. Asst. Pay - Reg. Absence
 

1
5350
068
191
Extended Day/Year Instr - Curriculum Development Pay
 

1
5350
068
196
Extended Day/Year Instr - Staff Dev. Participant Pay
 

1
5350
068
197
Extended Day/Year Instr - Staff Development Instructor
 

1
5350
068
198
Extended Day/Year Instr - Tutorial Pay
 

1
5350
068
199
Extended Day/Year Instr - Overtime Pay
 

1
5350
068
211
Extended Day/Year Instr - Employer's Soc Sec - Regular
 

1
5350
068
221
Extended Day/Year Instr - Employer's Retirement - Regular
 

1
5350
068
228
Extended Day/Year Instr - Employer's Ret - Re-employed Tchrs - Exempt 

1
5350
068
231
Extended Day/Year Instr - Employer's Hospitalization Ins
 

1
5350
068
311
Extended Day/Year Instr - Contracted Services
 

1
5350
068
312
Extended Day/Year Instr - Workshop Exp/Allowable Travel
 

1
5350
068
327
Extended Day/Year Instr - Rentals/Leases
 

1
5350
068
332
Extended Day/Year Instr - Travel Reimbursement
 

1
5350
068
411
Extended Day/Year Instr - Supplies and Materials
 

1
5350
068
413
Extended Day/Year Instr - Other Textbooks 
 

1
5350
068
414
Extended Day/Year Instr - Library Books
 

1
5350
068
418
Extended Day/Year Instr - Computer Software and Supplies
 

1
5350
068
422
Extended Day/Year Instr - Repair Parts, Materials & Labor
 

1
5350
068
461
Extended Day/Year Instr - Furniture and Equipment - Inventoried
 

1
5350
068
462
Extended Day/Year Instr - Computer Equipment - Inventoried
 

1
5350
068
471
Extended Day/Year Instr - Sales and Use Tax Expense
 

1
5350
068
541
Extended Day/Year Instr - Equipment Purchase - Capitalized
 

1
5400
068
116
School Leadership - Salary - Assistant Principal (Non-teaching)
 

1
5400
068
117
School Leadership - Salary - Other Asst. Principal Assignment
 

1
5400
068
151
School Leadership - Salary - Office Support
 

1
5400
068
196
School Leadership - Staff Dev. Participant Pay
 

1
5400
068
197
School Leadership - Staff Development Instructor
 

1
5400
068
211
School Leadership - Employer's Soc Sec - Regular
 

1
5400
068
221
School Leadership - Employer's Retirement - Regular
 

1
5400
068
231
School Leadership - Employer's Hospitalization Ins
 

1
5400
068
312
School Leadership - Workshop Exp/Allowable Travel
 

1
5810
068
131
Educational Media - Salary - Instruct. Support I - Reg.
 

1
5810
068
162
Educational Media - Substitute Pay - Reg. Absence
 

1
5810
068
163
Educational Media - Substitute Pay - Staff Dev.
 

1
5810
068
166
Educational Media - Tchr. Asst. Pay - Staff Dev.
 

1
5810
068
196
Educational Media - Staff Dev. Participant Pay
 

1
5810
068
197
Educational Media - Staff Development Instructor
 

1
5810
068
211
Educational Media - Employer's Soc Sec - Regular
 

1
5810
068
221
Educational Media - Employer's Retirement - Regular
 

1
5810
068
231
Educational Media - Employer's Hospitalization Ins
 

1
5810
068
311
Educational Media - Contracted Services
 

1
5810
068
312
Educational Media - Workshop Exp/Allowable Travel
 

1
5820
068
151
Student Accounting - Salary - Office Support
 

1
5820
068
211
Student Accounting - Employer's Soc Sec - Regular
 

1
5820
068
221
Student Accounting - Employer's Retirement - Regular
 

1
5820
068
231
Student Accounting - Employer's Hospitalization Ins
 

1
5830
068
131
Guidance Services - Salary - Instruct. Support I - Reg.
 

1
5830
068
196
Guidance Services - Staff Dev. Participant Pay
 

1
5830
068
197
Guidance Services - Staff Development Instructor
 

1
5830
068
211
Guidance Services - Employer's Soc Sec - Regular
 

1
5830
068
221
Guidance Services - Employer's Retirement - Regular
 

1
5830
068
231
Guidance Services - Employer's Hospitalization Ins
 

1
5830
068
311
Guidance Services - Contracted Services
 

1
5830
068
312
Guidance Services - Workshop Exp/Allowable Travel
 

1
5830
068
332
Guidance Services - Travel Reimbursement
 

1
5840
068
131
Health Services - Salary - Instruct. Support I - Reg.
 

1
5840
068
145
Health Services - Salary - Therapist
 

1
5840
068
196
Health Services - Staff Dev. Participant Pay
 

1
5840
068
197
Health Services - Staff Development Instructor
 

1
5840
068
199
Health Services - Overtime Pay
 

1
5840
068
211
Health Services - Employer's Soc Sec - Regular
 

1
5840
068
221
Health Services - Employer's Retirement - Regular
 

1
5840
068
231
Health Services - Employer's Hospitalization Ins
 

1
5840
068
311
Health Services - Contracted Services
 

1
5840
068
312
Health Services - Workshop Exp/Allowable Travel
 

1
5840
068
332
Health Services - Travel Reimbursement
 

1
5850
068
149
Safety & Security - Salary - SRO
 

1
5850
068
196
Safety & Security - Staff Dev. Participant Pay
 

1
5850
068
197
Safety & Security - Staff Development Instructor
 

1
5850
068
211
Safety & Security - Employer's Soc Sec - Regular
 

1
5850
068
221
Safety & Security - Employer's Retirement - Regular
 

1
5850
068
229
Safety & Security - Other Retirement Cost ; 





Other Retirement Cost-Uniform Sch Resource Officers (Lee Co Only)

1
5850
068
231
Safety & Security - Employer's Hospitalization Ins
 

1
5850
068
311
Safety & Security - Contracted Services
 

1
5850
068
312
Safety & Security - Workshop Exp/Allowable Travel
 

1
5870
068
163
Staff Development - Unallocated - Substitute Pay - Staff Dev.
 

1
5870
068
166
Staff Development - Unallocated - Tchr. Asst. Pay - Staff Dev.
 

1
5870
068
196
Staff Development - Unallocated - Staff Dev. Participant Pay
 

1
5870
068
197
Staff Development - Unallocated - Staff Development Instructor
 

1
5870
068
211
Staff Development - Unallocated - Employer's Soc Sec - Regular
 

1
5870
068
221
Staff Development - Unallocated - Employer's Retirement - Regular 

1
5870
068
312
Staff Development - Unallocated - Workshop Exp/Allowable Travel 

1
5880
068
146
Parent Involvement - Salary - Specialist (School-Based)
Salary - 




Coordinator

1
5880
068
211
Parent Involvement - Employer's Soc Sec - Regular
 

1
5880
068
221
Parent Involvement - Employer's Retirement - Regular
 

1
5880
068
231
Parent Involvement - Employer's Hospitalization Ins
 

1
6300
068
131
Alternative Progs Support & Develop. - Salary - Instruct. Support I - Reg. 

1
6300
068
211
Alternative Progs Support & Develop. - Employer's Soc Sec – Regular
1
6300
068
221
Alternative Progs Support & Develop. - Employer's Retirement - Regular 

1
6300
068
231
Alternative Progs Support & Develop. - Employer's Hospitalization Ins 

1
6540
068
173
Custodial/Housekeeping - Salary - Custodian
 

1
6540
068
199
Custodial/Housekeeping - Overtime Pay
 

1
6540
068
211
Custodial/Housekeeping - Employer's Soc Sec - Regular
 

1
6540
068
221
Custodial/Housekeeping - Employer's Retirement - Regular
 

1
6540
068
231
Custodial/Housekeeping - Employer's Hospitalization Ins
 

1
6550
068
147
Transportation - Salary - Monitors
 

1
6550
068
165
Transportation - Substitute Pay - Non-Teaching
 

1
6550
068
171
Transportation - Salary - Driver
 

1
6550
068
172
Transportation - Salary - Driver Overtime
 

1
6550
068
199
Transportation - Overtime Pay
 

1
6550
068
211
Transportation - Employer's Soc Sec - Regular
 

1
6550
068
221
Transportation - Employer's Retirement - Regular
 

1
6550
068
231
Transportation - Employer's Hospitalization Ins
 

1
6550
068
331
Transportation - Pupil Transportation - Contract
 

1
6550
068
423
Transportation - Gas/Diesel Fuel
 

1
6710
068
152
Student Testing - Salary - Technician
 

1
6710
068
211
Student Testing - Employer's Soc Sec - Regular
 

1
6710
068
221
Student Testing - Employer's Retirement - Regular
 

1
6710
068
231
Student Testing - Employer's Hospitalization Ins
 

Program Report Code:
069

PROGRAM TITLE: 

At-Risk Student Services

Fund
Purpose
PRC
Object
AcctDescription
Custom_Description:

1
5210
069
121
EC - Salary - Teacher
 

1
5210
069
133
EC - Salary - Psychologists
 

1
5210
069
211
EC - Employer's Soc Sec - Regular
 

1
5210
069
221
EC - Employer's Retirement - Regular
 

1
5210
069
231
EC - Employer's Hospitalization Ins
 

1
5210
069
311
EC - Contracted Services
 

1
5210
069
312
EC - Workshop Exp/Allowable Travel
 

1
5210
069
332
EC - Travel Reimbursement
 

1
5210
069
344
EC - Mobile Communication
 

1
5210
069
411
EC - Supplies and Materials
 

1
5240
069
132
Speech & Language - Salary - Instruct. Support II - Adv.
 

1
5240
069
163
Speech & Language - Substitute Pay - Staff Dev.
 

1
5240
069
166
Speech & Language - Tchr. Asst. Pay - Staff Dev.
 

1
5240
069
196
Speech & Language - Staff Dev. Participant Pay
 

1
5240
069
197
Speech & Language - Staff Development Instructor
 

1
5240
069
211
Speech & Language - Employer's Soc Sec - Regular
 

1
5240
069
221
Speech & Language - Employer's Retirement - Regular
 

1
5240
069
231
Speech & Language - Employer's Hospitalization Ins
 

1
5240
069
311
Speech & Language - Contracted Services
 

1
5240
069
312
Speech & Language - Workshop Exp/Allowable Travel
 

1
5250
069
132
Audiology - Salary - Instruct. Support II - Adv.
 

1
5250
069
163
Audiology - Substitute Pay - Staff Dev.
 

1
5250
069
166
Audiology - Tchr. Asst. Pay - Staff Dev.
 

1
5250
069
196
Audiology - Staff Dev. Participant Pay
 

1
5250
069
197
Audiology - Staff Development Instructor
 

1
5250
069
211
Audiology - Employer's Soc Sec - Regular
 

1
5250
069
221
Audiology - Employer's Retirement - Regular
 

1
5250
069
231
Audiology - Employer's Hospitalization Ins
 

1
5250
069
311
Audiology - Contracted Services
 

1
5250
069
312
Audiology - Workshop Exp/Allowable Travel
 

1
5250
069
461
Audiology - Furniture and Equipment - Inventoried
 

1
5270
069
121
LEP - Salary - Teacher
 

1
5270
069
131
LEP - Salary - Instruct. Support I - Reg.
 

1
5270
069
143
LEP - Salary - Tutor
 

1
5270
069
162
LEP - Substitute Pay - Reg. Absence
 

1
5270
069
211
LEP - Employer's Soc Sec - Regular
 

1
5270
069
221
LEP - Employer's Retirement - Regular
 

1
5270
069
231
LEP - Employer's Hospitalization Ins
 

1
5270
069
311
LEP - Contracted Services
 

1
5270
069
332
LEP - Travel Reimbursement -Travel Reimbursement (Itinerant Teacher)

1
5270
069
411
LEP - Supplies and Materials
 

1
5270
069
418
LEP - Computer Software and Supplies
 

1
5310
069
121
Alternative K-12 - Salary - Teacher
 

1
5310
069
122
Alternative K-12 - Salary - Interim Teacher – Non Cert
 

1
5310
069
128
Alternative K-12 - Salary - Re-employed Retired Teacher
 

1
5310
069
131
Alternative K-12 - Salary - Instruct. Support I - Reg.Salary - Dropout 




Prevention Coordinator

1
5310
069
142
Alternative K-12 - Salary - TA - NCLB
 

1
5310
069
143
Alternative K-12 - Salary - Tutor
 

1
5310
069
146
Alternative K-12 - Salary - Specialist (School-Based)
 

1
5310
069
151
Alternative K-12 - Salary - Office Support
 

1
5310
069
162
Alternative K-12 - Substitute Pay - Reg. Absence
 

1
5310
069
163
Alternative K-12 - Substitute Pay - Staff Dev.
 

1
5310
069
164
Alternative K-12 - Salary - Full Time Sub - Non-Cert
 

1
5310
069
166
Alternative K-12 - Tchr. Asst. Pay - Staff Dev.
 

1
5310
069
167
Alternative K-12 - Tchr. Asst. Pay - Reg. Absence
 

1
5310
069
191
Alternative K-12 - Curriculum Development Pay
 

1
5310
069
196
Alternative K-12 - Staff Dev. Participant Pay
 

1
5310
069
197
Alternative K-12 - Staff Development Instructor
 

1
5310
069
198
Alternative K-12 - Tutorial Pay
 

1
5310
069
199
Alternative K-12 - Overtime Pay
 

1
5310
069
211
Alternative K-12 - Employer's Soc Sec - Regular
 

1
5310
069
221
Alternative K-12 - Employer's Retirement - Regular
 

1
5310
069
228
Alternative K-12 - Employer's Ret - Re-employed Tchrs - Exempt
 

1
5310
069
231
Alternative K-12 - Employer's Hospitalization Ins
 

1
5310
069
311
Alternative K-12 - Contracted Services
 

1
5310
069
312
Alternative K-12 - Workshop Exp/Allowable Travel
 

1
5310
069
314
Alternative K-12 - Printing and Binding Fees
 

1
5310
069
315
Alternative K-12 - Reproduction Costs
 

1
5310
069
327
Alternative K-12 - Rentals/Leases
 

1
5310
069
332
Alternative K-12 - Travel Reimbursement
 

1
5310
069
333
Alternative K-12 - Field Trips
 

1
5310
069
341
Alternative K-12 - Telephone
 

1
5310
069
342
Alternative K-12 - Postage
 

1
5310
069
411
Alternative K-12 - Supplies and Materials
 

1
5310
069
413
Alternative K-12 - Other Textbooks 
 

1
5310
069
414
Alternative K-12 - Library Books
 

1
5310
069
418
Alternative K-12 - Computer Software and Supplies
 

1
5310
069
461
Alternative K-12 - Furniture and Equipment - Inventoried
 

1
5310
069
462
Alternative K-12 - Computer Equipment - Inventoried
 

1
5310
069
471
Alternative K-12 - Sales and Use Tax Expense
 

1
5310
069
541
Alternative K-12 - Equipment Purchase - Capitalized
 

1
5310
069
542
Alternative K-12 - Computer Hardware Purchase - Capitalized
 

1
5320
069
122
Social Work & Attendance - Salary - Interim Teacher – Non Cert
 

1
5320
069
131
Social Work & Attendance - Salary - Instruct. Support I - Reg.
 

1
5320
069
141
Social Work & Attendance - Salary - TA - Other
 

1
5320
069
146
Social Work & Attendance - Salary - Specialist (School-Based)
 

1
5320
069
147
Social Work & Attendance - Salary - Monitors
 

1
5320
069
163
Social Work & Attendance - Substitute Pay - Staff Dev.
 

1
5320
069
166
Social Work & Attendance - Tchr. Asst. Pay - Staff Dev.
 

1
5320
069
196
Social Work & Attendance - Staff Dev. Participant Pay
 

1
5320
069
197
Social Work & Attendance - Staff Development Instructor
 

1
5320
069
199
Social Work & Attendance - Overtime Pay
 

1
5320
069
211
Social Work & Attendance - Employer's Soc Sec - Regular
 

1
5320
069
221
Social Work & Attendance - Employer's Retirement - Regular
 

1
5320
069
231
Social Work & Attendance - Employer's Hospitalization Ins
 

1
5320
069
311
Social Work & Attendance - Contracted Services
 

1
5320
069
312
Social Work & Attendance - Workshop Exp/Allowable Travel
 

1
5320
069
314
Social Work & Attendance - Printing and Binding Fees
 

1
5320
069
327
Social Work & Attendance - Rentals/Leases
 

1
5320
069
332
Social Work & Attendance - Travel Reimbursement
 

1
5320
069
341
Social Work & Attendance - Telephone
 

1
5320
069
344
Social Work & Attendance - Mobile Communication
 

1
5320
069
411
Social Work & Attendance - Supplies and Materials
 

1
5320
069
413
Social Work & Attendance - Other Textbooks 
 

1
5320
069
414
Social Work & Attendance - Library Books
 

1
5320
069
418
Social Work & Attendance - Computer Software and Supplies
 

1
5320
069
461
Social Work & Attendance - Furniture and Equipment - Inventoried 

1
5320
069
462
Social Work & Attendance - Computer Equipment - Inventoried
 

1
5320
069
471
Social Work & Attendance - Sales and Use Tax Expense
 

1
5320
069
541
Social Work & Attendance - Equipment Purchase - Capitalized
 

1
5320
069
542
Social Work & Attendance - Computer Hardware Purchase - Capitalized 

1
5330
069
121
Remedial & Suppl K-12 - Salary - Teacher
 

1
5330
069
122
Remedial & Suppl K-12 - Salary - Interim Teacher – Non Cert
 

1
5330
069
128
Remedial & Suppl K-12 - Salary - Re-employed Retired Teacher
 

1
5330
069
135
Remedial & Suppl K-12 - Salary - Lead Teacher
 

1
5330
069
142
Remedial & Suppl K-12 - Salary - TA - NCLB
 

1
5330
069
143
Remedial & Suppl K-12 - Salary - Tutor
 

1
5330
069
162
Remedial & Suppl K-12 - Substitute Pay - Reg. Absence
 

1
5330
069
163
Remedial & Suppl K-12 - Substitute Pay - Staff Dev.
 

1
5330
069
164
Remedial & Suppl K-12 - Salary - Full Time Sub - Non-Cert
 

1
5330
069
166
Remedial & Suppl K-12 - Tchr. Asst. Pay - Staff Dev.
 

1
5330
069
167
Remedial & Suppl K-12 - Tchr. Asst. Pay - Reg. Absence
 

1
5330
069
191
Remedial & Suppl K-12 - Curriculum Development Pay
 

1
5330
069
196
Remedial & Suppl K-12 - Staff Dev. Participant Pay
 

1
5330
069
197
Remedial & Suppl K-12 - Staff Development Instructor
 

1
5330
069
198
Remedial & Suppl K-12 - Tutorial Pay
 

1
5330
069
199
Remedial & Suppl K-12 - Overtime Pay
 

1
5330
069
211
Remedial & Suppl K-12 - Employer's Soc Sec - Regular
 

1
5330
069
221
Remedial & Suppl K-12 - Employer's Retirement - Regular
 

1
5330
069
228
Remedial & Suppl K-12 - Employer's Ret - Re-employed Tchrs - Exempt 

1
5330
069
231
Remedial & Suppl K-12 - Employer's Hospitalization Ins
 

1
5330
069
311
Remedial & Suppl K-12 - Contracted Services
 

1
5330
069
312
Remedial & Suppl K-12 - Workshop Exp/Allowable Travel
 

1
5330
069
314
Remedial & Suppl K-12 - Printing and Binding Fees
 

1
5330
069
315
Remedial & Suppl K-12 - Reproduction Costs
 

1
5330
069
327
Remedial & Suppl K-12 - Rentals/Leases
 

1
5330
069
332
Remedial & Suppl K-12 - Travel Reimbursement
 

1
5330
069
341
Remedial & Suppl K-12 - Telephone
 

1
5330
069
342
Remedial & Suppl K-12 - Postage
 

1
5330
069
344
Remedial & Suppl K-12 - Mobile Communication
 

1
5330
069
411
Remedial & Suppl K-12 - Supplies and Materials
 

1
5330
069
413
Remedial & Suppl K-12 - Other Textbooks 
 

1
5330
069
414
Remedial & Suppl K-12 - Library Books
 

1
5330
069
418
Remedial & Suppl K-12 - Computer Software and Supplies
 

1
5330
069
461
Remedial & Suppl K-12 - Furniture and Equipment - Inventoried
 

1
5330
069
462
Remedial & Suppl K-12 - Computer Equipment - Inventoried
 

1
5330
069
471
Remedial & Suppl K-12 - Sales and Use Tax Expense
 

1
5330
069
541
Remedial & Suppl K-12 - Equipment Purchase - Capitalized
 

1
5330
069
542
Remedial & Suppl K-12 - Computer Hardware Purchase - Capitalized 

1
5350
069
121
Extended Day/Year Instr - Salary - Teacher
 

1
5350
069
122
Extended Day/Year Instr - Salary - Interim Teacher – Non Cert
 

1
5350
069
126
Extended Day/Year Instr - Salary - Extended Contracts
 

1
5350
069
128
Extended Day/Year Instr - Salary - Re-employed Retired Teacher
 

1
5350
069
135
Extended Day/Year Instr - Salary - Lead Teacher
 

1
5350
069
142
Extended Day/Year Instr - Salary - TA - NCLB
 

1
5350
069
151
Extended Day/Year Instr - Salary - Office Support
 

1
5350
069
162
Extended Day/Year Instr - Substitute Pay - Reg. Absence
 

1
5350
069
163
Extended Day/Year Instr - Substitute Pay - Staff Dev.
 

1
5350
069
164
Extended Day/Year Instr - Salary - Full Time Sub - Non-Cert
 

1
5350
069
166
Extended Day/Year Instr - Tchr. Asst. Pay - Staff Dev.
 

1
5350
069
167
Extended Day/Year Instr - Tchr. Asst. Pay - Reg. Absence
 

1
5350
069
191
Extended Day/Year Instr - Curriculum Development Pay
 

1
5350
069
196
Extended Day/Year Instr - Staff Dev. Participant Pay
 

1
5350
069
197
Extended Day/Year Instr - Staff Development Instructor
 

1
5350
069
198
Extended Day/Year Instr - Tutorial Pay
 

1
5350
069
199
Extended Day/Year Instr - Overtime Pay
 

1
5350
069
211
Extended Day/Year Instr - Employer's Soc Sec - Regular
 

1
5350
069
221
Extended Day/Year Instr - Employer's Retirement - Regular
 

1
5350
069
228
Extended Day/Year Instr - Employer's Ret - Re-employed Tchrs - Exempt 

1
5350
069
231
Extended Day/Year Instr - Employer's Hospitalization Ins
 

1
5350
069
311
Extended Day/Year Instr - Contracted Services
 

1
5350
069
312
Extended Day/Year Instr - Workshop Exp/Allowable Travel
 

1
5350
069
327
Extended Day/Year Instr - Rentals/Leases
 

1
5350
069
332
Extended Day/Year Instr - Travel Reimbursement
 

1
5350
069
411
Extended Day/Year Instr - Supplies and Materials
 

1
5350
069
413
Extended Day/Year Instr - Other Textbooks 
 

1
5350
069
414
Extended Day/Year Instr - Library Books
 

1
5350
069
418
Extended Day/Year Instr - Computer Software and Supplies
 

1
5350
069
451
Extended Day/Year Instr - Food Purchase





Food Purchase (Snacks Only)

1
5350
069
459
Extended Day/Year Instr - Other Food Purchases





Other Food Purchases (Snacks Only)

1
5350
069
461
Extended Day/Year Instr - Furniture and Equipment - Inventoried
 

1
5350
069
462
Extended Day/Year Instr - Computer Equipment - Inventoried
 

1
5350
069
471
Extended Day/Year Instr - Sales and Use Tax Expense
 

1
5350
069
541
Extended Day/Year Instr - Equipment Purchase - Capitalized
 

1
5350
069
542
Extended Day/Year Instr - Computer Hardware Purchase - Capitalized 

1
5400
069
116
School Leadership - Salary - Assistant Principal (Non-teaching)
 

1
5400
069
117
School Leadership - Salary - Other Asst. Principal Assignment
 

1
5400
069
151
School Leadership - Salary - Office Support
 

1
5400
069
196
School Leadership - Staff Dev. Participant Pay
 

1
5400
069
197
School Leadership - Staff Development Instructor
 

1
5400
069
199
School Leadership - Overtime Pay
 

1
5400
069
211
School Leadership - Employer's Soc Sec - Regular
 

1
5400
069
221
School Leadership - Employer's Retirement - Regular
 

1
5400
069
231
School Leadership - Employer's Hospitalization Ins
 

1
5400
069
312
School Leadership - Workshop Exp/Allowable Travel
 

1
5810
069
131
Educational Media - Salary - Instruct. Support I - Reg.
 

1
5810
069
162
Educational Media - Substitute Pay - Reg. Absence
 

1
5810
069
163
Educational Media - Substitute Pay - Staff Dev.
 

1
5810
069
166
Educational Media - Tchr. Asst. Pay - Staff Dev.
 

1
5810
069
196
Educational Media - Staff Dev. Participant Pay
 

1
5810
069
197
Educational Media - Staff Development Instructor
 

1
5810
069
211
Educational Media - Employer's Soc Sec - Regular
 

1
5810
069
221
Educational Media - Employer's Retirement - Regular
 

1
5810
069
231
Educational Media - Employer's Hospitalization Ins
 

1
5810
069
311
Educational Media - Contracted Services
 

1
5810
069
312
Educational Media - Workshop Exp/Allowable Travel
 

1
5820
069
151
Student Accounting - Salary - Office Support
 

1
5820
069
211
Student Accounting - Employer's Soc Sec - Regular
 

1
5820
069
221
Student Accounting - Employer's Retirement - Regular
 

1
5820
069
231
Student Accounting - Employer's Hospitalization Ins
 

1
5830
069
131
Guidance Services - Salary - Instruct. Support I - Reg.
 

1
5830
069
146
Guidance Services - Salary - Specialist (School-Based)
 

1
5830
069
151
Guidance Services - Salary - Office Support
 

1
5830
069
196
Guidance Services - Staff Dev. Participant Pay
 

1
5830
069
197
Guidance Services - Staff Development Instructor
 

1
5830
069
211
Guidance Services - Employer's Soc Sec - Regular
 

1
5830
069
221
Guidance Services - Employer's Retirement - Regular
 

1
5830
069
231
Guidance Services - Employer's Hospitalization Ins
 

1
5830
069
311
Guidance Services - Contracted Services
 

1
5830
069
312
Guidance Services - Workshop Exp/Allowable Travel
 

1
5830
069
314
Guidance Services - Printing and Binding Fees
 

1
5830
069
332
Guidance Services - Travel Reimbursement
 

1
5830
069
342
Guidance Services - Postage
 

1
5830
069
411
Guidance Services - Supplies and Materials
 

1
5840
069
131
Health Services - Salary - Instruct. Support I - Reg.
 

1
5840
069
141
Health Services - Salary - TA - Other
 

1
5840
069
145
Health Services - Salary - Therapist
 

1
5840
069
146
Health Services - Salary - Specialist (School-Based)
 

1
5840
069
196
Health Services - Staff Dev. Participant Pay
 

1
5840
069
197
Health Services - Staff Development Instructor
 

1
5840
069
199
Health Services - Overtime Pay
 

1
5840
069
211
Health Services - Employer's Soc Sec - Regular
 

1
5840
069
221
Health Services - Employer's Retirement - Regular
 

1
5840
069
231
Health Services - Employer's Hospitalization Ins
 

1
5840
069
311
Health Services - Contracted Services
 

1
5840
069
312
Health Services - Workshop Exp/Allowable Travel
 

1
5840
069
332
Health Services - Travel Reimbursement
 

1
5840
069
411
Health Services - Supplies and Materials
 

1
5850
069
113
Safety & Security - Salary - Director and/or Supervisor
 

1
5850
069
147
Safety & Security - Salary - Monitors
 

1
5850
069
149
Safety & Security - Salary - SRO
 

1
5850
069
196
Safety & Security - Staff Dev. Participant Pay
 

1
5850
069
197
Safety & Security - Staff Development Instructor
 

1
5850
069
199
Safety & Security - Overtime Pay
 

1
5850
069
211
Safety & Security - Employer's Soc Sec - Regular
 

1
5850
069
221
Safety & Security - Employer's Retirement - Regular
 

1
5850
069
229
Safety & Security - Other Retirement Cost





Other Retirement Cost-Uniform Sch Resource Officers (Lee Co Only)

1
5850
069
231
Safety & Security - Employer's Hospitalization Ins
 

1
5850
069
311
Safety & Security - Contracted Services
 

1
5850
069
312
Safety & Security - Workshop Exp/Allowable Travel
 

1
5850
069
332
Safety & Security - Travel Reimbursement
 

1
5850
069
341
Safety & Security - Telephone
 

1
5850
069
344
Safety & Security - Mobile Communication
 

1
5850
069
361
Safety & Security - Membership Dues and Fees
 

1
5850
069
411
Safety & Security - Supplies and Materials
 

1
5850
069
423
Safety & Security - Gas/Diesel Fuel
 

1
5850
069
461
Safety & Security - Furniture and Equipment - Inventoried
 

1
5870
069
163
Staff Development - Unallocated - Substitute Pay - Staff Dev.
 

1
5870
069
166
Staff Development - Unallocated - Tchr. Asst. Pay - Staff Dev.
 

1
5870
069
196
Staff Development - Unallocated - Staff Dev. Participant Pay
 

1
5870
069
197
Staff Development - Unallocated - Staff Development Instructor
 

1
5870
069
211
Staff Development - Unallocated - Employer's Soc Sec - Regular
 

1
5870
069
221
Staff Development - Unallocated - Employer's Retirement - Regular 

1
5870
069
312
Staff Development - Unallocated - Workshop Exp/Allowable Travel 

1
5880
069
146
Parent Involvement - Salary - Specialist (School-Based)
 

1
5880
069
148
Parent Involvement - Salary - Non-Certified Instructor
 

1
5880
069
211
Parent Involvement - Employer's Soc Sec - Regular
 

1
5880
069
221
Parent Involvement - Employer's Retirement - Regular
 

1
5880
069
231
Parent Involvement - Employer's Hospitalization Ins
 

1
5880
069
311
Parent Involvement - Contracted Services
 

1
5880
069
312
Parent Involvement - Workshop Exp/Allowable Travel
 

1
5880
069
314
Parent Involvement - Printing and Binding Fees
 

1
5880
069
332
Parent Involvement - Travel Reimbursement
 

1
5880
069
344
Parent Involvement - Mobile Communication
 

1
5880
069
411
Parent Involvement - Supplies and Materials
 

1
6200
069
151
Spec Pop Support & Develop. - Salary - Office Support
 

1
6200
069
211
Spec Pop Support & Develop. - Employer's Soc Sec - Regular
 

1
6200
069
221
Spec Pop Support & Develop. - Employer's Retirement - Regular
 

1
6200
069
231
Spec Pop Support & Develop. - Employer's Hospitalization Ins
 

1
6200
069
341
Spec Pop Support & Develop. - Telephone
 

1
6300
069
113
Alternative Progs Support & Develop. - Salary - Director and/or 





Supervisor
 

1
6300
069
144
Alternative Progs Support & Develop. - Salary - 






Interpreter/Braillist/Translator
 

1
6300
069
151
Alternative Progs Support & Develop. - Salary - Office Support
 

1
6300
069
199
Alternative Progs Support & Develop. - Overtime Pay
 

1
6300
069
211
Alternative Progs Support & Develop. - Employer's Soc Sec - Regular 

1
6300
069
221
Alternative Progs Support & Develop. - Employer's Retirement - Regular 

1
6300
069
231
Alternative Progs Support & Develop. - Employer's Hospitalization Ins 

1
6300
069
311
Alternative Progs Support & Develop. - Contracted Services
 

1
6300
069
312
Alternative Progs Support & Develop. - Workshop Exp/Allowable Travel 

1
6300
069
314
Alternative Progs Support & Develop. - Printing and Binding Fees
 

1
6300
069
326
Alternative Progs Support & Develop. - Contracted Repairs - Equipment 

1
6300
069
327
Alternative Progs Support & Develop. - Rentals/Leases
 

1
6300
069
332
Alternative Progs Support & Develop. - Travel Reimbursement
 

1
6300
069
341
Alternative Progs Support & Develop. - Telephone
 

1
6300
069
344
Alternative Progs Support & Develop. - Mobile Communication
 

1
6300
069
411
Alternative Progs Support & Develop. - Supplies and Materials
 

1
6530
069
321
Public Utility & Energy - Public Utilities - Electric Svc
 

1
6540
069
173
Custodial/Housekeeping - Salary - Custodian
 

1
6540
069
199
Custodial/Housekeeping - Overtime Pay
 

1
6540
069
211
Custodial/Housekeeping - Employer's Soc Sec - Regular
 

1
6540
069
221
Custodial/Housekeeping - Employer's Retirement - Regular
 

1
6540
069
231
Custodial/Housekeeping - Employer's Hospitalization Ins
 

1
6550
069
147
Transportation - Salary - Monitors
 

1
6550
069
165
Transportation - Substitute Pay - Non-Teaching
 

1
6550
069
171
Transportation - Salary - Driver
 

1
6550
069
172
Transportation - Salary - Driver Overtime
 

1
6550
069
199
Transportation - Overtime Pay
 

1
6550
069
211
Transportation - Employer's Soc Sec - Regular
 

1
6550
069
221
Transportation - Employer's Retirement - Regular
 

1
6550
069
231
Transportation - Employer's Hospitalization Ins
 

1
6550
069
331
Transportation - Pupil Transportation - Contract
 

1
6550
069
422
Transportation - Repair Parts, Materials & Labor
 

1
6550
069
423
Transportation - Gas/Diesel Fuel
 

1
6550
069
424
Transportation - Oil
 

1
6550
069
425
Transportation - Tires and Tubes
 

1
6710
069
152
Student Testing - Salary - Technician
 

1
6710
069
199
Student Testing - Overtime Pay
 

1
6710
069
211
Student Testing - Employer's Soc Sec - Regular
 

1
6710
069
221
Student Testing - Employer's Retirement - Regular
 

1
6710
069
231
Student Testing - Employer's Hospitalization Ins
 

1
6850
069
311
Safety & Security - Contracted Services
 

1
6850
069
344
Safety & Security - Mobile Communication
 

1
7200
069
174
Nutrition Services - Salary - Cafeteria Workers
 

1
7200
069
199
Nutrition Services - Overtime Pay
 

1
7200
069
211
Nutrition Services - Employer's Soc Sec - Regular
 

1
7200
069
221
Nutrition Services - Employer's Retirement - Regular
 

1
7200
069
231
Nutrition Services - Employer's Hospitalization Ins
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The heart of alternative education is the teacher (Morley, 1985-86; Pariser, 1990: Gregory and Smith).  The teacher creates a place in which students can learn.  Students involved in alternative education schools and program indicate that the most important characteristic of teachers is that they care for students.  The most powerful influence on students to stay in school is friendly attention.  As well, a primary characteristic of successful alternative programs is a supportive atmosphere – caring and being concerned about the individual (Pariser, 1990).
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