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Administrator Guide
Modern Language programs involve the study of languages that are a first language for a population somewhere in the 
world. These programs are the most common and are often what comes to mind when world language or foreign language 
classes are mentioned. In North Carolina, the following languages are studied as modern languages: American Sign Language 
(ASL), Arabic, Cherokee, French, German, Greek, Hebrew, Hindi, Italian, Japanese, Mandarin Chinese, Russian, and Spanish. 
Additional modern languages could be added to this list at any time and would use the same standards.

WORLD LANGUAGE ESSENTIAL STANDARDS
The North Carolina World Language Essential Standards (WLES) were adopted in 2010 by the NC State 
Board of Education (SBE) as the new state standards for languages within the North Carolina Standard 
Course of Study. The WLES are based on the American Council on the Teaching of Foreign Languages 
(ACTFL) National Standards and proficiency scale. The National Standards are commonly known as 
the “5 C’s” of Communication, Connections, Communities, Culture, and Comparisons.

In the WLES, these 5 C’s are woven together into strands 
and standards. The 4 standards of the WLES are:
	 1)	Interpersonal Communication,
	 2)	Interpretive Communication,
	 3)	Presentational Communication, and
	 4)	Culture.

The 3 strands are found in each proficiency 
level and standard of the WLES:
	 •	 Connections to Language and Literacy, 
	 •	 Connections to other Disciplines, and 
	 •	 Communities.

In the ACTFL Proficiency Guidelines, each 
proficiency level has a description of what 
students can do with language at each level and with each 
communication skill. Skills progress at different levels, due to 
a number of factors, like: student motivation, continuity and quality of instruction, informal exposure 
to the language through travel or study abroad, accessing online resources for individual practice, etc.

In order to account for these variations, as well as to embed multiple entry points, the WLES are 
organized by proficiency level, rather than grade level. For each program, exit proficiency outcomes 
have been determined based on research and feedback from the field that show what students 
should know and be able to do when they hear, speak, read, or write the language.

RESEARCH & TESTING RESULTS
The study of another language is correlated with: 
	 •  �higher scores on standardized tests like the SAT,
	 •  ��greater cognitive development in the areas of 

mental flexibility, creativity, divergent thinking 
and higher-order thinking skills, and

	 •  ��a broader English vocabulary and a better 
understanding of one’s own language 
and culture. 

On the Advanced Placement (AP) World Language 
exams, over 70% of North Carolina test takers earned 
a score of 3, 4, or 5.  The International Baccalaureate 
(IB) Organization offers assessments in many Modern 
Languages, and that data is available at each school 
or through the district IB coordinator. 

Data from 2013 College-Bound Seniors NC State Profile Report: 
http://media.collegeboard.com/digitalServices/pdf/research/2013/NC_13_03_03_01.pdf

ACTFL PROFICIENCY SCALE

NL – Novice Low

NM – Novice Mid

NH – Novice High

IL – Intermediate Low

IM – Intermediate Mid

IH – Intermediate High

AL – Advanced Low

AM – Advanced Mid

AH – Advanced High

S – Superior

D – Distinguished

The WLES are based on the ACTFL 
proficiency scale above, which 
is used nationally. Proficiency 
levels are correlated to course exit 
expectations. Teachers work to grow 
students within a proficiency level 
and help them attain the next level 
through performance tasks.

Co
nn

ec
ti

on
s 

to
 

ot
he

r D
is

ci
pl

in
es

Interpersonal 
Communication

Presentational 
Communication

   
   

  				





   
   

   
  C

on
ne

cti
on

s 
to

 
 					







   
   

   
   

La
ng

. &
 L

ite
ra

cy

   
   

   
   

   
   

   
   

   
    

Co
m

m
un

iti
es

Interpretive 
Communication

Culture

Impact of 3 or more levels of World 
Language courses on SAT Scores

NC Mean 3 Years 4 Years > 4 Years

Critical Reading 495 521 550 555

Math 506 529 555 567

Writing 478 506 539 547
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MODERN LANGUAGE PROGRAMS

IN THE MODERN LANGUAGE CLASSROOM . . .
In a modern language classroom, such as Spanish, French, or 
Chinese, one should expect to see the WLES in action. Teachers plan 
with Clarifying Objectives aligned to the appropriate proficiency level 
in mind. Students engage in formative and summative performance 
assessments that show the functional language skills they are 
acquiring in the world language classroom.

ACTFL states that teachers and students should speak in the target 
language at least 90% of the time at all levels of instruction, with 
teachers using visuals, gestures, and manipulatives to indicate 
meaning. Students participate in activities that require them to 
use language for meaningful purposes. They are required to use 
vocabulary and structures they have memorized in meaningful ways 
in order to communicate with others by writing or speaking. As in 
any content area, students use technology tools to enhance learning 
and for performance assessments.

Teachers plan activities and assessments that address the three 
modes of communication. In interpersonal communication, students 
interact with others in conversations. Interpretive communication 
involves reading or listening to content for understanding and 
information. To address the presentational communication standard, 
students create with language and have an opportunity to revise 
their oral or written work. Cultural aspects and technology are 
integrated into the curriculum naturally throughout all instruction.

APPROPRIATE EXPECTATIONS
It is important that all stakeholders have appropriate expectations 
for what students should be able to do in a language by the end of a 
course. Due to the nature of language acquisition and the amount of 
time and practice needed in order to attain high levels of proficiency, 
by the end of a traditional high school Level II course, students should 
be at the Novice High proficiency level. This means that they can 
create some sentences about familiar topics, but they cannot sustain 
sentence level speech and have a limited range of vocabulary and 
structures they can use. However, by the end of a Level IV course, a 
student is expected to be at the Intermediate Mid proficiency level, 
which means they can have a spontaneous conversation about familiar 
topics and are approaching paragraph level speech.

Similar to mathematics instruction, becoming proficient in a language 
takes a lot of time and practice, with each new skill building on the 
content learned previously. The WLES documents explain the proficiency 
exit expectations for the various types of languages and programs found 
in North Carolina schools. The exit expectations for high school credit 
courses in alphabetic languages such as Arabic, French, German, and 
Spanish are indicated below. Exit expectations for Foreign Language 
in the Elementary School (FLES) programs are dependent upon 
instructional time. Programs with less than 90 minutes per week do not 
have proficiency expectations but are focused on goals such as basic 
vocabulary and cultures. Some expectations for logographic languages 
such as Chinese and Japanese are different from alphabetic languages 
due to the vast differences in the writing systems. Expectations for 
FLES programs and high school credit courses in logographic and visual 
languages can be found inthe WLES documents and in the WLES Toolkit 
at http://bit.ly/WLESTools

Modern Language Exit Proficiency Expectations for Alphabetic Languages – High School Credit

MODE & SKILL LEVEL I LEVEL II LEVEL III LEVEL IV LEVEL V LEVEL VI LEVEL VII LEVEL VIII

Interpretive 
Listening

Novice 
Mid

Novice 
High

Intermediate 
Low

Intermediate 
Mid

Intermediate 
High

Advanced 
Low

Advanced Mid

Interpretive 

Reading
Novice 

Mid
Novice 

High
Intermediate 

Low
Intermediate 

Mid
Intermediate 

High
Advanced 

Low
Advanced Mid

Interpersonal 
Person to Person

Novice 
Mid

Novice 
High

Intermediate 
Low

Intermediate 
Mid

Intermediate 
High

Advanced 
Low

Advanced Mid

Presentational 
Speaking

Novice 
Low

Novice 
Mid

Novice 
High

Intermediate 
Low

Intermediate 
Mid

Intermediate 
High

Advanced 
Low

Advanced 
Mid

Presentational 
Writing

Novice 
Mid

Novice 
High

Intermediate 
Low

Intermediate 
Mid

Intermediate 
High

Advanced 
Low

Advanced Mid

This tool provides support for ​Standards 1-5 of the North Carolina Educator Evaluation System (NCEES).For information about Standard 6 
of the NCEES for World Language teachers, go to http://ncasw.ncdpi.wikispaces.net to learn about the Analysis of Student Work (ASW).​






