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Beginning in January of 2005, five divisions of the North Carolina Department of Public Instruction (Accountability Services, Exceptional Children, Elementary Education, Middle Grades Education, and Secondary Education) began a collaborative effort to create extensions of the North Carolina Standard Course of Study. Approximately 45 staff participated in this process to extend and clarify the content standards so that educators could provide access to students with a wide range of cognitive, physical, and perceptual skills. 

Upon completion of extensions for each content standard in English-Language Arts, Mathematics and Science, an experienced group of regular and special educators, school and system administrators, parents, testing coordinators, and university staff reviewed the draft of the extensions in three sessions. Their goal was to create extensions that would be accessible to the full range of abilities presented by students with the most significant cognitive disabilities.

It is with deep appreciation that we acknowledge the concerted efforts of this capable group of invested parents and professionals.
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Introduction

The "No Child Left Behind" Act (2002) requires that all students have access to the general curriculum at their designated grade level. Federal guidance received from the US Department of Education noted that these extended standards are intended only for students with the most significant cognitive disabilities. 

A key goal is to assure that the extended standards represent both the content standards and the range of cognitive skills of all students. A group of approximately 50 regular education teachers, special education teachers, parents, university personnel, school administrators and system administrators convened with staff of the five divisions in three sessions between September 2005, and January 2006, to further delineate the extensions at three access points. These three access points were defined as symbolic, early symbolic and pre-symbolic (see Behaviors Demonstrated at Access points).

The extended standards represent an effort to assure a balance of functional and academic skills within the North Carolina Standard Course of Study. Also, a goal of the extended standards is to provide concepts at a level accessible to the student within a grade-level context. It is critical that the IEP of each student continues to address both academic skills and functional skills necessary to assure positive school and adult outcomes. The intent is to provide the student what he/she needs to succeed through the IEP and instruction. 

Questions that should guide the IEP team in determining the goals and objectives for the IEP include:
· How is access to the general curriculum assured for this student?

· Are the IEP goals and supporting objectives functional, meaningful and relevant?
· Do the IEP goals and supporting objectives adequately address the student’s present level of skill?
The NC Extended Content Standards document is to be used for reference purposes. The following information will assist school personnel in the appropriate use of the document.

The first step is for school personnel to identify the student for whom goals and objectives are to be developed. The second step is to identify the content area(s) - English/Language Arts, Mathematics or Science. The third step is to determine the grade level of the student.

In each content area, four to seven competencies are given for consideration for each student. Each competency is presented in a "top down" model. School personnel should refer to the competency at the top of the page. (If further clarification of the competency is needed, reference should be made to the North Carolina Standard Course of Study.)

On each page of the extended standards document is the "top down" structure of the competency - the extension, the symbolic access point extension, the early symbolic access point extension, and the pre-symbolic access point extension. This structure is intended to help the IEP team understand the standard and find a point at which a link between the student's ability and the standard can be identified. School personnel should note that providing exposure to the standards at levels that assure skill development is critical.
Behaviors Demonstrated at Access Points
Access points represent a further definition of the extensions of the standard course of study. These access points are intended to clarify how the extended content standards link meaningfully to the differing abilities of students with significant cognitive disabilities. They clarify how a student can access the standard course of study. They should represent a continuum of opportunities for exposure to the content standards.  Exposure is a key in teaching the standards. Students should be exposed to the breadth of the standard, not just limited activities aimed at one access point. The focus continues to be access to the standards and teachers will need to keep the access points and the standards in mind when developing teaching activities. 
Symbolic

· Communicates with symbols (e.g., pictures) or words (e.g., spoken words, assistive technology, American Sign Language, home signs). 

· May have emerging or basic functional academic skills: 

· decoding and comprehension 

· knowledge of meaning in a variety of symbols (pictures, logos, signs, letters, numbers, symbols or words) 

· counting or number recognition  

· identifying or categorizing by a variety of attributes

· emerging or basic number sense and/or computation

· understanding of models or simple representations

· emerging writing or graphic representation for the purpose of conveying meaning through writing, drawing, or computer keying
Early Symbolic

· Demonstrates emerging knowledge of symbols (e.g., pictures, logos, associated objects – flag for circle time).  
· May have limited emerging functional academic skills: 

· limited or emerging knowledge of graphic symbols (logos, restroom signs, etc.)

· limited or emerging knowledge that objects may be ‘symbolically’ or ‘graphically’ related to an event, activity or another object (cereal box for cereal, photo of toys for ‘play area,’ picture of bus for ‘go home’) 

· may respond to a variety of instructions (verbal or pictorial)

· may categorize by one or more attributes 

· may demonstrate knowledge of a variety of cause-effect relationships
Pre-symbolic

· May demonstrate intentionality – shows interest, directed focus, purpose or desire for a result through behavior

· Beginning to build intentional communication; may use idiosyncratic gestures, sounds, and movements to communicate with others

· Does not discriminate between pictures or other symbols (and does not use symbols to communicate)

· Associates objects or physical settings with routine activity - cup means drink, diaper means lie down

· Demonstrates limited or simple understanding of cause and effect with immediate and frequent routines 

· May have the capacity to sort or combine (e.g., stack) very different objects, may use trial and error

· May demonstrate emerging knowledge of cause-effect relationships

· May manipulate (put in mouth, touch, grab, etc.) or engage in repeated movements to gain knowledge of objects

Using the North Carolina Extended Content Standards
in IEP Development 

What are the Extended Standards?

The North Carolina Extended Content Standards provide guidance for the development of a course of study for our students with the most significant cognitive disabilities. This resource document for the North Carolina Extended Content Standards gives a brief explanation of our legal responsibility to provide access to the content standards at grade level for all students. Because students with the most significant cognitive disabilities demonstrate a broad range of abilities, three different access points were developed for each competency standard. Teachers can use the extended standards and the access points to match student abilities to functional and academic curriculum.  

As with the North Carolina Standard Course of Study (SCOS), the expectation is that teachers of students with significant cognitive disabilities will use the North Carolina Extended Content Standards (NCECS) and the access points as a major reference in developing a student’s course of study. This description of the competencies will help teachers and IEP (Individual Education Program) teams design instruction. This resource document will provide a format to support integration of functional skills and extended content standards in the development of IEP. The resource also describes certain terms within the NCECS, clarifies the intended content of instruction, and provides example “Demonstrators” (activities and goals) that illustrate the NCECS. Using the NCECS with other functional and academic curriculum resources in IEP development is encouraged to assure quality in individualized education.

Reaching All Students – Ripples in the Pond

To illustrate the movement towards Extended Content Standards, it may be helpful to think of a rock thrown into a pond. The rock represents the initiative to provide a standard course of study. When the rock first hit the water, the SCOS was provided to students without disabilities. As the ripples expanded to students with disabilities, our circle widened to include more and more students into the general education classroom.  Due to the mandates of No Child Left Behind, the ripples are spreading across the entire pond of students to provide access to the general education curriculum regardless of disability.  As the circle of inclusion widened, it has presented new challenges for teachers.  Curriculum has moved from isolated skills to the blending of academic and functional curriculum. By blending academic and functional competencies, there is an opportunity to teach academic skills that lead to positive adult outcomes residentially, vocationally, and recreationally. 

The Process: Using the NCECS in Creating the Draft IEP

One of the biggest challenges facing us in applying the Extended Content Standards is helping stakeholders (parents, teachers, administrators, etc.) understand how to integrate functional outcomes with standards-based outcomes.  This challenge can be accomplished by following a step by step process for creating IEP's that addresses both needs.  The following is a list of the steps recommended when using the NCECS in the development of a draft IEP. 

1) Determine student’s Present Level of Academic Achievement and Functional Performance.
2) Identify an initial list of functional goals and objectives. 

3) Identify the grade level extended standards for the student.
4) Use instructional assessment information to identify where student’s skills match the extended standard access points.
5) Integrate priorities - look at the linkage between functional and academic priorities to guide adjustment of goals and how to provide curriculum. 
6)   Develop draft of possible goals and objectives/benchmarks.
7)   Conduct IEP meeting: refine, adjust, add and omit goals as deemed appropriate by the IEP team. 

Planning for the IEP Meeting

Planning for an IEP meeting requires gathering information from multiple sources prior to the meeting. Developing a draft for review at the IEP meeting can improve the effectiveness of the process. It is important to remember that the IEP team makes the final recommendations; the goal at this point is a draft document that helps the team act in the student’s best interest.

IEP team members need to be familiar with the North Carolina Standard Course of Study and the NC Extended Content Standards.  When programming for an individual child, the team needs to focus on grade level Extended Content Standards and on the student’s "instructional" level. It may also be important for the IEP team to select goals and objective/ benchmarks that are not necessarily reflected in the NCECS.  An example of this is toilet training.  Toilet training is not found in the Extended Content Standards but it is an important life skill that increases independence and therefore is a valuable skill to teach.  

Developing Present Level of Academic Achievement and Functional Performance

Developing a good Present Level of Academic Achievement and Functional Performance represents step 1 of the process. It has been and will remain a vital starting point in devising Individualized Education Programs. The IEP Team needs to describe the child’s academic and functional strengths and weaknesses, the child’s processing abilities, communication abilities, physical abilities, and any other information that is relevant to the teams understanding of the child’s needs.

An example of how to integrate the student’s academic and functional needs in the draft Present Level of Performance:

Present Level of Academic Achievement and Functional Performance: English. Joe accesses reading through pictures/icons.  He is an emerging picture/icon reader who enjoys and has confidence in his ability to understand some pictures.  However, when pictures/icons are removed, Joe often does not retain words he has been working on.  He has spent the better part of this last school year working on reading menu words through a whole-word approach.  Without daily practice, Joe is unable to retain those words.  In contrast, Joe is able to remember and follow a visual schedule of familiar icons which are presented daily. With these icons he is able to transition independently to several activities, including Lunch, Art, PE, and Reading.  He needs to work on expanding his schedule vocabulary to include other activities throughout the day.  Joe has also been using the icons ‘break,’ ‘eat,’ ‘bathroom,’ and ‘help’ to convey that information to an adult.  Joe still needs verbal reminders to use the icons.  He is able to comprehend simple materials (recipes, news items, stories, etc.) when they are read to him and are supported with pictures/icons but he needs multiple exposure to the material before comprehension questions can be answered.  He is very good at looking to the reader for cues to find 
the correct answer.  He does not like to make an independent choice.  He does not like to be wrong.  The more the informational material applies to meaningful daily activity, the better is his comprehension.  Currently, he reads the same material multiple times before answering fact-based questions.  Inference questions are not as easily understood.  He does not use prediction skills or summary skills at this time. Joe has a lot of interest in materials that are about sports, dinosaurs, sharks, alligators, any kind of vehicle, especially trucks. Joe’s best means of expressing ideas and thoughts clearly is with pictures/icons.  However, this is a skill he does not spontaneously use.  He expresses himself typically by pointing to actual objects, using verbal approximations (only understood by familiar listeners if at all) or by shutting down if rejecting something (saying “no”). He can copy words and letters from a model but he is unable to use that skill to express himself. The letters have very limited meaning for him.

Using The Priorities Worksheet
Given this description of Joe’s present level (step 1), the teaching team can use the Priorities Worksheet  to complete the following steps of the process:

2)   gather an initial list of functional goals and objectives, 

3)   use instructional assessment information to identify where Joe’s skills match the grade level extended standards (in this case, consistently at the early symbolic access points),
4)   list the extended standard access points that are potentially important to the student,  
5) look at the linkage between functional and academic priorities to guide adjustment of goals and how to provide curriculum to Joe. 
Figure 1 illustrates this sequence.

Figure 1 – Priorities Worksheet

	Student: Joe 
	Grade Level: 8
	Content Area: English
	Access Level: Early Sym.

	Functional Priorities
	NCECS Access Point
	Integration Points

	A. Increase picture/icon use to facilitate communication – (e.g. wants/needs, like/not like)
B. Follow picture/icon schedule

C. Indicate choice with text

D. Complete simple picture recipes 

E. Transition independently to and from various activities and events

F. Communicate needs -  bathroom, help, eat and break 

*The above functional priorities would be chosen by the IEP Team by looking at functional curriculum and skills needed for positive adult outcomes.
	Goal 1: Communicate perspective/ feelings on world cultures and issues

Goal 2: Demonstrate comprehension and use of materials to create an informational product

Goal 3: Demonstrate the ability to express, support and/or evaluate a preference or opinion

Goal 6: Extend vocabulary knowledge by learning, using, and/or responding to new words

Goal 6: Extend knowledge of vocabulary that is related to an event, activity or another symbol

	Which functional skills can be enhanced by providing academic access? 

	G. 
	A. 
	Functional Priorities
	NCECS Access Point

	H. 
	B. 
	A
	6

	I. 
	C. 
	B
	6

	J. 
	D. 
	C
	2, 3

	K. 
	E. 
	D
	1, 6

	L. 
	F. 
	E
	6

	M. 
	G. 
	What other functional priorities need to be addressed on the IEP?

	N. 
	H. 
	F

	
	
	


** See Appendix A for blank copy of Worksheet

Writing Objectives/Benchmarks

When writing objectives/benchmarks that align to the NCECS, the IEP Team needs to focus on the extension and the access point (Symbolic, Early Symbolic, or Pre-symbolic) that reflect the child's Present Level of Academic Achievement and Functional Performance. The access point may be different for different competencies. The Priorities Worksheet that follows this document serves as a tool for preparing a draft of the IEP. 

Objectives must emphasize active performance by the student. Competence is demonstrated actively, not inactively. Also the performance must be directly related to the academic focus of the competency. If it is a reading objective, the focus of the objective should be on reading and reading access skills, not just being present when reading is occurring in the room.  

For example, consider the following effort to create an objective that addresses this extended standard: 

Extended Content Standard: The learner will develop and apply enabling strategies and skills to read and write.  

Access Point: Pre-symbolic  

Objective: The student will demonstrate an anticipatory response when an adult shows him/her a book on X number of occasions (anticipatory response for this child is defined as turning head towards the adult).  

This objective is related to comprehension of text. Contrast this with the following objective that is not clearly linked to comprehension of text.

Objective: The student will smile at a peer in reading class on X number of occasions.  

The second objective is not a reading goal; it does not address the extension.  It still may be an important skill for the child to develop socially so it might become a social goal rather than a reading goal.

IEP Prep Guide for Aligning Extended Content Standards

Chart 1

	Step
	Description

	1. Determine Students Present Level of  Academic Achievement and Functional Performance
	The student’s Present Level of Academic Achievement and Functional Performance should reflect how he/she is progressing in academic achievement and functional performance.

	Considerations  and/or Guiding Questions
	· What are the student’s strengths and weaknesses as determined through parent input, data, classroom performance, formal/informal evaluation, and observation in the student's academic and functional curriculum?

· How does the student process information? (Visual, Auditory, Kinesthetic, etc.)

· Are there physical limitations that need to be addressed?

· Are there behavioral/social skills that need to be addressed?

· What is the student’s present mode of communication?

· What are the student’s independent living and/or transition needs?

	2. Prioritize Functional Needs
	Based on Present Level of Academic Achievement and Functional Performance, identify functional skills, which the student will need to acquire in order to improve his/her participation in the general education curriculum and/or the community. Use of a Functional Curriculum reference is recommended.

	Considerations  and/or Guiding Questions
	· What are the communication and social needs of the student?

· Are there living/independence skills that need to be addressed?

· Are there community and leisure skills that need to be addressed?

· What self-determination skills need to be taught?

· What are the transitional goals for the student?

· What are the functional reading and math skills that need to be taught?

	3. Determine Grade Level Standards 
	Identify the grade level content standards towards which instruction will be geared.  This is the student’s assigned grade level not his/her instructional level.

	Considerations  and/or Guiding Questions
	· If unsure of the student’s present grade level, check the cumulative records.  What grade does the paperwork reflect for the student?

	4. Select Access Points for each competency of the NCECS
	Select grade level access points from the NC Extended Content Standards that reflect the student’s skills. These should be identified within the Present Level of Academic Achievement and Functional Performance.

	Considerations  and/or Guiding Questions
	· For each competency, what level fits the student’s ability? (Symbolic, Early Symbolic, or Pre-symbolic) This may be different for varying competencies. Select those access points in which the student needs further instruction.

	5. Integrate Priorities 
	Create a side-by-side listing of the student’s functional needs and the academic content access points. Find the connections between the two. 

	Considerations  and/or Guiding Questions
	· How can the teaching team integrate academic standards and functional relevance?

· Are there connections between the functional needs and academic needs that can enhance the student’s program?

	6. Develop Draft Goals and Objectives/ Benchmarks 
	Develop a draft by translating priorities into specific/measurable goals and objectives/benchmarks that address functional, academic and transitional needs.

	Considerations  and/or Guiding Questions
	· Does the objective/benchmark represent active or passive learning?

· Does the objective/benchmark address a link to the academic standards?

· What are the criteria for mastery?

· What positive adult outcome is addressed in each goal?

	7. Conduct IEP Meeting
	Take copy of functional priorities, academic priorities and proposed IEP goals/objectives/benchmarks to the IEP meeting.

	Considerations  and/or Guiding Questions
	· It is a good idea to take the priorities worksheet to the meeting if the parents were not involved in the drafting of the IEP, so that they can understand the process by which goals/objectives/ benchmarks were developed.

1. Review, adjust, add and omit goals/objectives/benchmarks and obtain consensus on the educational plan.


The following is an example of the goals and objectives drafted for an IEP (step 6) based on the above process and using Joe’s Present Level for English and his Priorities Worksheet.

A. Annual Goal: Joe will increase his expressive language and vocabulary skills by using pictures/icons to indicate feelings, opinions and knowledge of events and/or activities.
B. Short Term Objectives
1. Given a picture/icon schedule with 3 new events (Library, Math, Computer), Joe will transition to the correct event independently on 4 out of 5 occasions. 

2. Given a picture/icon of an event and 2 distracters paired with the verbal question, “What did you do?” Joe will choose the correct picture/icon and place it in his journal on 4 out of 5 occasions.

3. Given the icons, ‘like’ & ‘not like,’ Joe will indicate observable preference for foods in interaction and in journal on 4 out of 5 occasions.

4. Given the icons, ‘like’ & ‘not like,’ Joe will indicate observable preference for events and/or activities in interaction and in journal on 4 out of 5 occasions.

5. Given 5 picture/icons of ingredients needed for a recipe, Joe will use the picture/icons to independently set out the needed items on 4 out of 5 occasions with 5 different recipes. 

6. Given 3 interactive books on world cultures, Joe will pick out the correct picture/icon for each page from an array of two on 4 out of 5 occasions.

7. Given the icons ‘break,’ ‘bathroom,’ ‘eat,’ and ‘help,’ Joe will use the icons to advocate for his basic needs at least 3 times daily over a two-week period.

The person(s) creating the draft IEP is now ready for the actual IEP team meeting.  When presenting the draft to the IEP team remember that everyone involved should have input (including parents), and therefore changes to the draft may be necessary
North Carolina Extended Content Standards

General Information in Applying the Standards

Exposure
In Science, English/Language Arts, and Mathematics, the primary goal of the teaching staff is to provide exposure to the extensions that can increase functional ability to understand and to use the content concepts. The teacher provides the student with meaningful exposure to the concepts through examples, materials, practical use and manipulation, etc. For example, repeated and systematic opportunities to observe and act on physical evidence of energy and matter produces experience, familiarity, and competence in science.  This principle applies equally in all content areas. Note that exposure is the responsibility of educators.  Since there is increasing evidence that exposure to grade level standards leads to competency, educators will expose their students to the standards at a level that matches their level of ability.
Student Levels of Mastery

General Definitions: The access points represent different levels of the student’s present ability to demonstrate the competence. Within the group of students with the most significant cognitive disabilities, there are multiple levels. The three access points (symbolic, early symbolic and pre-symbolic) provide a framework for matching content to students, for linking instruction to standards and for assessment.

Understanding and using concepts is the broad teaching goal.  Within the entry points at various levels, words such as 

1) “Demonstrate awareness,” 

2) “Demonstrate knowledge,” and 

3) “Communicate or demonstrate understanding or ability,” are used.
These represent different levels of understanding of the concepts and performance with the concepts. 

Demonstrate Awareness: Note that demonstrating awareness is consistently used as the simplest way that a student can demonstrate competence. Through repeated exposure to materials and their use at a functional level, does the student demonstrate familiarity or expectation of a specific result with the materials through eye gaze and attention, through movements, or through expression? For example, at the end of a meal, does the student show emerging understanding that the trash goes in the trash can or that a plastic bottle goes in a bin (use of natural resources)? Emerging understanding is shown by looking from the trash toward the can or by searching visually for a place to put the bottle.  Does the student recognize and respond appropriately to materials at different temperatures (hot, warm, cold)? Does the student recognize and respond differently to fresh water vs. salty water? 

The teaching staff begins with the student’s natural responses and provides exposure and practice to support the student’s more active and meaningful responses to materials.  Responses that demonstrate awareness are consistent across trials. Simple and direct cause and effect is demonstrated at this level of response. It is crucial to note here that some students may be unable to demonstrate intentional responses that reveal an understanding of cause and effect. Intentional responses revealing cause and effect are the simplest measurable performance level. Teaching staff should provide exposure to materials and to content that provide the opportunity for the development of cause and effect responses.

Demonstrate Knowledge: Demonstrating knowledge requires more active and functional manipulation of the materials. Does the student demonstrate the ability to predict an action or to connect related objects or materials through a concept (e.g., connect baby to mature animal, note that burner will boil water, put on coat when sees snow or ice outside, etc.)? Demonstrating knowledge implies acting with some knowledge of a concept (e.g., knowing to touch a baby animal gently, pointing to the sky when student sees a picture of the moon, noting that a plastic bottle goes in a recycle bin through eye gaze. etc.).  

Communicate or Demonstrate Understanding or Ability: At this level, the student is actively demonstrating knowledge of the concept through actions or words.  The student manipulates materials with a knowledge of properties (e.g., chooses metal materials that will attach to a magnet,  acts to prevent exposure of electronic equipment to water, engages in safe practice such as turning off stove to prevent burns or fire, etc.). The student will use the concept with familiar materials and situations and begins to apply the concept in a new situation. 
Discriminate or Determine a Preference: When a child is expected to discriminate between two or more items or show a preference for an item, the determination of understanding is established through repeated trial. When the child chooses the same item over and over they have demonstrated understanding and not just random selection.
Scope and Sequence in Developing Goals: Teachers are responsible for developing objectives, goals and activities that help each child progress toward positive adult outcomes. Positive adult outcomes include functionally applying math, science and English/language arts skills to daily living, vocational, and community settings. Progress is a crucial goal for each student. Teachers are responsible for assessment and instruction that optimizes documented progress in student performance.

The symbolic, early symbolic and pre-symbolic access points for each competency represent a very broad range of cognitive abilities. Within each access point there is also a very broad range of abilities. Individual differences in ability are a fact of life within each access point. It seems very likely that one student accessing the standards at the pre-symbolic level in 4th grade may be working on a goal in math that is quite similar in cognitive expectation to what another student is working on at the pre-symbolic level in 8th grade. Both students may be accessing the standards at their highest level. 

These two principles (progress and individualization) are crucial in understanding and using the demonstrators that are provided. Remember that the demonstrators are examples of curriculum. They illustrate some ways to access the standards. The teaching team is responsible for developing activities that address the individual needs of the student. Using only the provided demonstrators as curriculum for a student may indicate a lack of individualization. It is also important to note that the demonstrators are not necessarily presented in a hierarchal order. 
The teaching team is responsible for documentation of assessment, adjustment of goals and activities and differentiated instruction to assure that a student demonstrates as much progress as feasible across the years of instruction in school. Although you will find demonstrators in this document that are similar or identical at different grade levels, this does not mean that teachers work on the exact same goal with the exact same materials from year to year. These demonstrators are similar because of the range of ability within the access point. It is the responsibility of the teaching team to assure proficiency, breadth of knowledge and use, and generalization of skills.

Simply put, the fact that demonstrators are repeated across grade levels in this document does not mean at all that it is acceptable to repeat goals and activities verbatim from year to year for a student. Such a practice is potentially an indication of inappropriate and inadequate instruction. This practice must be monitored and supported by local area administration to assure that each student receives a free and appropriate public education.

English/Language Arts: It is crucial that text in some form be the basis of instruction in this content area. Text can include photos, pictures, graphic symbols, logos, letters and written material in its many forms (books, charts, newspaper, etc.). Providing varied and meaningful exposure to text is essential at each grade level and at each entry point. Simply put, if there is no text, it is not English/Language Arts. Obviously, the use of text is important in Mathematics and Science as well. However, the difference in emphasis is noteworthy since the other two content areas have other experiential applications that do not require text. 

Within English/Language Arts, note the many references to ‘within a literary context.’ This phrase denotes the use of a book, magazine, or other written/graphic material as a base of instruction. The graphic material may be a picture book, may have tactual (touch and feel) properties, may have auditory properties (sound activation in text), etc. Providing exposure to literary material is a foundation of English/Language Arts instruction. 

The five areas of reading instruction (phonemic awareness, phonics, fluency, vocabulary, and text comprehension) should be addressed.  Students with significant disabilities also need to experience the creation of print.  For some students this may mean using methods other than a pencil.   An alternative pencil is writing through the use of assistive technology and based on direct or indirect selection of high and/or low tech words and/or pictures/objects. Direct selection is the students’ ability to use their hand, head, eyes or foot to directly touch or point to their selection, whereas, indirect selection is accomplished through the use of scanning with one or two switches.
Final Recommendations: When planning activities for students at different entry points in any content area, it is crucial to communicate with curriculum experts within the school and/or the system to identify experiments, materials, and practical applications of the concepts within the content standards.  This is equally true for English/Language Arts, Mathematics and Science. Whereas teachers of exceptional children have expertise in student abilities and in how to adapt instruction, teachers of science, math and English have expertise in materials, in experiments, in applications, and in the content of instruction. This collaboration supports the goal of providing meaningful academic content to all students in our schools.

Please note that the symbolic entry points in all content areas at the K, 1st, and 2nd grade levels are direct reflections of the competencies of the standard course of study. In other words, at these grade levels the symbolic entry point is the standard course of study. Only at 3rd grade level is there a different level of complexity and linkage. 

Teachers are encouraged to review student performance from previous school years to assure that goals build on and expand student skills with areas of content.  Every effort should be made to prevent static repetition of previously demonstrated skills. Progress and proficiency are our collective responsibility as educators.

Appendix A
Priorities Worksheet

	Student:     
	Grade Level:     
	Content Area:     
	 Access Level:     

	Functional Priorities
	NCECS Access Points
	Integration Points/Priorities

	
	
	Which functional skills can be paired with the academic skills (access points) to create annual goals and/or objectives? 

	
	
	

	
	
	

	
	
	Functional Priorities
	NCECS Access Points

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	Which functional skills need to have a separate annual goal and objectives?

	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Exceptional Children Division                                                                                                        11/03/06
NC Dept. of Public Instruction                                                                                                            20

