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Validating North Carolina’s Educator Evaluation System: Evidence in Chain of Claims to Support System Use 

Claim Evidence Sources 

1. NC’s standards clearly define 

learning expectations for 

students 

North Carolina has demonstrated a commitment to clearly defined standards. In addition, their RttT application outlines a clear trajectory for building upon 

and sustaining those standards in a clear, concise, and comprehensive manner. 

• The state currently utilizes the “Standard Course of Study”- a series of rubrics which contain clearly outlined standards for K-12 teaching for the following 

content areas: career development, computer/technology skills, dance arts education, English language arts, English language development, guidance, 

healthful living, information skills, mathematics, music education, science, second languages, social studies, theater arts education, and visual arts 

education. NC DPI reports that many districts go above and beyond these standards in their curricula. 
 

• In June of 2010, NC was among the first states to adopt the Common Core State Standards (CCSS). State representatives who supported development of 

the CCSS reported that they are “well aligned” to the state’s currently adopted standards. According to the governor’s website, these standards also: 

     -are aligned with college and work expectations; 

     -are clear, understandable and consistent; 

     -include rigorous content and application of knowledge through high-order skills; 

     -build upon strengths and lessons of current state standards; 

     -are informed by other top performing countries, so that all students are prepared to succeed in our global economy and society; and  

     -are evidence- and research-based. 

These standards will be implemented statewide in fall of 2012 with a plan to institutionalize the standards through a comprehensive dissemination plan. 

• The state has expressed its intent to monitor unintended consequences such as narrowing of the curriculum. 

NCDPI website, 2011 

NC Office of the Governor, 2010 

NC RttT Application, 2009 

Learn NC, 2011 

2. Students have the 

opportunity to learn the content 

in the standards 

North Carolina has demonstrated a commitment to supporting students in learning the content in the standards. 

• Historically, North Carolina’s statewide assessments have been aligned with the recommended “Standard Course of Study (see above).”   
 

• Though the state is rolling out the CCSS this fall for statewide implementation, within its RttT application, NC pledges to “ensure every teacher in NC has a 

deep, specific understanding of the standards and can implement them.” This is operationalized through a three-tiered plan for professional development, 

instructional resource development and dissemination, and incorporation of new standards into NC teacher training programs. NC lays out a clear and 

concise plan for institutionalizing the standards into these three categories. Mitigating the possibility of “teaching to the test” is a clearly defined goal 

within the application. 

NCDPI website, 2011 

NC RttT Application, 2009 

3. A system of instruments/ 

measures is in place to 

accurately and reliably measure 

students’ achievement of 

standards, and from these 

measures valid interpretations 

about student achievement 

(status) can be drawn 

North Carolina uses multiple means of assessing student learning and their RttT plan includes a comprehensive, multi-faceted, and innovative assessment 

system that utilizes multiple platforms and is designed to assess content knowledge as well as critical thinking skills. 

• NC teachers currently use a ”multiple evidences” approach to both formally and informally assess student learning. Classroom activities are used to 

instruct and assess simultaneously.  
 

• These assessments are intended to align with state standards and valued content. No evidence of external alignment studies conducted. 
 

• Theory of action links student achievement with test scores (Measures of Student Learning). 
 

•  In NC’s RttT application, the state pledges to work jointly with SMARTER Balanced Assessment Consortium (SBAC) members to develop and implement 

high quality assessments aligned with the CCSS in ELA/literacy and mathematics. The proposed assessment system will include computer adaptive end-of-

grade summative assessments for students in grades 3-8 and high school in 2015, interim assessments for students in grades 3-8 in ELA and mathematics, 

and formative tools to support teachers with instructional decision-making. 
 

• NC is in the process of working with other states to establish Algebra I and Algebra II end-of-course assessments. 
 

• Teacher committees are examining Common Core State Standards, identifying priorities for instruction and assessment (essential standards), and 

specifying strategies for measuring each standard. 
 

NCDPI website, 2011 

NC RttT Application, 2009 
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Claim Evidence Sources 

• Digital assessment methodologies also will allow teachers to use data formatively to better understand what students know and to alter or augment 

practices in order to maximize student learning.  

4. The system as designed 

allows for meaningful 

interpretations about learning 

growth based on changes in 

students’ test scores or 

performance levels over time 

North Carolina has demonstrated a commitment to collecting data that will assess student learning on multiple axes and allow for the most comprehensive 

and precise snapshot of student progress possible.  

• NC was approved for USED’s Growth Model Pilot in 2006. For state accountability purposes, NC uses a trajectory model that calculates growth in grades 3-

7 using vertically equated end-of-grade tests for math and reading. Third-graders in North Carolina have four years to grow to proficiency, because they 

take a test upon entering the third grade and a test at the end of the year. All other students take end-of-grade tests and thus have only three years or 

until eighth grade to become proficient, whichever comes first. For students who take the third-grade pretest, growth targets are set by dividing the 

difference between the initial test score and the proficiency cut score for sixth grade into four equal parts. Thus third-grade students who make up one-

fourth of the shortfall between the baseline score and sixth-grade standards by the end of third grade are considered to be “on-track” to proficiency. 

Students who enter the school system after third grade must close this gap more quickly, because they will have a three-year horizon before eighth grade, 

when all students are expected to make a proficient score. 
 

• Assuming the assessment system is implemented as proposed in its RttT application, students and teachers alike will have a deeper understanding of the 

ways in which a student’s performance on the end-of-grade assessment changes from year to year.  
 

• Theory of Theory of action links test scores with student growth (Measures of Student Learning). 
 

• The top 3 models recommended by the expert panel would allow educators to track student growth over time and build learning trajectories that 

graphically portray students’ achievement gains (or losses).  

NCDPI website, 2011 

NC RttT Application. 2009 

UNC Technical Briefing Report, 2011 

USED website, 2011 

 

5. The student growth estimates 

that emerge can be used in 

conjunction with other types of 

information to yield fair, valid, 

and reliable estimates of 

teachers’ instructional 

effectiveness 

Both historically, and continually, North Carolina has demonstrated a commitment to finding the most valid, reliable, and equitable measures for teacher 

effectiveness possible. 

• NCDPI has the capacity to track students’ achievement longitudinally.  
 

• Most NC LEAs have the capacity to match individual students with teachers. 
 

• NCDPI commissioned a panel of experts from state IHEs to run a series of studies exploring the reliability and validity of different value-added measures 

for the purpose of identifying effective teachers. 
 

• NCDPI commissioned WestEd to review the findings from the expert panel and help it develop a validity argument for their teacher evaluation system for 

teachers in tested grades and subjects. 
 

• Theory of action links student growth with teacher effectiveness (Measures of Student Learning). 

 

NC RttT Application. 2009 

UNC Technical Briefing Report, 2011 
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Claim Evidence Sources 

6. The system is inclusive of all 

teachers  

North Carolina has demonstrated a commitment to developing and implementing a valid, reliable, equitable, and comprehensive system for evaluating 

teacher effectiveness 

• The current teacher evaluation system is more qualitative in nature and assesses teacher effectiveness across 5 criteria which are then highly 

operationalized through additional measures. Teachers are expected to: 

-demonstrate leadership  

-establish a respectful environment for a diverse population of students 

-know the content they teach 

-facilitate learning for their students 

-reflect on their practice 

Because of the qualitative nature of the measurement system, it can be presumed that teachers of all disciplines were able to be equitably evaluated. 
 

• The evaluation system proposed in NC’s RttT application will utilize the current evaluation process (outlined above) along with a new measure of 

effectiveness (#6) as derived through student test scores. NC is in the process of developing a plan to appropriately evaluate teacher effectiveness in non-

tested grades and subjects. 
 

• NCDPI commissioned WestEd to review the findings from the expert panel and help it develop a validity argument for their teacher evaluation system for 

teachers in non-tested grades and subjects. 

 

NCDP Teacher Evaluation Manual, 

2009 

NC RttT Application. 2009 

UNC Technical Briefing Report, 2011 

Review of Literature (nd) on 

different types of assessments 

provided by NCDPI (Jan, 2012) 

Inventory of assessment methods 

conducted by REL-SE (nd), provided 

by NCDPI (Jan, 2012) 
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